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VIA ELECTRONIC AND FIRST CLASS MAIL

Ms. Mary Claire Ryan

Chair, Board of Trustees

C/o Girls Preparatory Charter School of New York
442 East Houston Street, 3rd Floor

New York, NY 10002

Re: Final School Evaluation Report

Dear Ms. Ryan:

Enclosed you will find the Charter Schools Institute’s final report of its site visit to Girls
Preparatory Charter School of New York, conducted on November 1, 2011. Earlier, the Institute
provided a draft of this report for your review allowing you the opportunity to provide factual
corrections and/or other comments.

As you know, this report is part of the State University of New.York's charter school
monitoring process. The report contains conclusions about your school’s progress toward fulfilling
its charter provisions. The State University of New York Trustees will use the information contained
in this report if, and when, the school chooses to seek renewal. As an independent and
autonomous public school, it is up to the school to take the necessary steps to fulfill the terms of its
charter. As always, we stand ready to assist you in any way appropriate.

Please contact us if you have any questions about this report or wish to discuss it in detail.

Sincerely,

Executive Birector

Ron Miller
Vice President for Accountability

Enclosure
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Mes. Kaitlin Seaver, Middie School Principal
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INTRODUCTION

This School Evaluation Report includes three components. The first section, titled Schoo! Overview,
provides descriptive information about the school, including enroliment and demographic data, as well
as historical information regarding the fife of the school. The second section provides background
information on the conduct of the evaluation visit, including the date of the visit and information about
the evaluation team, and puts the visit in the context of the school’s current charter cycle. Finally, ina
third section entitled School Evaluation Visit, the report presents overall benchmark conclusions (in
italics) and an analysis of evidence collected for each of the respective benchmarks.

The Qualitative Educationa! Benchmarks {a component of the Renewal Benchmarks) address the
academic success of the school, focusing on teaching and learning (i.e., curriculum, instruction, and
assessment), and the effectiveness and viability of the school organization, including board oversight
and organizational capacity. The Institute uses the established criteriaon a regular and ongoing basis to
provide schools with a consistent set of expectations leading up to renewal.

The report below provides more detailed conclusions, and evidence to support these conciusions, for
some benchmarks in order to highlight areas of concern and provide additional feedback. 1n contrast
to the format of reports issued in previous years and in an effort to issue reports in a timelier
manner, the Institute now approaches the presentation as an exception report and deliberately
emphasizes areas of concern. As such, limited detail and evidence about positive aspects of the
program are not an indication that the Institute does not fully recognize evidence of program
effectiveness.

Because of the inherent complexity of a school organization, this School Evaluation Report does not
contain a single rating or comprehensive indicator that would specify at a glance the school’s prospects
for renewal. However, it does summarize the various strengths of the school and note areas in need of
improvernent based on the Qualitative Educational Benchmarks.

Charter Schools Institute & Evaluation Report 2




S5CHOOL OVERVIEW

Opening information

Date Initial Charter Approved by SUNY Trustees

lanuary 27, 2004

Date Initial Charter Approved by Board of Regents March 24, 2004
School Opening Date August 24, 2005
Location
School Year(s) Location{s} Grades District
zggg;oggto 333 East 47 Street, New York, NY All New York CSD 1
ot 442 East Houston St, New York, NY Al New York CSD 1
2010-11 to Present 442 éﬁi&;;:t; TQS;:‘ESZ::?:F:'OS:; NY E:f; New York CSD 1

Current Mission Statement

The mission of Girls Prep is to prepare New York City’s girls to graduate from coliege and succeed in life.
Girls Prep girls will embody the core values of scholarship, merit, responsibility and sisterhood and use these
values to guide their choices. Girls Prep will graduate scholars who meet or exceed New York State
Performance Standards and are active citizens who learn and serve in their communities,

Current Key Design Elements

#*  High academic standards in a college preparatory environment;

*  Alonger school day and year;

s A maximum of 25 students per classroom;

and social studies;

s Arigorous educational approach stressing basic skills, literacy, reading comprehension, critical thinking, math, science

as academic rigor;

A balanced education including music, art, physical education and character development as well

pipeline from teaching fellow to principal

Extensive professional development for teachers, academic specialists provide support, leadership

School uniforms far students and a dress code for teachers

*

Clearly articulated and consistently upheld behavior standards

Accountability for academic performance as well as attendance and adherence to the uniform policy

LR ]

s used 3as an excuse;

Not labeling students, but rather allowing their individual learning styles to be understood though not

+  Strong school values — scholarship, merit, sisterhood and responsibility

» Holding students accountable for their behavior and progress and celebrating their individual accomplishments

*  Students are taught good habits regarding nutrition and physical exercise

o Afocus on ethics and personal responsibility; and

representation.

