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Merrick Academy     20 0 
 Springfield Gardens Charter Piihlic School 

31.    List any other assessment tools that will be used by the charter 
school to measure either attainment of these standards or student 
performance. 

Other assessment tools that will be used by the charter and the 
internally targeted measure of success include: 

1. Student attendance: 

90% or better. 

2. Student re-enrollment rates: 

90% or better, excluding children who move outside of 
the Academy's served geography. 

3. Student withdrawal rates: 

less than 10% in the first year, excluding children who 
move outside of the Academy's geography; less than 
5% thereafter. 

Enrollment: 

All available classroom spots filled, plus a waiting list 
equal to at least 10% of school enrollment. 

Questionnaires to the teachers: 

70% of all teachers will agree or strongly agree with 
the questions: (1) Is the Academy clearly better than 
nearby non-chartered public schools? (2) Is the 
Academy's curriculum design fundamentally correct? 
(3) Is the Academy on track to achieve its academic 
mission? 

6.     , Questionnaires to parents: 

70% or more of all parents classify the Academy's 
overall performance as "good" or "excellent". 

7.       Questionnaires to students: 

70% or more of all students "agree" or "strongly agree" 
to the statement: "I would rather attend the Academy 
than a non-chartered public school." 
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8^       Periodic portfolio assessmentofeach child's bestwork part byajury of 
teachers and administrators^ 

Perceived evidence of creativity,comprehension and 
  sldllsmastery^ 

Participation in civics projects^ 

^0^ of all academy students will participate in 
improving their community in practical, concrete ways^ 
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32.    Describe the process the school will follow to promote parental and 
^taff involvement in the ^o^emance and administration of the charter 

school. 

Parents will be actively enco^ra^ed to formaParent-Teachers 
Associations which will re^larly consult with the school's principal. The 
president of the Parent-Teacher's Association will be appointed to the school's 
^oardofTr^stees for the length ofhis or her term. 

Teachers will consult with the principal on an informal^ colle^ial basis. 
The Academy will beasmall school whose staffhas coined to pt^rst^easin^le^ 
well-defined mission. Accordin^ly^teacher involvement and communication 
should flow naturally. 

The ^oard will establishaCrievance Committees to which the Trustees 
can refer complaints   The Committee's members will consist of parents of 
students currently enrolled in the Academy and teachers who are currently 
employed by the Academy. This Committee will review complaints and make 
nonbindin^ recommendations to the ^oard. 
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33.    Offer evidence of community support for the proposed charter 
school, including documentation of sufficient interest by parents and 
students to meet the school's enrollment targets. 

Community residents have been outwardly supportive of recent efforts to 
create new educational opportunities that provide superior academic 
performance and additional classroom capacity. The Academy's local board of 
trustees includes local and national leaders who speak knowledgeably for the 
highest aspirations of the Springfield Gardens and Jamaica communities. The 
Academy is confident that these features of its program will create local 
demand that is more than sufficient to meet enrollment targets. 

According to Terri Thomson, the Queens representative on the Board of 
Education, enrollment in Queens now exceeds the capacity of its schools by 
27,000 seats.* Queens Borough President Claire Shulman emphasized in her 
1999 State of the Borough Speech, "our biggest crisis is our schools." 
Shulman projects a shortage of more than 58,000 classroom seats in Queens 
by 2007 and assuming that all planned Board of Education school expansion 
projects are completed. Schools are currently operating with portable 
classrooms, without gyms or playground areas and kindergarten classes as 
large as 50 students. 

Almost 8,000 Queens high school students are on split sessions - juniors 
and seniors attend morning sessions, freshmen and sophomores in the 
afternoon. These students are unable to enroll in a full schedule of classes. To 
make up work, they will attend night school or Saturday classes. Last year, 
one school was forced to start serving lunch at 9:40 a.m. to accommodate all 
1,300 students in a building designed with space for 1,000. 

In District 28, three of four junior high schools are over capacity and the 
fourth is at capacity. Further, the District is now faced with additional 
students who were previously attending schools in District 27, itself 
overcrowded no longer able to accept overflow students. 

There is a high level of dissatisfaction with the quality of the traditional 
public school system in New York City today. Reportedly, 300,000 City 
students in grades 4 through 12 (over 25% of the city's 1.1 million public 
school students) are considered "at risk" of being left back at the end of the 
1999-2000 school year, based on low performance on standardized 
performance measurements. When Ted Forstmann's Children's Scholarship 
Fund offered low-income families the chance to win private school 

As reported in the New York Daily News, "Coping With Crowds at PS 19." September 14, 
1999. 

Mr. Forstmann is an advisory board member of Victory Schools but has no economic 
ownership in VSI, its profits or losses. 
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scholarships, 168,000 low^income^ew^orl^ families applied for 2,^00 slots. 
These scholarships required applicants to themselves pay^l,000 of the 
school's tuition cost per year, ^ven so, these 168,000 low^incomel^ew^orl^ 
families were eager to re^ectatuition^free public education and to pay this 
substantial percentage oftheirwealth, simply to escape from l^ew^orl^'snon^ 
chartered public schools and the unsatisfactory education they offer. 

The Academy's ^oard includes longstanding local community leaders 
who l^now from experience that the desire for better education is equally great 
in Springneld Gardens and Jamaica.  Districts 27and 28,which the Academy 
will chiefly serve, are among the very worst performing and overcrowded 
districts in the state. 

l^inally,e^perience proves that there has been strong community 
demand for the Academy's educational ideas when offered in other 
disadvantagedl^ew^orl^ City neighborhoods. Demand for enrollment at the 
Sisulu Children's Academy in Harlem far exceeded the 2^7available spaces 
when it opened this fall despite marketing efforts that commenced only the 
month prior to opening. The school continues to maintainalengthy waiting 
list foment fall,  enrollment at the ^astl^ew^or^ Children Centers ^District 
1^ began at 60 children in 1^3,andalong waiting list formed immediately, 
enrollment now stands at ^60 children at three schools,and there is stilla 
waiting list. The enrollment at the Children's Center at^.S.306 grew this year 
from 60 to 300,all drawn from the population ofasingle public school. 

The applicant is conndent that there will be demand for the 350 
admission slots available at the Academy,drawn from the entire populationof 
Springfield Gardens, Jamaica and l^ew^orl^ City. 
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The establishment o^ the l^erricl^ academy will produce both positive 
programmatic and fiscal outcomes ^or the existing public and non-public 
schools in the community. 

^irst, the academy will further the true missioned all the surrounding 
public and non-public schools^ the academy will improve the quality o^ 
education available to the districts'children today. The many advantages and 
beneficial innovations ol^ the academy's model have been described at length 
elsewhere in this application. 

second,the academy's creation will act asacatalyst^or the good 
educators within the non-chartered public schools, better empowering them to 
mal^e needed reforms. The academy's ^ocus on combining authority with 
responsibility and on achieving measurable improvements in academic quality 
will allow the non-chartered reformers to ^ocus their schools on this as well, 
competition,expressed in this constructive way,raises the performance oi^ all 
participants. 

Third, success at the academy will prove that, indeed, every child can 
learn. The shattering o^ pessimistic, sel^-de^eating attitudes by the academy 
will raise the hopes and performance o^ all schools. 

fourth, the academy will pioneer innovative techniques, including direct 
Instruction combined with foreknowledge,extended day thematic curricula 
and enrichment, and secondary curricula centered on community service, 
public policy and leadership. The academy's methods can be adopted by the 
surrounding public and non-public schools, and the academy will help and 
encourage this 

In addition to these positive programmatic ejects, the academy will also 
have positive nnancialramirications^or the existing schools in the community. 