s The schoolis committed 1o encouraging parental involvement, including classroom volunteers and board
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School Characteristics

School Year Original Revised Actual Original Actual Grades Days of
Chartered Chartered Enroliment’ Chartered Instruction
Enrollment Enroliment Grades
2005-06 80 90 85 K-1 K-1 186
2006-07 140 155 127 K-2 K-2 186
2007-08 200 177 173 K-3 K-3 186
2008-09 260 214 215 K-4 K-4 186
2008-10 248 - 261 K-5 K-5 186
2010-11 342 - 367 K-6 K-6 186
2011-12 412 - 453 K-7 K-7 186
Demographics”
2007-08 2008-09 2009-10
Percent of Percent of Percent of Percent of Percent of Percent of
School NYCCSD 1 Schoot NYCCSD 1 School NYCCSD 1
Enrollment Enroliment Enrolimen Enroliment Enroliment Enrclimen
i x. (ot ‘P % ( s "’" .
American
indian or 0 1 0 i 0 1
Alaska Mative
Black or
African 50 19 56 15 45 18
American
Hispanic 46 48 41 a7 31 4%
Asian, Native
Hawalian, or 1 18 1 20 i 21
Pacific islander
White 3 13 14 i 15
Muktiracial D o 21 0

2
Students with

Proficient

R

N/A
Disabilities® 4 N/A 7 N/A / N/A
Limited English 1 1 5 o , 0

Lunch

Eligible for 53 58 50 62 56 61
Free Lunch
Eligible for
Reduced-Price 20 8 13 8 i7 7

* Source: SUNY Charter School institute’s Official Enroliment Binder. (Figures may differ slightly from New York State Report
Cards, depending on date of data collection.}
? Source: 2007-08, 2008-09, and 2009-10 New York State Report Cards

* New York State Education Bepartment does not report special education data.
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Current Board of Trustees’

Board Member Name

Position/Committees

Mary Claire Ryan

Chairperson

Mary Mitchell Vice- Chairperson
Michael Karangelen Trustee
Nicole Julius Trustee
Angi Antommarchi Trustee

Schoo! Leader(s)
School Year School Leader(s) Name and Title
2004-05 to . . L
2005- 06 Nakia Haskins, Principal
2006-2007 Nakia Haskins, Principal,
Miriam Raccah, Acting Principal
2007-08 to . L
2008-09 Anne Lackritz, Elementary School Principal
2009-10 to Anne Lackritz, Elementary School Principal
2010-11 Kimberly A. Morcate, Middle Schoo! Principal
2011-12 Anne Lackritz, Elementary School Principal
Kaitlin Seaver, Middle School Principal
Schoot Visit History
School Year Visit Type Evaluator Date
_ {Institute/External)
2005-06 First Year Visit Institute March 14, 2006
2006-07 Second Year Visit Institute March 15, 2007
2007-08 Third Year Visit External (RMC Research) March 24-25, 2008
2009-10 Initial Renewal Visit Institute December 15-17, 2009
2011-12 Subsequent Visit Institute November 1, 2011

* Source: Institute board information.
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CONDUCT OF VisIT

Specifications

Date{s) of Visit Evaluation Team Members Title
Jason Sarsfield Director of School Applications
Danielle Keen Analyst for School Evaluation
November 1, 2011
Lori Clement Senior Analyst
Jenn David-Lang External Consultant
Context of the Visit
Charter Cycle®
Charter Period 2™ Year of Second Charter Term
Accountability Period 3" Year of Accountability Period
Impending Renewal Visit Fali 2014

> Because the Institute makes a renewal decision in the last year of a Charter Period, the Accountability Period ends in the next
to last year of the Charter Period. For initial renewals, the Accountability Period is the first four years of the Charter Period. For

subsequent renewals, the Accountability Period includes the last yvear of the previous Charter Period through the next to last
year of the current Charter Period.
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SCHOOL EVALUATION VISIT

Benchmark Conclusions and Evidence

1. B Use of Assessment

Girls Preparatory Charter School of New York {“Girls Prep”) has an assessment system that improves
instructional effectiveness.

Girls Prep regularly administers a variety of diagnostic, interim and formative assessments to measure
student learning and progress. The school administers interim assessments {|As) from Achievement
Network on a quarterly basis in English language arts {ELA} and mathematics, which align to New York
State and Common Core standards. Teachers supplement these assessments with the Fountas and
Pinnell diagnostic assessment, given three times yearly to measure literacy skills. Teachers also
administer more informal unit, weekly and daily formative assessments across the school, such as exit
tickets to assess student learning within an individual lesson and perfermance based projects to
determine if students have mastered a set of specific objectives.

The school has a system to collect and analyze the results of assessments and uses assessment data to
improve student learning. Individual teachers and teams of teachers analyze assessment data, within
grade levels at the elementary school and academic departments at the middle school. The directors
of curriculum and assessment lead this effort at both the elementary and middie schools. Individual
teachers analyze the results of daily formative assessments to determine the effectiveness of a single
lesson and the extent to which all students have mastered daily objectives, while directors of
currictlum and assessment regularly analyze A results by grade or subject areas teams. The directors
of curriculum and assessment provide teachers with an item-analysis that enables them to
systematically determine the progress of individual students and their entire class towards mastering
individual standards.

Based on the analysis of assessment data, teachers work with their respective director of curriculum
and assessment to create plans for whole group re-teaching, to determine instructional groupings and
identify students in need of academic intervention services within the context of the school’s response
to intervention (RTI) process. Using assessment results, teachers at both schools create "data analysis
action plans” which guide their re-teaching efforts. Furthermore, school leaders also use assessment
data both to better understand and act upon larger trends in the school and make curricular, staffing
and professional development decisions. The school reguiarly communicates student progress and
performance on assessments to school stakeholders, including the school board and parents, as
appropriate.

1. C Curriculum
The school has a comprehensive and organized curriculum framework.

The elementary and middle schools’ written curricula are at different stages of development. The
elementary school, in its seventh year of operation, currently has a clearly defined curriculum
framework for all grades and subject areas. The schoot bases its mathematics curriculum on the
Envision Math commercial program. The elementary instructional leadership team has modified the
ELA curriculum over time and is currently revising it to fully incorporate the Common Core state
standards. The elementary grades also rely on the New York City social studies and science scope and
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sequence as the curriculum framework for those subjects. Through the school's shared server,
teachers have access to a wide variety of curricular resources including unit, weekly and daily plans, as
well as specific curricular resources utilized in previous years. Elementary school teachers are fully
aware of the curricula they are responsible to teach, and at the time of the visit, had already analyzed
the school’s curriculum framework to create unit plans. Furthermore, teachers use the assessment
data described above for weekly lesson planning. Overall, teachers at the elementary school
effectively use the curriculum framework and related resources to prepare students to meet state
performance standards.

The middle school, only in its third year of operation, has begun the process of creating a well-defined
curricutum for each grade that aligns to the Common Core standards. Teachers and the middle school
director of curriculum and assessment have collaboratively created a scope and sequence. Teachers
create their own unit and lesson plans, which the principal and the director of curriculum and
assessment review and critique. Using informal assessment data, teachers frequently reflect upon
and revise their lesson pacing and unit plans to meet student-learning needs. Teachers have a basic
framework that informs them about what to teach and when to teach it for the remainder of the year
and this framework provides the basis for individual unit development.

The elementary and middie school programs, as well as the school overall, have established effective
processes for the regular review and revision of the written curriculum. The school has prioritized
further curriculum development, to enhance alignment of the Common Core standards vertically and
horizontally, within and between grade levels. In addition, school leaders from the elementary and
middle school programs have begun to work together with leaders at Public Prep to improve the
alignment of the curriculum from grade to grade. The school sets aside time at its summer institute to
review the curriculum framework for the upcoming year and uses a robust electronic system
throughout the year to document modifications and enhancements that teachers make while
implementing planned lessons.

1. D Pedagogy

Quality instruction is evident throughout the school.

Purposeful instruction is evident in all classes throughout Girls Prep’s elementary and middie schools.
Lesson plans and instruction align to the school's evolving curriculum and New York state standards.
in some classes, particularly in the elementary grades, teachers challenge students with questions and
assignments that promote academic rigor and higher order thinking skills. In most cases, teachers
accomplish this through a variety of instructional approaches, including direct instruction, small group
instruction and collaborative learning activities. Teachers cognitively engage students in quality
instruction throughout the elementary school. However, learning obiectives in a limited number of
classrooms at the elementary grades are not rigorous, well developed or clearly communicated to
students.

Teachers engage most students in guality instruction within the middle school grades. As with the
elementary grades, teachers utilize a notable variety of instructional strategies to meet the range of
learning needs of students. However, some students remain unengaged for extended periods without
redirection to the learning activity. This behavior is typically the result of inadequate classroom
management techniques. For example, during a collaborative learning activity, two students were off
task, discussing unrelated topics with each other for more than 10 minutes while ignoring the
contributions of their peers to a class discussion. The teacher attempted to redirect these students
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once, but when they remained off task, the teacher permitted them to opt out of learning. Other
similar classroom management challenges negatively affect the level of engagement of a few students
in several middle school classrooms.

1. E Instructional Leadership
The school has strong instructional leadership.

Girls Prep has strong instructional leadership with high expectations for student achievement and
teacher performance. The elementary school principal has led the school for a number of years, while
the middle school principal had just begun her first year in the role. Despite her limited time at the
school, she has guickly established a comprehensive system to support teachers. Instructional
leaders, consisting of principals, directors of curriculum and assessment, grade level and department
chairs and learning specialists provide extensive and ongoing support and coaching at both schools.
Instructional leaders frequently observe teachers at all grade levels and subject areas, which results in
timely and targeted instructional feedback.