^irst, the additional classroom capacity created by the academy's 
opening will greatly assist surrounding local districts that are struggling to 
rund expansions to alleviate classroom shortages. In ^^,a^ity controller's 
report estimated the ^oardo^^ducation needs to spend^^billon more than 
it has already budgeted to provide necessary buildings and programs and ^^ 
billion in additional runds to n^ and modernise schools. 

^ven with recent state and federal funding to specifically address the 
problem, l^ew^or^^ity schools remain exceedingly overcrowded, ^recent 
study by the ^iti^ens budget committee,anon-partisan watchdog group, 
reported that ^^o^high school students attend overcrowded schools and 
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more than half of the puhlicschools are ahove capacity. According to the 
report hyl^ark Careen, some schools this fall are using former hathrooms, 
closets and locker rooms for one^on^one and small^group instruction, ^any 
other schools have heen forced to eliminate lihraries and gyms along with art, 
music and computer rooms while shortening lunch periods or staggering 
students in ^shifts^. 

second, the local tax hase will he strengthened for all the puhlic schools. 
Taxpayers do not want to pay taxes for schools that produce failing results, nor 
do taxpayers want to live in districts with had schools. The creation ofhetter 
puhlic schools through the charter school process will raise the tax hase and 
increase financial support for the puhlic school system. 

Finally,the Academy^s relationship with Victory provides access toa 
formerly unavailahle source of private capital, ^hile small compared to the 
total magnitude of the prohlem, the funds provided hy Victory for the 
Academy^s startup and ongoing operational expenses will he welcome 
assistance. Furthermore, Victory will help structure innovative private sector 
alliances to secure additional capital funding for operations and facilities. 

please note that the enrollment of the Academy is very small relative to 
the enrollment surround districts^ less than ^350 children at the Academy vs. 
^,755,467studentsinNewYorkCity. Any impact on the infrastructure costs 
of nearhy school districts would he immaterial. 
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35.    List the proposed Board of Trustees for the school: (to be completed) 

1. Alma Alston: Principal, St. Peter Claver School. 

2. Steven B. Klinskv: Founder, the Gary Klinsky Children Centers; 
trustee, Center for Educational Innovation. Member, New York City 
Economic Development Corporation. Chief Executive, Victory Schools.* 

3. Gregory Meeks: U.S. Congressman, 6th District. 

4. Linda Morant: School Administrator, Allen A.M.E. 

5. Bruce Ratner: Chief Executive Officer, Forest City Ratner 
Companies. 

6. Malcom Smith: Commercial and residential real estate developer, 
Smith & Co. 

7. Wvatt T. Walker: Sr. Pastor, Canaan Baptist Church; Former 
Chief of Staff to Martin Luther King, Jr.; Director of Urban Affairs for 
Governor Rockefeller. 

8. Juanita Watkins: New York State Councilwoman, 31st District. 

9. TBD 

10. President of the PTA 

Mr. Klinsky will serve on the Board as an "ex officio" member only. 
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36.    Describe the school's policy of qualifications for Trustees. 

Trustees will be individuals of high moral character who are leaders in 
the Academy's community or in the nation, and who have evidenced sincere 
concern for the welfare of children and for the improvement of education. 

37.    State the terms established for each Trustee. 

Each original Trustee will serve for five-year terms. The president of the 
Academy's Parent-Teachers Association will also sit as a Trustee, serving for 
the length of his or her tenure as PTA president. 

38.    Describe the school's method for appointment/election as a 
Trustee. 

The Academy's initial trustees are set forth in this founding application. 
Subsequent vacancies or additions will be filled by nominees put forth by the 
remaining trustees, and approved by a vote of the Board. The size of the Board 
may be expanded, but will in no case exceed fifteen members and will represent 
a wide range of community interests with no single group or denomination . 
predominating. 
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39.    Describe the responsibilities and obligations of the school's Board of 
^mstees. 

The Board ofTrustees^ through this applications has defined the schools 
missions set its curriculum models specified its management and financial 
arrangements and outlined its broadpolicies. 

The Boards majority approval will be required in order for VSI to hire or 
fire the School director or to hire teachers. The Board will monitor VSl^s 
budgetings regulatory compliance and academic performances and may 
discharge VSI if contractually-established performance standards are not met. 

The Board will receive community complaints^ if any^and intends to 
establishaschool^rie^ance committee of parents^ teachers and 
administrators to review these complaints on first impression and make 
nonbinding recommendations to the Board. The Board will then work with VSI 
to resolve these complaints^ as needed. 

The Board will provide leadership for the project in the community^ 
participate in school development activities and promote awareness of the 
^cademy^s new educational opportunities among local families^ ci^ic and 
political leaders and the media. 
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^0^     ^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^ 

It is expected that the Board will contract out in their entirety^througha 
management contract negotiated at arm^s lengths the management of the 
academy to victory schools. ^Iwill^ therefore^ be responsible for the daily 
operations of the ^cademy^and for the specific performance based 
management necessary to implement the missions curriculum and policies 
which the Board has set forth in this application. The Board will be free to 
terminate ^l^s contract if^l fails to perform according to specified 
performance targets. 

^1 will provide all funding required to open the new school; will recruit 
the school f^irector^sub^ect to theBoard^s approval; will recruit the teachers^ 
subject to the Boards approval; will^ if necessary^dismiss the school f^irector^ 
subject to the Boards approval; and^ directly or through the school director 
and ^ite^anager^will otherwise manage the ^cademy^s personnels costs^ 
curriculum implementation and operations; will receive and disburse funds; 
and will provide or contract for food services^ transportations building 
managements insurance and other needed services. ^1 will provide central 
services (such as general administration; school supervision; staff training; and 
curriculum development atapreDset rate. ^1 will provide all capital needed 
to start up the academy and will support the academy in the case of financial 
shortfall between the ^cademy^s actual annual revenues and annual budgeted 
operating cash expenses. ^^1 will chargeamanagement fee of^^ which will 
be deferred without interest if academy revenues are insufficient. 

^1 will submit regular budget and other fiscal reports to the Board of 
Trustees for review onaquarterly basis. ItwillreportmonthlytotheBoardon 
academic progress^ curriculum development and other performance and 
strategic issues. The ^cademy^s school director and ^ite manager will each 
ma^e presentations to the Trustees at regularly scheduled meetings at least 
four times per year. 

within ^0 days of the end of each school year^acomprehensive audit of 
the revenues and expenditures of the proposed charter school will be 
conducted in accordance with G^^P principles byacertified public accounting 
firm selected by the ^cademy^s Board ofTrustees. The results of each audit 
will then be forwarded to the Boards to interested oversight agencies and to 
outside observers. 
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41.    Attach policies and procedures governing access to school records 
and provision of puhlic documents, in compliance with the Freedom of 
Information l^aw. 

^he^cademvvBillfullvcomnlvv^ith the ^Freedom oflnformationLavB^ 
(FOIL). When the school receivesarequest for information under the Freedom 
oflnformationLav^^itvBillresnond in the follovBin^ manners 

1.       Within five husinessdavs of receipt ofav^ritten requests the 
^cademvv^ill either ma^e the information available to the nerson 
requestin^it^ denv the request in vBritin^ or ^rovideav^ritten 
acl^novBled^ment of receint of the request that suoolies an a^ro^imate 
date for vBhen the request vBill he granted or denied. 