The school also has a comprehensive system for evaluating teacher quality and effectiveness, using
the Danielson model as its foundation. School leaders conduct regular reviews and evaluations of the
school's academic program, analyzing a variety of student assessment data.

1. F At-Risk Students

The school has a sufficient at-risk program to help students that are struggling academically;
however, the school does not currently have a program for English language learners {ELLs).

The Girls Prep elementary and middle schools are effective in helping academically struggling students
by deploying sufficient resources to provide academic interventions that address the range of student
needs. The learning specialist coordinator meets monthly with school leaders to ensure the
integration of resources and strategies for serving at-risk students. In the elementary grades, each
grade has at least two teachers who provide small and large group instruction to meet the various
learning needs of students. The school also empioys a colaborative team teaching {CTT) classroom for
each grade level. CTT classroom teachers receive additional preparation time each day to coordinate
services and lesson plans with learning specialists and classroom teachers. The school provides push-
in support services and pull-out intervention services to students in CTT and other classes as
appropriate, Teachers communicate regularly with specialists via email and by sharing lesson plans.

The school has clearly defined screening procedures for identifying at-risk students, including a Child
Study Team {CST). The CST meets regularly to discuss individual students who might be struggling,
analyze these students” assessment data and provide their teachers with appropriate intervention
strategies. The learning specialist coordinator provides professional development, training and
resources to all teachers and specialists with regard to meeting the needs of at-risk students. The
learning specialist coordinator also monitors the performance of student participation and progress in
support services using well-defined, school-wide criteria and regularly evaluates the effectiveness of
the school’s intervention programs.

Girls Prep New York does not have a program that meets the needs of ELLs. While appropriate

processes are in place for identifying ELLs at the middle school, the school has not yet implemented a
formal program for meeting their needs, due in large part to the iow number of ELLs enrolled in the
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school. The learning specialist coordinator is the primary person responsible for serving the needs of
ELLs. Several students with more severe language learning needs have recently enrolled in the school.
While the learning specialist coordinator currently receives some support to develop her skills in
assisting ELLs, the school does not employ a certified English-as-a-Second Language teacher. The
school acknowledges that the low number of ELLs enrolled in the school has not necessitated
additional staffing in the past and that a more rocbust program is needed.

1. G Student Order and Discipline
The school promotes a culture of learning and scholarship.

Girls Prep is safe and orderly. The elementary and middle school programs each have an
appropriately documented discipline system that they communicate to parents through family
handbooks and other communications. The elementary school utilizes a number of schooi-wide
approaches to ensure consistency in implementing its discipline policy. At no time during the visit, did
student behavior negatively affect the delivery of teachers’ lessons, In the middle school, teachers
tolerate low-level misbehavior in many classes, and though teachers engage most students in learning
activities, some opt out of these activities or otherwise remain unengaged without sufficient
redirection. Both schools have created a culture that emphasizes character education and
"sisterhood" which is evident in students’ interactions with each other and with teachers.

1. H Professional Development

The school’s professional development program assists teachers in meeting student academic needs
and school goals by addressing identified shortcomings in teachers” pedagogical skills and content
knowledge.

The school has a comprehensive professional deveiopment program, including a focus on teacher
leadership at the middle school. Members of the school’s instructional staff have numerous
opportunities for professional growth and advancement. Teaching fellows -- considered full time
professional staff and assigned to a classroom to assist the lead teacher with small group instruction,
monitoring of behavior, etc. -- often advance to the role of lead teacher after serving in the fellow
role. Experienced and successful teachers also assume roles as department or grade level leaders.

The content of the professional development program is consistent with the school's mission and
priorities, including but not limited to, the implementation of the Common Core state standards and
curriculum mapping, as well as the use of Achievement Network. School leaders perform a data-
driven needs assessment and conduct a staff survey in order to determine professional development
topics for the year. In addition, teachers set individual goals for their development. School leaders
support teachers in meeting these goals by recommending differentiated professionat development
opportunities.

2. A Mission and Key Design Elements

The school is faithful to its mission and has implemented the key design elements included in its
charter.

Girls Prep has remained faithful to its mission. The school has implemented a number of strategies to
promaote college preparation, admission and completion and has thoughtfully engaged parents in this
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process. For example, the school has worked with one of its institutional partners to establish a
college savings account for each student. The school provides parents with several workshops to
assist them in planning for the financial and academic demands of college. The school has also hired a
director of high school admissions and college completion to assist each student in securing an
appropriate high school placement and to monitor, support and track student performance as the girls
ultimately enroll in college.