^. If an individual is denied access toarecord^ he or she mav^vBithin 
^Odavs^ anneal such denial to the orincinal of the ^cademv or his or her 
desi^nee. 

^3.       L^nontimelvreceint of such an anneals the school v^ill^vBithin^O 
husinessdavs of the receint of the anneals fullve^nlain the reasons for 
further denial or nrovide access to the record sought, ^he^cademvalso 
v^illforv^ardaconv of the anneals as Bellas its ultimate determinations to 
the ^on^mittee on O^en government. 

^he^cademvmavdenv access toarequested record foravarietv of 
reasons^ including that^ 

^        such access v^ould constitute an unwarranted invasion of personal 
nrivacv^ 

^        such records are compiled for lav^ enforcement nurnoses^and^ 

^ such records are inter a^encv or intraa^encv materials v^hich are 
not statistical or factual tahulations of data^ instructions to staff that 
affectthenuhlic^orafinalnolicv. 

^^ 
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42.    Attach proposed policies and procedures for public meetings and 
executive session of the Board of Trustees and of the school 
administration, in compliance with the Open Meetings Law. 

The Academy will fully comply with New York's Open Meeting Law (Public 
Officers Law §100 et seq.) Provided there is a quorum, every meeting of the 
School's Board of Trustees held to discuss public business will be open to the 
general public, including official meetings of Board committees and 
subcommittees. 

If a meeting is scheduled at least one week in advance, notice of its time 
and place will be given to the news media and conspicuously posted in one or 
more designated public locations at least 72 hours before the meeting. 

If a meeting is scheduled less than one week in advance, notice of the 
time and place of the meeting will be given to the news media, to the extent 
practicable, and will be conspicuously posted in one of more designated 
locations at a reasonable time before the meeting. 

Minutes will be taken at all open meetings, and of all formal votes at 
executive sessions. Minutes of open meetings will be available to the public 
within two weeks from the date of the meeting. Minutes of an executive session 
will be available within one week of the executive session. 

Executive sessions will be conducted only as part of an open meeting. To 
enter executive session, a motion for executive session must be made during 
an open meeting; the subject of the meeting must be specifically identified; and 
the motion to conduct the executive session must be carried by a majority vote 
of the body's total membership. Topics for an executive session will be limited 
to those few confidential matters identified in the Open Meeting Law. 
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43.    Attach a description of the process by which individuals may bring 
complaints to the charter school's Board of Trustees. 

School staff and the School Director will seek to resolve to any 
individual's complaint to that person's satisfaction promptly, courteously and 
without the need for Board intervention. However, any individual may submit 
a written complaint in person, by fax or by mail to the office of the Academy's 
principal, and the principal will promptly forward that complaint to the Board 
of Trustees. Alternately, the complaint may be delivered or mailed directly to 
the offices of the Secretary of the Board of Trustees (c/o Charles King, at Fried 
Frank), whose address will be published in the Parent's Handbook and other 
school material. If a complainant is not capable of expressing the complaint in 
writing, the principal's office shall itself endeavor to draft the oral complaint in 
writing for distribution to the Board. 
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44.    Attach the code of ethics applicable to the trustees, officers and 
employees of the charter school. 

^odeof^thics 

^        ^o trustee, officer or employee of the ^erricl^ academy should have 
any interest, financial or otherwise, direct or indirect, or engage in any 
business or transaction or professional activity or incur any obligation of 
any nature which is in substantial conflict wiu^i the proper discharge of 
his duties in the public interest 

^        ^he^oardof^rustees,oraboard of ethics which it may establish, 
shall render advisory opinions to trustees, officers and employees with 
respect to the code of ethics^ 

^        actions by victory schools Inc^, its officers, directors, 
subcontractors, agents and employees which are for profit, but which are 
generally consistent with the academic mission of the academy or with 
mismanagement contract with the ^cademy,shall be permitted^ 

^        ^ny such trustee, officer or employee who shall knowingly and 
intentionally violate any of the provisions of this code may be suspended 
or removed from office 
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45.    Outline the organizational reporting structure and managerial 
control established within the charter school. 

The Academy will have two senior officers: a principal and a business site, 
manager. 

The Principal/School Director will be responsible for the enrollment, 
safety, education and behavior of students; for the hiring, training, promotion 
and dismissal of teachers; for parent involvement, parent communication and 
parent satisfaction; and for relations with the community as a whole. 

The Site Manager will be responsible for the financial and business 
affairs of the Academy including: bookkeeping; transportation; food service; 
custodial and building maintenance; supplies; treasury and audit. Both will be 
supported and supervised by VSI which will in turn report to the Board of 
Trustees. A Parent-Teachers Association will advise the Principal on school 
affairs. 

The employment of a full time site manager to handle business affairs 
will free the Principal to focus exclusively on improving student performance. 
This is an additional advantage over non-chartered public schools, where a 
significant amount of principals' time is spent on non-education matters. 
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46.    Attach a description of the charter school's personnel policies. 
Include in this description: (a) hiring and dismissal policies; (b) 
qualifications for hiring teachers, school administrators, and other 
employees; and (c) a description of staff responsibilities. 

Hiring and Dismissal Policies 

The Merrick Academy will seek to employ the best qualified personnel 
without regard to race, religion, color, creed, national origin, citizenship, age, 
sex, marital status or disability. It is further this organization's policy to 
ensure equal opportunity for the advancement of staff members and equal 
treatment in the areas of upgrading, training, promotion, transfer, layoff and 
termination. 

Job candidates will be sought through open advertisements and referrals 
from respected sources. The following is a list of all positions anticipated for 
the Children's Academy in its first year: 

Position Number of FTE 

Principal/School Director 1 

Site Manager 1 

Regular Teachers 15 

Special Education Teacher 1 

Direct Instruction Assistants 15 (4 hours per day) 

Enrichment Assistants 15 (2 hours per day) 

Secretary 1 • 

49 

Victory Schools will nominate the School Director to the Board of 
Trustees for its approval. The School Director will then have chief 
responsibility for hiring the school's faculty from among the most qualified 
applicants, based on the qualifications outlined below. Since the school's 
curriculum will establish specific, measurable goals for student learning in 
each grade, teacher performance standards will include specific expectations 
for student progress during the school year as measured through periodic 
assessments. 

A poorly performing teacher will be provided every opportunity to improve 
her or his efficacy in the classroom, in conjunction with mentor teachers, 
outside consultants and the School Director. But if the failure is not corrected, 
the teacher will be dismissed.  Similarly, if the School Director or site manager 
consistently fails to perform, he or she will be dismissed. And if Victory 
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schools consistently fails to perform, it will be dismissed^ In this regard, the 
^cademv will live bv the same practical realities as everv other successful 
organisation inafree market economv,and will deliverahighero^ualitv of 
education asaresult^ 

^he^cademv^s hiring and dismissal policies are set forth in the appendix 
of this application 

Qualifications for ^irin^;^taff responsibilities 

^he^cademv^s school l^irector^incipal will beahighlv experienced 
educator who possesses the following characteristics 

^        ^ record ofleadership and sound management inasimilar 
educational setting 

D strong interpersonal skills and experience in teambuilding 

^        ^n understanding of the diversity and unique character of the 
^cademv^s community 

^ ^passion for helping students attain high standards 

^ consistently exceptional professional evaluations 

D        Outstanding references from peers, former colleagues, parents, 
and members of the school communitv^ 

^he school director will report to ^1 and will bear chief responsibility 
for implementing the schools education program; attaining the schools 
objectives for high student achievement; managing, evaluating, promoting and 
terminating school personnel; creatingaschool culture that is disciplined, 
orderlv and conducive to learning; and nurturingastrong relationship among 
the ^cademv,the parents,and the communitv^ 

^he^ite manager is expected to be an individual with formal accounting 
or business training, such asa^^^or^^^,withasincere ethical 
commitment to education; with strong references and relevant work experienced 
^he^ite manager will be responsible for the dav^todav business affairs of the 
school including bookkeeping; record keeping; cash collections and 
disbursements; building maintenance; food service; transportation and vendor 
contracting^ 

^he^cademv and its school director will shape an exceptional teaching 
staff, seeking individuals with the following o^ualities^ 

^ ^strong undergraduate education 
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^igh native intelligence 

Apassion for helping students attain high standards 

^igh scores on standardized teachers^ exams 

^igh grade point averages from high school and college 

consistently exceptional professional evaluations 

reaching awards and other professional honors from parent 
groups, local businesses, and educational partnerships 

Outstanding references from peers, former students, and parents^ 

In no circumstances will uncertified teachers exceed five positions or 
^O^o of the instructional staff,whichever is less^ 

^his teaching staff will be actively supplemented by teaching assistants 
for every classroom, enabling the Academy^s senior teachers to pursue highly 
personalized, small group instruction Assistants will be hired for the morning 
hours ofl^irect Instruction and,separately,for the afternoon extended 
day^enrichmenthours^ ^he assistants will be individuals of maturity and 
^udgement,withadesire to help children,with excellent class management 
skills andahelpful, cooperative attitude^ Oertinedteachers,who have left the 
workforce but seek part-time employment will be particularly favored^ l^ocal 
dancers, artists, actors, computer experts and others with special skills may be 
particularly suited for the extended dayD fingerprint checks and background 
reviews will be instituted for a^l Academy staff members, and for any employee 
who has been absent from the ^ob for six months or more^ 
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47.    State the planned number of classroom instructors at the charter 
school, offering detail on the number of such instructors for each 
classroom, each grade, and total number in the school. 

In its first year of operation, the Academy will have 15 classrooms. Each 
classroom will have one teacher. There will also be one full-time Special 
Education teacher on staff. Please see Question 15 for detailed information by 
grade. 

In the primary school, in order to enhance teacher effectiveness, regular 
classroom instructors will be supplemented with two staff members in support; 
a teacher's assistant for the morning Direct Instruction hours, and a second 
teacher's assistant for the afternoon enrichment unit. 

48.    Of the total number of instructional staff, describe the number, if 
any, of teachers expected to be hired without New York State 
certification, or alternative certification by the Commissioner, and 
include a description of the credentials for each of such instructional 
staff. 

All of the teachers to be hired are expected to have New York State 
certification. In no circumstances will uncertified teachers exceed five 
positions or 30% of the instructional staff, whichever.is less. 
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49.    Attach proposed policies and procedures for any collective 
bargaining between management and staff of the charter school. Include 
whether (a) the staff is expected to be represented by any organization 
engaged in collective bargaining, and (b) whether staff will be subject to 
any existing collective bargaining agreements between the school district 
and its employees. 

The collective bargaining status of the faculty will be determined 
consistent with the State's Taylor Law. The Academy hopes to receive 
exemption from collective bargaining agreements as discussed in Question 50 
below. 

50.    Do you request an exemption from the instructional employee 
representation requirement? 

Yes. 

The Academy believes that the dramatic classroom capacity shortage in 
Queens demands innovative solutions from the public and private sector to 
address the problem. Potential Academy students right now are unable to take 
full class schedules due to overcrowding, must attend schools in staggered 
shifts, are left without gyms and playgrounds, and use bathrooms, basements 
and locker rooms as classrooms. The exceptional real estate opportunity of an 
entirely new, custom-built school facility that has been presented to the 
Academy is predicated on a necessary, critical mass of students. The Academy 
must reach this threshold, of roughly 350 students in Year 1, to make the 
school financially viable. The Academy would welcome the opportunity to 
provide its educational programs to the greatest number of students in a 
prudent manner. 

Further, the Academy believes that its principles of performance-based 
management and accountability are untenable and difficult to implement if 
instructional employee representation is required. It is for these reasons that 
we request exemption from the employee representation requirement. 
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51.    Describe whether any employees of the charter school are expected 
to be members of a public employee retirement system. 

The Academy expects that staff members will be offered either 
membership in the Teachers Retirement System, or an employer contribution 
(equal to 4% of salary) toward a 401(k) plan of substantially similar benefit 
value. 

52.    Detail a start-up budget for the charter school. 

All necessary start-up funding for the Merrick Academy will be provided 
by Victory Schools. Therefore, the Academy is assured of adequate resources 
without regard to the specific costs or cost overruns of the start-up budget. 

Please note that all financial information provided herein reflects only the 
operations of the primary school. Financial models for the high school 
operations will be forthcoming in an addendum. These will fully detail 
incremental costs required for the development, implementation and operation 
of the Academy's high school program. 

The Academy is advised by VSI that the expected start-up budget is as 
follows: 

MERRICK ACADEMY CHARTER SCHOOL 

START-UP BUDGET 

2 months based on $80,000 salary 

2 months based on $45,000 salary 

2 months based on $25,000 salary 

at 9% of salaries 

2 months at $4,500 per person per year 

2 months at 4% of salary 

Direct instruction and senior administrator 
training 

Administrative 

Principal $13,333 

Site Manager 7,500 

Secretary 4,167 

Taxes 2,250 

Benefits 

Health/Dental 2,250 

Retirement 1,000 

Staff Development 32,000 

$62.500 
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Supplies 

Computers and printers $36,000 18 @ $2,000 each 

Classroom equipment 70,000 $200 per student 

Office equipment 7,000 

Office supplies 3,000 

$116,000 

for 2 months 

Contractual 

Accounting/ Finance $1,500 Consultation 

Assessment consultant 4,000 

Legal 1,500 Start-up 

Special needs students 21,000 

$28,000 

Consultant to develop CSE/IEP policies 

Facility/Capital 

Equipment $7,000 

Capital preparation and 
fix-up 

— 

Playground equipment 25,000 

Rent deposit 23,000 

Security system — In place 

$55 ,000 
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223 
Operations 

Marketing $15,000 

Phone/Intercom system 5,000 

Postage 3,000 

Printing/Copying 3,000 

$26,000 

Central Services $70,000 

TOTAL START-UP $357,500 
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53.    Document the availability of start-up capital, and the proposed use       00 A 
for such funds. -4^4 

Victory Schools Inc., pursuant to its contract as school manager, will 
provide all start-up capital required. At the request of the chartering authority, 
VSI will establish a $ 1 million central fund backed by cash or irrevocable bank 
guarantees to insure fulfillment of its financial commitments to all the charter 
schools it supports. The proposed use for start-up capital is the execution of 
the pro forma budget, as described in Questions 52, 54 and 55 of this 
application. 

54.     Detail the charter school's proposed annual budget. 

Please note that all financial information provided herein reflects only the 
operations of the primary school. Financial models for the high school 
operations will be forthcoming in an addendum. These will fully detail 
incremental costs required for the development, implementation and operation 
of the Academy's high school program. 