2.C Organizational Capacity

The school organization effectively supports the delivery of the educational program.

Girls Prep has established a well functioning organizational structure with staff, systems and
procedures that aliow the school to carry out its academic program. The school carefully develops
staff and student schedules to support the school's mission and priorities. The organizational
structure provides clear lines of responsibility and accountability. In addition, the school organization
has made effective use of its two shared facilities. This year, the school’s charter management
organization, Public Prep, which has begun to communicate more systematically with school staff,
provides additional organizational and instructional support. The school appears to have benefited -
from its collaboration with the Girls Prep Charter School of the Bronx, which Public Prep also manages.
For example, school leaders regularly compare student assessment data and effective instructional
practices to improve the educational program in place at each school. Public Prep leaders and school
leaders have also begun to work collaboratively to develop a consistent written curriculum. These
efforts and collaboration are likely to continue to benefit both schools.

2. D Board Oversight

The school board has worked effectively to achieve the school’s mission and provide oversight to the
educational program.

The Girls Prep Board of Trustees has continued to maintain adequate skills and expertise to provide
rigorous oversight of the school, including academic, non-profit, financial, real estate and legal expertise.
The academic committee of the board understands the core business of the school — academic
achievement - in sufficient depth to provide effective oversight. This committee meets regularly in
conjunction with the academic committee of the board of trustees of the Girls Prep Charter School of the
Bronx to discuss student performance data and the progress of each school. The board is keenily aware of
the performance of the school against the goals contained in its Accountability Plan and areas in need of
improvement, namely the recent academic performance of its middle school students. The fuli school
board receives regular and sufficient information from school leaders, including comparative student
performance data, fiscal information and operational updates.

The school board regularly evaluates the performance of Public Prep leadership using defined and
rigorous criteria, including student performance data and elements that relate directly to the school’s
mission. In the school year preceding the visit, the school board worked with Public Prep to remove an
ineffective school leader from the middle school site and worked effectively using a rigorous process to
replace that leader.
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APPENDIX A: RENEWAL BENCHMARKS USED DURING THE VISIT

An excerpt of the State University Charter Renewal Benchmarks follows.
Visit the Institute’s website at: http://www.newyorkcharters.org/
documents/renewalBenchmarks.doc to see the complete listing of Benchmarks.

Benchmarks 1B - 1H, and Benchmarks 2A — 2E were using in conducting this evaluation visit.

:'Ev-l'déhcé IC'a'tegOI_'g' o 3_5: :S'f:at'e' Uhﬁérsitﬁ .'R'en'e'w:ii Benthm'arks'_ :

State ivaers:ty o The schoot has a system to gather assessment and evaluatlon data and uses It to
Gk |mprove mstructlonal effect;veness and student Iearmng '

Benchmark IB

Useof o R R L
Assessment Data . '|'Elements that are generally present include: -

e 3the school regu!ariy uses standardrzed and other assessments s it ore aEtgned to
G the school‘s curriculum framework and state peﬁormance standarcfs, :':_ : g
e the school systemat:callv colfects and analyzes data from d:agnost:c, formatwe, _
i _and summatwe assessments and makes it access;bie ta teachers schooi leaders_ .

. and the school board; S '
. the school uses protocois pfocedures and mhrics that ensure that the sccrang of |
R assessments and evaluatnon of student work is rel:abie and tfustworthy, '
e . .'_f__the school uses assessment data to pred:ct whether the schooi's Acccuntablllty
' : Plan goais are. ‘being achseveé R Lo :
"'+ the school’s Ieaders use assessment data to mcn:tor change and xmpmve the 5
o :schooi's academlc program, mciudmg cumculum and anstmc’caon professmnai
deveiopment staffi ing and intervention semces S
- . the school's teachers usé assessment data to adjust and improve |nstruct|0n to
g : meet ‘the rdenttfted needs of students, : :
» ' a common understandmg ex;sts between and among teachers and admm:strators
“ofthe meanmg and consequences of assessment, resuEts e.g., changes to the
~ . instructional program, access to remednatlon promotnon to the next grade; _
. the schoot regularly communicates each student s progress and growth to his or
" her parents/gaardzans and . . R -
« theschool regularly communicates to the school commumty overail academic
performance as well as the school’s progress toward meeting its academic
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e Actbuntéb'i!'ity-élan "g'ﬁals. SRR

: State Unwermty

Rer;ewal
Benchmark 1C

“ Curriculum. )

The scﬁool has a cleariy def‘ ned curriculum and uses et to prepare students to o
meet state performance standards ' : :

S -'materlais) currentfy in use in relatton to the school’s cumcuEum framework
ldem:n‘" ed areas of cief’ c;ency and/or m;saE:gnment and addressec{ them in; the

-.""grade : :
. _teachers are fuiiy aware of the curncuia that they are: responssbi'

: s_expected to achfeve as specmed hy New York State standards and performance i
: mdlcators* ' e ; AR

: o teach and

1" have access to curricular documents such as scope and'sequence documients;’

LY pacing charts and,’or curricuium maps that guade the development of thew Iesson_ :

L plans, : _ S G M i S Sl
teachers develop and use !esson pEans w;th ob;ectwes that are sn ahgnment wnth L

-_:':theschool’scurracufum, R e -
"j:the schnol has defsned a procedure, aEEocated ttme and resources, and anciuded

i teachers in ongomg revrew and revss:on of the currtcuium,

and::

';:-:- . State Umversnty
! “Renewal
Benchmark 1D

'_;pédag¢gy;_""

L .' o
"i_.andgradestheyteach o R

L mstructlon is ngorous and focused on learnmg ob;ec:twes that specafy clear LY

expectatmns for what studen’cs must know anfi be abie to do m each iesson

¥ mstructaon is. dlﬁerentlated to meet the range of iearn:ng neecis represented in
. the schaol“s student populatron e flexzbie student grouping, d;fferentaated
._matenais, pedagegacal techn:ques and/or assessments, :

Sall students are cognztwely engaged in focused purposeful learnmg actwn‘.tes

'dunng :nstructaonai time; :
ieammg tzme is maxzmzzed (e g, appropnate pacmg, imgh on-task student

‘behavior, clear lesson focus and clear directions to students), transmons afe R

efficient, and there Is day-to-day instructional contsnmty, and’
teachers challenge staéents with quest;ons and assxgnments that promote
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academ:c rsgor depth of understaﬁdzng, and deveiopment of h:gher orcier
thmkmg and probiem so!vmg skms ' - S

State Umversaty
Renewai
Benchmark 1€

Instructional 'Léa_d_ershiii 15 [

The’ si:'h'col hé's 's'tro"ng' instfuctioﬁal léadéréﬁ_i'pl :

Eiements that are generaEEy present mclude: e i

' -:':_'- : _'the schoci's Ieadershsp estabilsbes an envzronment of hxgh expectatsons for_- SR
L student achtevement _____ : . TR
o the school’s Ieadersh:p estabi:shes an envsronment of hlgh expectattons for 1
. teacher performance {in content knowiedge pedagoglcat 5k|l|s and student o o

e _achtevement), : - :
e "_the school’s mstructzonal Ieaders have in piace a comprehenswe ami on—goang
; system for evaEuatmg teacher quahty and effectweness, T SRR

e the schnoi's mstructtonal Ieaders based on classrcom vasuts and other avarlabie o

_data, prov;de darect ongomg support such as cntxca! feedback coacheng and/or
modeling, to teachers in their classrooms; : SRR
: v the schoot's Ieadershsp provides structured cppor’tumtses, resources and gu;dance
(S for teachers to pEan the delivery of the mstructaonai program w;thm and across .
- prade levels as well as within disciplines of content areas; ; b
e the school’s mstructtonai leaders organaze a cohefent and sustamed profess;onal
S develepment program that meets the needs of both the schocE and mdw;duai
_teachers . : : A B e : . : S
Ce the school’s leadersth ensures that the schooE ss respondmg to the needs of at—-
* " risk students and maximizing their achievement to the greatest ex‘cent possabie in
U the regular education program us:ng in- class resources and/or pult out serwces :
and programis where necessary; and _ : -
_e  the school’s ieadershrp conducts reguiar re\news and evaluattons of the schooi 5
~ . academic program and makes necessary changes to ensure that the school is -
effectwely working to achaeve academic standards defined by the State E.vaersnty
Renewal Benchmarks in the areas of assessment, cumculum pedagogy, student
order and d;scspime and professional deveiopment e :

State University
Renewal

The school is cEemonstrabiy effective in hefpmg students who are struggling -
academlcally
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- Benchmark 1F

*At-Risk Students -

Elements that are generalty present mchde

e the school depEeys sufﬁuent resources to prowde academ!c :nterventlons that

o address the range of students needs; : Sl - .

e Call regular educatlon teachers, as well as specxailsts, utmze eﬁect:ve strateg:es to :

Y supporr students within the feguiar education program; -- S
e the schoal provades suffncaeﬂ’c tralnmg, resources, and support io all teachers and 5
E _-_'.'speelallsts with, regard to meetmg the needs of at- rrsk students* .