The Merrick Academy proposed budget for its first year of operation, by 
quarters commencing September 1, 2000, is set forth below: 
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MERRICK ACADEMY CHARTER SCHOOL 

Enrollment - 350 

REVENUE 

State/local/federal per pupil aid 
($6,000x315) 

Special Ed per pupil aid 
($12,000x35) 

Federal Grants 

1st Quarter     2nd Quarter     3rd Quarter     4th Quarter Total 

$472,500    $472,500    $472,500    $472,500  $1,890,00 

105,000 105,000 105,000 105,000   420,000 

State Grants 

Food revenue/subsidies 
($2.75 per day, approximately) 

Private donations/Other 

173,250 

35,000 

173,250 

35,000 

TOTAL REVENUE $750.750 $577.500 $577.500 $612.500   $2.518.250 
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SALARIES 

Principal 

Site Manager 

Secretary 

Classroom Teachers*' 
' 15 @ 40,000 average 

Special Ed. Teacher 
1 @ 40,000 

Taxes (9%) 

TOTAL SALARIES 

EXPENDITURES' 

1st Quarter 2nd Quarter 3rd Quarter 4th Quarter Total 

$20,000 $20,000 $20,000 $20,000 $80,000   . 

11,250 11,250 11,250 11,250 45,000 

6,250 6,250 6,250 6,250 25,000 

150,000 150,000 150,000 150,000 600,000 

10,000 10,000 10,000 10,000 40,000 

17,775 17,775 17,775 17,775 71,100 

$215,275 $215,275 $215,275 $215,275 $861,100 
i 

Budget expenses should be understood as "up to ...$X". The Academy will acquire budgeted quality for a lower price, when 
possible.  For example, the Academy expects to pay teachers approximately equal to the experience/salary scale of the New York 
City system, which is in many cases substantially below $40,000. 

* Incorporates cost of substitutes. 
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BENEFITS 

Health/Dental 
($4,500 per staff member) 

Retirement 
(4% of wages) 

Merrick Academy 
Springfield Gardens Charter Public School 

l»t Quarter 
i 

2nd Quarter 3rd Quarter 4th Quarter Total 

$21,375 $21,375 $21,375 $21,375 $85,500 

8,300 8,300 8,300 8,300 33,201 

$29,675 $29,675 $29,675 $29,675 $118,701 
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SUPPLIES 

Classroom 
($100 per pupil, approximately) 

Merrick Academy 
Springfield Gardens Charter Public School 

1st Quarter      2nd Quarter     3rd Quarter     4th Quarter Total 

$17,500 $17,500 $35,000 

Office 
($1,400 per month) 

4,200 4,200 4,200 4,200 16,800 

Texts and Materials 
(including software) 

63,000 63,000 126,000 

Uniforms 7,000 7,000 

TOTAL SUPPLIES $91.700 $4.200     $84.700      $4.200    $184.900 
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CONTRACTUAL l»t Quarter 2nd Quarter 3rd Quarter 4th Quarter Total 

Accounting and Audit $3,500 $3,500 $10,500 $3,500 $21,000 

Cafeteria/Food 57,750 57,750 57,750   173,250 

Equipment Lease/Service 3,500 3,500 3,500 3,500 14,000 

Internet 
18@$20 per month 

1,080 1,080 1,080 1,080 4,320 

Insurance 27,500   27,500   55,000 

Nursing 5,000 5,000 5,000 5,000 20,000 

Student Testing (@ $30 per student) 10,500       10,500 

Transportation         

TOTAL CONTRACTS $108,830 $70,830 $105,330 $13,080 $298,070 
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OPERATIONS 

Field Trips 
($40 per pupil) 

Phone 

l«t Quarter     2nd Quarter     3rd Quarter     4th Quarter Total 

$4,667 $4,667 $4,667 

840 840 840 600 

$14,000 

3,360 

Postage 

Printing/ Copying 

Pl/lisc. Cost Overruns 

1,050 

1,750 

1,050 

1,750 

1,050 

1,750 

1,050 

1,750 

17,500      17,500      17,500      17,500 

4,200 

7,000 

70,000 

TOTAL OPERATIONS $25.807     $25.807     $25.807     $21.140     $98.560 

:03 
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SPECIAL ED. SERVICES 1** Quarter    2"" Quarter     3" Quarter      4". Quarter Total 
i 

Therapists and Services —       $200.300* 

TOTAL SPECIAL ED SERVICES $50.075 $50.075 $50.075 $50.075 $200.300 

The Academy expects to make no marginal profit on loss on special education students; extra reimbursement and extra 
costs are a "wash".  This consulting figure is calculated as the additional special education capitation less special education costs 
(i.e. the special education teacher) shown elsewhere on this budget. %% 
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TEACHERS' ASSISTANTS 

Merrick Academy 
Springfield Gardens Charter Public School 

1st Quarter      2nd Quarter     3rd Quarter      4th Quarter Total 

Direct Instruction Aides $36,000 $36,000 $36,000 -— $108,000 
15 aides @ 180 days x 4 hours x $10 per 
hour 

Enrichment Aides 18,000 18,000 18,000 —- 54,000 
15 aides @ 180 days x 2 hours x $10 

Taxes (@ 9%) 4,860 4,860 4,860 —- 14,580 

TOTAL ASSISTANTS $58.860 $58.860 $58.860 —- $176.580 

to 
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FACILITY 1st Quarter     2nd Quarter     3rd Quarter     4th Quarter Total 

Rent and Upkeep * $68,250 $68,250 $68,250 $22,750 $227,500 

TOTAL FACILITY COSTS $68.250 $68.250 $68.250 $22.750 $227.500 

ro 
Includes utilities, building insurance and maintenance, custodial and security - ten months per year, $22,750 per month.       '*^ 

CO 
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CENTRAL SERVICES 1st Quarter      2nd Quarter     3rd Quarter     4th Quarter Total 

Curriculum Development $13,750 $13,750 $13,750 $13,750 $55,000 

Staff Development/Supervision 42,500     42,500      42,500      42,500 170,000 

Legal Services 8,750 8,750 8,750 8,750 35,000 

General and Administrative 28,122 28,122 28,122 28,122 112,488 

TOTAL CENTRAL SERVICES $93.122 $93.122 $93.122 $93.122 $372.488' 

"Central Services" are charged by VSI as a single preset rate of 15% of Academy revenue.   Line items within central services 
are shown here for illustrative purposes only. y^ 
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1st Quarter     2nd Quarter     3rd Quarter     4th Quarter Total 

MANAGEMENT FEE (@ 7% of $43.457             $43.457             $43.457             $43.457           $173.828 
revenue) 

OPERATING SURPLUS/(DEFICIT) ($193.776) 

Plus: Management Fee and Central $193,776 
Service Charge Deferred 

TOTAL SURPLUS (DEFICIT) $^ 

en 
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55.    Provide a five-year financial plan for the charter school. 2 3 6 

The five-year plan of the Merrick Academy Charter School is attached. 
General assumptions include: 

Only the development, implementation and operational costs of the 
primary school are included. 

Capitation rates increase 3% per year. 

The Academy adds four primary school classrooms (one grade) per 
year; with one teacher and two assistants per classroom. 

Teacher salaries and teacher assistant wages increase 5% per year; 
health benefit cost increase 10% per year. 

10% of all students enrolled require special education; extra 
capitation assumed to equal extra cost of service. 

Food service revenues equal food service costs. 

Additional classrooms are leased on approximately same net cost per 
child as original classrooms. 

Other operating costs generally grow in line with enrollment or 
revenue. 
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FIVE YEAR PLAN 

REVENUE Year 1 Year 2 Year 3 Year 4 Year 5 

On Site Enrollment 350 450 525 625 725 

State/local capitation $1,890,000 $2,502,900 $3,004,469 $3,684,675 4,402,990 

Special Ed capitation 420,000 556,200 674,732 826,102 985,946 

Food subsidies 173,250 222,750 259,875 309,375 358,875 

All other 35,000 35,000 35,000 35,000 35,000 

TOTAL REVENUE $2.518.250 $3.316.850 $3.969.520 $4.853.566 $5.765.370 
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SALARIES 

Principal 

Site Manager 

Secretary 

Assistant Site Manager 

Classroom Teachers 

Year 1 Year 2 Year 3 Year 4 Year 5 

$80,000 $84,000 $88,200 $92,610 $97,241 

45,000 50,000 55,000 57,750 60,634 

25,000 30,000 35,000 61,750 68,588 

      25,000 30,000 

600,000 798,000 970,200 1,203,930 1,458,608 

Special Ed Teacher(s) 40,000 82,000 86,100 136,710 139,240 

Taxes (9%) 

TOTAL SALARIES 

71,100 96,210 113,805 142,898 167,495 

$861.100 $1.207.229 $1.422.427 $1.776.979 $2.077.206 

oo 
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BENEFITS Year 1 Year 2 Year 3 Year 4 Year 5 

Health/Dental $85,500 $123,750 $152,460 $203,643 $263,538 

Retirement 33,201 44,441 52,345 65,363 76,388 
(4% of salaries) 

TOTAL BENEFITS $118.701 $168.191 $204.805 $269.006 $339.926 

CO 
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SUPPLIES Year 1 Year 2 Year 3 Year 4 Year 5 

Classroom $35,000 $46,350 $55,697 $68,295 $81,599 

Office (plus 10% per year) 16,800 18,480 20,328 22,361 24,597 

Texts and Materials 126,000 140,000 155,000 170,000 185,000 

Uniforms 7,000 8,000 9,000 10,000 11,000 

TOTAL SUPPLIES $184.900 $212.933 $240.131 $270.766 $302.309 

o 
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CONTRACTUAL 

Accounting and Audit 

Cafeteria/Food 

Equipment Lease/Service 

Internet 

Insurance and Nursing 

Student Testing 

Year 1 Year 2 Year 3 Year 4 Year 5 

$21,000 $28,000 $35,000 $42,000 $49,000 

173,250 222,750 259,875 309,375 358,875 

14,000 17,500 21,000 24,500 28,000 

4,320 5,000 6,000 7,000 8,000 

75,000 100,000 125,000 150,000 175,000 

10,500 13,500 15,750 18,750 21,750 

TOTAL CONTRACTUAL $298.070     $386.750     $462.625     $551.625 $640.625 
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OPERATIONS Year 1 Year 2 Year 3 Year 4 Year 5 

Field Trips $14,000 $18,000 $21,000 $25,000 $29,000 

Phone 3,360 4,200 5,040 5,880 6,720 

Postage 4,200 5,250 6,300 12,250 14,000 

Printing/Copying 7,000 8,750 10,500 12,250 14,000 

Miscellaneous/ Overruns 70,000 87,500 105,000 122,500 140,000 

TOTAL OPERATIONS $98.560 $123.700 $147.840 $172.980 $198.120 
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SPECIAL ED SERVICES Year 1 Year 2 Year 3 Year 4 Year 5 

Total Special Ed. Services ' $200.300 $257.540 $315.283 $377.310 $455.106 

TEACHERS' ASSISTANTS 

Enrichment Aides 

Taxes (@ 9%) 

TOTAL ASSISTANTS 

Year 1 Year 2 Year 3 Year 4 Year 5 

$108,000 $143,640 $174,636 $216,707 $262,549 

54,000 71,820 87,318 108,354 131,275 

114,580 19,391 23,576 29,255 35,444 

$176,580 $234,851 $285,530 $354,317 $429,268 

Leaves no profit or loss on special ed. reimbursement. 
CO 
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FACILITY Year 1 Year 2 Year 3 Year 4 Year 5 

Rent and Upkeep $227,500 $292,500 $341,250 $406,250 $471,250 

TOTAL FACILITY COSTS $227.500 $292.500 $341.250 $406.250 $471.250 

CENTRAL SERVICES Year 1 Year 2 Year 3 Year 4 Year 5 

TOTAL CENTRAL SERVICES' $372.488 $492.278 $590.861 $723,023 $862,172 

Charged at 15% of revenues. 
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Year 1 Year 2 Year 3 Year 4 Year 5 

Management Fee $173,828 $229,730 $275,735 $337,411 $402,347 
@ 7% of Revenue 

Operating Surplus/Deficit (193,776) (288,851) (316,968) (386,099) (412,959) 

Plus:  Management and 193,776 288,851 316,968 386,099 412,959 
Central Service Fee Deferred 

TOTAL SURPLUS (DEFICIT) $J2 $J} $J) $=Q $_0 
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56.    Ofier evidence that the start-up financial plans, the annual budget        ^^^ 
and the five-vear fiscal plan are scund. 

The Academy is confident that the startup financial plans,the annual 
budget and its five-year fiscal plan are sound for the following reasons^ 

^        mismanagement and its advisory ^oard are sophisticated in 
financialmatters,including individuals withalongtracl^ record of 
business success^ ^ 

^        mismanagement has specific experience in budgeting and 
operating educational programs in public schools, including the 
children centers, which were established at ^astl^ew^orl^ public 
elementary schools in 1^^3 and now educate ^0 children after 
school each day^ 

^ ^1 has used conservative assumptions inanumber of regards, 
including^no assumption for federal grants,state grants,or 
material private donations,^annual capitation growth of only ^3^o 
^which is below historical average^,while salaries increase ata5^ 
rate,^a^^0,000^miscellaneous^cost overruns^ cushion of 
financial safety,growingto^l^O,000 per year by year five,and^ 
the ability,if need be,to defer central service payments to^^l^ 

^        The Academy^s budgets and financial plans have been reviewed for 
reasonableness byanumber of knowledgeable advisors,including 
the center for educational Innovation^eloitte^Touche and 
educational industry consultants' 

^ To the extent operating losses do occur in the normal course of 
business,the Academy^s future is still sound as ^^1 is inaposition 
to makeup the financial shortfall 
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^^^^^^^^^^^^^^^^^^ ^^ 

detail of audits 

within ^0 days of the end of each school year^acomprehensive audit of 
the revenues and expenditures of the charter school will be conducted in 
accordance with G^^P principles byacertified public accounting firm selected 
by the school's ^oardof^rustees. ^he results of each annual audit will then 
be forwarded to the Gharter Schools Institute ofthe State university ofl^ew 
^orl^and to otherinterested state oversight agencies. 

^he academy will not only hold itself to Generally accepted accounting 
principals ^G^P^ but also to Generally accepted Government accounting 
Standards ^G^G^S^. ^nderthe more extensive provisions ofaG^G^S audits 
the academy will demonstrate not only that financial statements accurately 
reflect the organization's revenues and e^penses^ but that spending achieved 
the organization's programmatic goals. Suchareview will focus not simply on 
whether public funds were used to purchase certain ^outputs" ^fore^ample^ 
numbers ofhoursofclassroom instructions but rather whether or not l^ey 
^outcomes"were achieved ^fore^ample^ percentage of students achieving ata 
stated percentile on standardized tests^. 

Programmatic outcomes are composed of goals for student learnings 
student attendance and other objectives described in this application, 
^nnually^the school will report in detail its performance against these 
programmatic objectives'describe deficiencies in performances and set forth 
corrective actions for remediating these deficiencies, ^dditionally^the school 
will comply with any other requirements that the state might specify atalater 
point. 
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58.    Describe the insurance coverage to be carried by the charter school, 
including amounts of liability, property loss, and student personal injury     9^8 
insurance. 