& the school has. clearly defined screening procedures for rdentifymg at~rrsi<
3 '-students and provudtng thern w;th the appropr;ate mterventlons and e common

N lndrwduallzed Educatron Program goals and mstructlonai stretegles for meetlng
__ '-._thosegoals, S - e EERRATS SR L
e the school prowdes suff‘ c:ent tlme and support for on-gomg ceordmatlon

Ve the school momters the performance of student pamc;pataon in support semces :
R 'usmg weil~defmeé schoei-w:cie cntena and regulariy eva!uates the: effectweness

- 'of its interventlon programs e R

S 'Stete _U_n'i_\_:je:rsi_ty-

5 flfiie s_d;‘o_ol prornotés e_culiere of :I'eern'i_ng'fen'd sCho%élr'sh_ib.é

Professuonai
E)evelopment

Renewal |
' BQnChmar_k 1_(;?_.__ o : :
F RERY Elements that are generally present tnclude : G
- : Studen‘t Order &_ R S . .;_the school has a ciocumerrted drsmpEme pcllcy that i5 cons;stentfv applled 5
DlSClplme L 3 -;cEassroem management techmques and daily routmes have estebiished a cuiture ;
i whrch ledrning is: veiued and cleariy ewdent ' : S :'
e :_.'.low fevel mlsbehawor is not berng toEerated e.g., students are nc’c bemg allowed 5
L ‘1o drsrupt or opt out ef Eeermng during class time; ano L
..... Cei throughoet the schcoi a safe and orderiy enwmnment has been estab!:shed
 State U_ni\rersity b The school’s prefesswnai development program assmts teachers m meetmg
- Renewal. . ..." | student academlc needs and school goals by addressmg ldentlf‘ ed shortcommgs :
Benchmark 1H -

i teachers pedagoglcal Skl“S and coatent knowledge. L

Eiements that are generally present mchde

L -_ : the school prowdes sufficient trme, personneE rnatenals and fundmg to suppcrt a’
. comprehenswe and sustarned professaoﬂal deveiopment program;

e 3_. the content of the professnonal deveEopment program dovetalls WIth the school’ _'
' rmss;on, curr:culzzm and tnstruct;enal programs :

. annual profess:ona! development plans derive from a data-dnven needs~ Z g
: assessment and staff mterests : R i

.l professaenal deveiopment places a high pnonty on achlevmg the State Unwersrty "
Renewal Benchmarks and the school's Accountabliaty Plan goais, :

. teachers are involved in settang short«term and long- term goals for theur own .
professional development activities;

« the school provides effectwe Ongoing support anci training taaiored to teechers
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‘va rymg Eeveis of expertsse and anstructsonal responsrbltt’tles

o .the schoot prov;des tramsng to assnst all teachers to meet the needs of s’cudents __
- iwtth dtsablllttes Enghsh !anguage learners and other students at-rzsk of academac“
2" failure; and - i

_ :the prﬂfessmnai development program is systematacally evaluated tc determme
i _1ts effectiveness at meetsng stated gans.

: Eiéi&'eﬂce'Caiég' dm‘ o

State Umversuty
; ‘Renewal
Benchmark A

Mission & Key Design

Elements

- _-fhe school is falthful to |ts missaon and has imp§emented th ' key des__gn
;elements fncluded ln lts char{'er. : :

: 5£|ements that afe generaliy present snchcEe

: -'_stakehoiders are aware of the m:ss:on '

: the schooi meets or comes ciose to meetmg any non—acaciemtc goais contamed
i its: Accountab;Esty Ptan

‘-st"ate' un'me;r's'a'ty 2

Renewal

Benchmark ZB'E i

" Parents & Students. |

: Parents/guardzans and students are satxsf' ed \mth the schooE :

g ':Elements that are generafiy present snciuée. I

:::' - the schooi has a process aﬂd precedures for evaiuatlon of pafent satlsfaction
CLwith the school;. ; S BRI

i e '_:the great majonty of parents wnth students enro!ied at the schcoi‘.have strcng
; .posutsve attttudes about lt :

_ . :few parents pursue gnevances at th& school board ievei or. autsad the chool

el a Earge number of parents seek entrance o the schooi

' . ";the schooi memtams a high rate of da:ty student attendance _: .

 State University

T dnewial -
Benchmark 2C:

Organizational =

' Capacity

T _The schocl has estabhshed a well functnomng organzzatrona! structure wnth
| staff, systems and proceéures that al!ow the school to carry out lts B
"academ:c program. e

: _Eiements that are general[y present zncfude

-'_ _the schoot demcnstrates effectwe management of day to—day operataons -
. e staff scheduhng- ts_mtemaliy consistent and supportive of the _schc}ot_'s_ mission;