Civil Liability and Insurance 

The Academy intends to purchase the following level of insurance: 

Coverage 

Workers Compensation 

Employers Liability 

Commercial Crime 

Property 

General Liability 

Non-owned Automobiles 

Errors and Omissions 

Limits of Liability 

Statutory 

$ 1,000,000/$ 1,000,000/ $ 1,000,000 

$1,000,000 

Insured value 

$5,000,000/$5,000,000 + 

$5,000,000/$5,000,000 

$5,000,000/$5,000,000 + 
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59.    Where will the charter school be located? 2^9 

The Merrick Academy will be located at 132-20 Merrick Boulevard in 
Springfield Gardens, Queens, New York. 

60.    If you already have identified the charter school facility, describe 
the facility. 

The new school facility will be located in a private building currently 
under construction. In an area of drastic classroom shortages, the new facility 
will be an outstanding addition, located on the municipal park portion of the 
planned Forest City Ratner Springfield Center Complex. The Merrick Academy 
portion of the Complex will include 40,000 square feet of newly constructed 
space, outfitted to the Academy's exact specifications. This space will divided 
into three floors, with a separate entrance for primary, middle and secondary 
schools. The site will also include a parking lot and the ability to add 20,000 
square feet. The school will have access to state-of-the-art theaters for use in 
traditional and satellite-linked lectures. The complex will include 15 potential 
classrooms at a minimum, plus a large gym/assembly hall. 

Please see the attached overview on the following pages: 

Page 85 



*- 
244-0" 

m 
mt 

ifWMemAMMMirtMMi 

K2 r 
I 
j   N PRIMARY ENTRANCE 

I.   I ";.'*» 

7758*     i 

I •- -i • - - 
eaoaf 

^6«#- 

k&cton 

WHFT 

It   "•Tfllll'l   i 

DELIVERY ENTRANCE \ 

B 

—      M      p"  V 

IM ^T~ 
I 
l 

_ #_ w s* f5 
& 

'""'•"•l' II III 

I MIDDLE SCHOOL ENTRANCE 
L, 

HIGH SCHOOL ENTRANCE  | 

CANOPY DROP-OFF 

Rest floor Primary to have 5 classrooms for Kindergarten © 20 children each = 100 
Plusf 5 First and Second grade classrooms of 25 children each = 375   TOTAL 475 ro 

en 
o 

SK-1 SPRINGFIELD GARDENS SCHOOL Scale: 1:300 Dale: 9/ 21/ 99    Jody Sayler, Architect  212 799 8293 



f 
THEATERS 

; 

*?%\ 
i" in n mi 

,        ^>,iisfit.__ 

^^ 
^ I ^ 

^p^L^^^^ 

^ 

^c^s 600ef 
Media Media Ub 

Kitchen 

VPPHfl 

m 
**«*- 

=.10": 

2nd Floor Middle School and 3rd Floor High School to share special purpose classrooms: 
Science Lab, Library/Computer/Media room, Music and Art Roorrls and Assembly 
Both floors to have a lunch room and indoor gym/ sports activities 
These spaces to be the equivalent of 20 Classrooms of 25 students each for 500 students 

FLOORS 2 & 3 SPRINGFIELD GARDENS SCHOOL  Scale: 1:300 Date: 9/ 21/ 99 Jody Sayter, Architect   212 799 8293 



244-0" 
-> 

THEATERS 

Open Play Space 

- 

r 

:  

=-:-r-= 

|                       ';                          skylight                           i                         | 1 i 
-     • r - 

i 

i   Steel Mesh Fencing Around Perimeter   >      680sf 
|_On 4' High Peripet^                          _] 

 it     !     !l 
|    j             Covered Basketball Court            )     | 

|   !                    !                    !   ] 
i :             :              : i 

i                           i                            i 
i                           i                            i 

h 
CM 

W 

Mechanical 

co 
. 

in 
ROOF    SPRINGFIELD GARDENS SCHOOL   Scale: 1:300 Date: 9/21/99     Jody Sayler, Architect   212 799 8293 ro 



Springfield Gardens Plaza 
..^ OPENING FALL 2000 

LONG ISLAND KiUJtOAD 

7-x^^^(^^^^^^^;^^^<(^ 

14 Screen Cinema 
Apprx. 3000 Seats 



l^erric^^cadem^ 
^ringfieldCardens Charter public school 

61.    Will the charter school or its applicants or partners own or lease its 
facility 

^he charter school will lease the facility. 

Describe the ownership or lease arrangement of the facility. 

^he ^cadem^ ejects to oa^amonthl^ rental of ^^^^50^ ten months oer 
^ear^foruseofthebuilding^utilities^ building maintenances security and 
custodial services. 

62.    Describe the layout of the school: number and size of classrooms^ 
common areas^ recreational snace^ use of community facilities^ etc. 

^he initial school facility will include 1^5classrooms^ each with minimum 
square footage in accordance with educational building codes.  Common areas 
and recreational facilities will be available to the extent that site locations 
design a^d layout ^er^^^tth^m. 
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63.    Describe residential facilities, if any, at the charter school, such as 
dormitories, faculty housing, etc. 

There will be no residential facilities at the Academy. 

64.    Attach a description of the transportation arrangements made for 
charter school students. __ 

The Academy will work with the local district to obtain the same 
transportation arrangements for its children that the district provides to all 
other children in like circumstances. The New York City Board of Education's 
general policy is that students living within 1.5 miles of the school are provided 
with bus service from the Board, while those living more than 1.5 miles from a 
school receive a "Metro Card". Door-to-door service is often provided for 
special-education students. The Academy will not provide transportation for 
its students independent from that offered by the district. 

65.    Describe any intention to expand the charter school, including 
physical expansion, anticipated growth in the school's budget or other 
financial expansion, expansion in the grade levels served, or expected 
increases in the student population. 

As explained previously, the Academy intends to begin with 350 children. 
The school will expand by one primary grade and one secondary grade each 
year to allow existing students the opportunity to advance. Enrollment will 
increase by 100-150 students (i.e. five to six classrooms) each year as a result. 
The five-year financial plan (Question 55, above) reflects the financial impact of 
this growth plan. 

The proposed Springfield Center Complex site has ample opportunity for 
physical expansion to accommodate the Academy's plans for growth. As part of 
its expansion, the Academy will have the opportunity to build out additional 
classroom space at the Complex, either through adding or finishing additional 
floors on the initial building, or with new construction on adjoining vacant 
land. The initial construction phase, however, will provide sufficient room to 
absorb the first several years of growth for the Academy. In the future, the 
Academy may also serve additional students via "online" computer instruction, 
such as the many students in Districts 27 and 28 who have abandoned the 
public school system for home schooling. 