« - the school has established clear priorities, objectives and benchmarks for
" achieving its mission and Accountability Plan goals, and a process for their -
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: 'regutar rewew and revas:on . s o L
Lo the school has a!located suff;csent resources in suppert of achtevmg tts goais, o
- therolesand responsrbmties of the schooE's leadershlp and staff members are

o --cEearly defined; . h . : .- :
"o .the school has : an orgamzataonal structure that prowdes ciear hnes fer L
'.:accountabzfsty, T TR R N L _
. “the schiool’s management has suc:cessfuiiy recrwted hsred and retamed key
- personnei and made appropnate decasuons about remavmg aneffectzve staff
ol members when warranted I
I the schoo! mamtazas an adequate student enroiiment and has effectlve
) procedures for recrustmg new students tothe schook and : ¥
e the schooi’s management and baard have demenstrated effectwe '
e _commumcatron practzces wath the school communfty mcludmg scheol staff
s parents/guardrans and students o o oy

| State'Us'ri\rErsit'y ;

- Renewal
Benchmark ZD

Board Oversight |

The schooi hoard has worked effectlvely ta achleve the schooi’s mrss;on and
provnde overmght to the tetal educat;onal program. . R R :

EEements that are generaily present mclud Bl S : R 5
el the schuol board. has adequate skrlls and experttse, as weii as adequate meetsng
DRI time to provide. rigorous cverszght of the school; S SERRE

L the school board (or a committee thereof} anderstandsthe core bus:ness of the

"1 school-—student achievement-—in suffaczent depth to permlt the board te ' :
' prowde effect:ve eversrght """ i :

el the schooE board has set clear iong—term and short term goais and expectatmns
" for meeting those gans, and commumcates them to the schooi's management '
"andieadersf'"' i R T & ¥ i
» . the school board has recewed reguiar wnttan reports frorn the schoei ieadershrp
;.on academrc performance and progress f;nanmal stabsEity and orgamzationat
:_.-_capacrty, : : T R IEE AT E
. the school board has conducted reguiar evaluatxons of the schooi s management
3 {mciudlng school ieaders who report to the board, supervrsors from R
management orgamzatton(s) and/or partner organizations that prowde servnces
~to the schooi), and has acted cm the. results where such evaiuataons ’ R,
S ;'_demonstrated shortcomings in performanca, S : - Vel
o 'where theré have been demonstrabie deficiencies inthe schooi’s acacfemtc
- organizational of fiscal performance, the school board has taken effect:ve actlon
.1 to correct those def‘ iciencies and put in- place benchmarks for determsnang lf the
i '_;_deﬁcsenues are being corrected ina, tlmeEy fashion; T Lo
Ve : the schoot board has not made financial or organazatmnai decss;ons that have
S materralEy mpeded the schooi in fulfilling :ts mission; and’ :
«  the school board conducts on-going assessment and evaiuataon of lts own-
effectweness in provndmg adequate school oversight, and pursues opportun;ttes
i 'fer further govemance trammg and deve!opment :

State Univ'ersity_.'- '

Renewal

The board has zmplemented and mamtamed agproprrate pokc;es systems
and precesses, and has abided by them. -
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':':. Benchmark 2E Eiements that are generaily present mclude

. _- ' the schcol board has estabhsheci aset of prtontaes that are.ini lme w:th the S
L :schooE's goals and m:ssson and has effectweiy worked to des;gn and lmptement a:E

: _: system to: achreve those pnoritses : S : S

e the schcal board hasinplace a. process for recru;t;ng ami seEectmg new

o members m order tc mam’cam adequate sk;EE sets and expertase fsr effectwe

"' Governance.

3"5_ policy i s cons;stent wnth that set forth m the charter) has made that pohcy c[ear -
to atl stakeholders and has foilowecf that poisc -mcludmg actmg m' £in eiy 5

_ 'the schcol board has ablded hy lts by~laws tnciud;'ng, but not hmlted to;..
H provas;ons regardmg trustee eiect:ons, removafs and fﬂlmg of vacancses,

State Umverszty 'f?:e schaol has substantialiy ccmpl;ed w;th appl;cabie laws ruies and
‘Renewal - ' regulatzons and the prowsmns of its charter. SR S
Benchmari( ZF'

gas _EEements that are genera!ly present mclude

"’ Legal Requirements |- A
S T : _'mstltute ina tlmely manner, and meetmg teacher certlfcat;on (mctudang NCLB

' .'_hughly quain‘led status) amf background check requ:rements FOiL and Open U

: 'Meetmgs i.aw, i S

o lts charter and appEscabie faws, ruies and regulatlons _ R
Coel i over the charter per:od the schooi has ablded by ti’:e terms of lts mcmtormg
-:p!an, R S R e e e e T
S the school has desagned and put m'p!ace effectwe systems and controis to
': By -’ensare that lega! and charter reqmrements were and are-met; and e
e the schooi hasan active and ongomg reiataonshlp wuth in- -house or mdependent .'
'-Zf.j ;Iegal counsel. that reviews rejevant poi;c:es documents transactsons and R
. incidents and makes recommendations and handies othef Eegai matters as e
needed A T . A "
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