255 
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^^    ^eso^iheniansfo^ the t^ansfe^ of students and students^ 
^eeo^ds^andfo^the disposition of school assets^ including the ^^ 
satisfaction of any outstanding dehts in the event of dissolution of the 
cha^te^ schools 

In the event of dissolutions students and student records will be 
promptly transferred to each individual student's home school district.  School 
assets will be disposed at fair valued and proceeds used to retire any 
outstanding debts. Remaining outstanding operating debts will be the 
responsibility of the management company^ and repaid by it. 
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Merrick Academy 
Springfield Gardens Charter Public School 

APPENDICES ^-CEivgry 

I. School Design fQuestion 11) C^*''t.. .:,•.„.. 

• Six Promising Schoolwide Programs for Raising Student Achievements 

— Direct Instruction 

- Core Knowledge 

• The High School for Leadership and Public Service 

II. School Discipline Policies (Question 18) 

• Model Parents Handbook Statement 

• Model Disciplinary Code 

III. Performance Standards (Question 25) 

• Modern Red Schoolhouse Standards, appropriate for the Academy's 
design 

IV. Curriculum (Question 26) 

• Direct Instruction - Scope and Sequence 

• Core Knowledge - Scope and Sequence 

• High School for Leadership and Public Service [will be submitted 
subsequent to this application] 

V. Hiring and Dismissal Policies (Question 46) 

• Excerpt from Benefits Handbook 

VI. Victory Schools. Inc. 

• Board of Advisors 

• Educational Advisory Board 
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Direct Instruction (DI) is a highly structured instructional approach, designed to 
accelerate the learning of at-risk students. Curriculum materials and instructional 
sequences attempt to move students to mastery at the fastest possible pace. The 
oldest version of the program, Distar, was developed in the 1960s as part of 
Project Follow Through, a massive educational initiative of President Johnson's 
War on Poverty. Despite its success in raising student achievement levels, Distar 
was heavily criticized for being too rigid; concentrating too heavily on the 
basics; and for some vendors' poor implementation practices, such as selling it 
without support as a "teacher-proof program. As DI, the original Distar 
program has been expanded and enriched. Although the early mastery of basic 
skills is still a key element, the program also addresses students' general 
comprehension and analytic skills. While DI has been used successfully as a 
schoolwide program, the reading and language arts (and sometimes math) 
portions of the program are more frequently purchased for separate 
implementations. Either way, adequate professional development, ensuring that 
practitioners understand what the program is and how it works, is essential for 
successful implementation. 

Grades Covered 

Primarily an elementary school 
(pre-K-6) program, but also used 
successfully with secondary and 
adult special education and remedial 
students. 

Curriculum Materials 

  

Curricular materials, daily lessons, 
and teachers' guides are available for 
grades K-6 in reading, language arts, 
spelling, and math; grades 4-6 in 
expressive writing; grades 3-6 in 
science; grades 3-12 in corrective 
reading; and grades 4-12 in 
corrective math.! 

Instructional Support/ 
Professional Development 

I 
1 

This is a commercially published 
program; materials may be purchased 
by individual grade and subject, as 
well as in a package suitable for 
schoolwide implementations. 
Professional development and 
implementation support of differing 
levels of quality can be contracted 
from various providers for both 
single-subject and schoolwide 
implementations. At times, the 
program's scripted teachers' guides 
have been used in lieu of-rather than 
in addition to-adequate professional 
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chool Reform/ 
Restructuring Assistance 

Role of Paraprofessionals 

Cost of Implementation 

Results'/Effect Size! 

development, giving rise to criticism 
of the program for being "teacher 
proof." 
Limited assistance can be contracted 
from some providers as part of their 
implementation-support package. 
Trained classroom paraprofessionals 
are fully integrated into the program, 
working as instructional aides, 
one-on-one tutors, and small-group 
leaders under the direction of 
certified teachers. 
For a schoolwide first-year 
implementation of the K-5 reading, 
writing, language, and math 
curriculum, the estimated costs are 
$150-5200 per student, including 
materials, training of staff, and a 
part-time school 
facilitator/curriculum coach.= A 
first-year implementation of a 
stand-alone reading/language arts 
program ("Reading Mastery") is 
estimated at $65-$ 100 per student, 
professional development not 
included. 
Language (+.49 to +.84); reading 
comprehension (+.07 to +.69); math 
(+.57 to +1.11)4 

* To give a sense of scale, an effect 
\size of+1.00 would be equivalent to 
an increase of 100points on the SAT 
scale or 15 points oflQ—enough to 
move a student from the 20th 
\percentile (the normal level of 
performance for children in poverty) 
to above the 50th percentile (the 
norm for mainstream students). 

Nest pane j^ 

'••- ••• :.-: : •! I ••• ..-- • for All (SFA)I School Development Program (SDP) I High Schools ihni Work (HSTW) | Direct 
' "• ••••••   • ''   I  '   'usistencv Management & Cooperative Discipline (CMCD) | Core Knowledge iCK) | Additional 

Reading | Note on Program Selection Methods 

Hack i" "Whiii Work>" iv.ee I Back io Educational Issues Main pane 

Search AFT I Pack to Main AFT Pa-je 

American Federation of Teachers - 555 New Jersey Ave, NW - Washington, DC 20001 
Copyright by the American Federation of Teachers. All rights reserved. Photographs and illustrations, as well as text, cannot 

be used without permission from the AFT. 

3/24/99 2:* 



omisjng Schoolwide Reform Pr...Direct Instruction -Main Features -   .nltp7/WW\»(.iUt.Olg/CUIMUW» r,, 

^#E 

Introduction 

Success for All 
(SFA) 

School 
Development 
Program (SDP) 

High Schools that 
Work(HSTW) 

Direct Instruction 
(DI) 

Consistency 
Management & 
Cooperative 
Discipline (CMCD) 

Core Knowledge i 
(CK) ; 

Additional 
Reading 

Note on Program < 
Selection Methods 

Back to "Building! 
on the Best: 
Learning from What 
Works" page 

Back to 
Educational Issues 
Main Page 

Select an area by clicking 
the corresponding box. 

261 
Six Promising Schoolwide 
Reform Programs 

• Search AFT 
• AFT Main Page 

Direct Instruction (DI) 

Main Features 

Chart | Main Features | Results. Case Studies^ CinNilemtkms | Publications/Resources.: Kor 
More Inlbrmation I List of Schools 

Scripted Lesson Plans-Classroom scripts are a hallmark of Direct Instruction; 
the scripts are written, tested, rewritten, retested-polished in a cycle of 
classroom field-testing and revision that ends only when trials show that 90 
percent of students grasp a lesson the first time around. Without proper 
orientation, many teachers find this level of prescriptiveness off-putting. The 
idea, however, is to ensure that even beginning teachers will be successful and 
to allow veteran educators to fill any holes in their teaching skills. With 
curricular and pedagogical details presented in precise relationship to each 
other, the program offers a template of how to teach particular skills and 
content. It is a template that can be applied to other curricula or modified to 
better suit the needs of a particular group of students, but only after the 
teaching methods have been learned to precision. 

Research-tested Curriculum~ln DI, skills are taught in sequence until 
students have fully internalized them (what cognitive researchers call 
"automaticity") and are able to generalize their learning in new, untaught 
situations. Each lesson sequence is extensively field-tested to determine the 
most effective and efficient way to lead students to mastery. For example, the 
first reading and language arts lessons focus on phonemic awareness, which 
are followed by increasingly complex phonics and decoding lessons, which are 
followed by lessons that focus on comprehension and analysis of content, etc. 
With each lesson building on previously mastered skills and understandings, 
teachers are able to dramatically accelerate the pace of learning, even for the 
most disadvantaged students. New material is usually introduced through 
teacher presentations to the whole class or small groups, followed by guided 
practice and frequent checks for individual student mastery. Once the skill has 
been learned to the point of automaticity, cognitive studies show that it is 
transfered from short-term to long-term memory, thus freeing children to apply 
their learning, anend to content, and move on to progressively more difficult 
and higher-order skills. Some have criticized the curriculum, particularly 
reading and language arts in the later grades, for not containing a broad or 
challenging enough selection of children's literature. The program is easily 
supplemented, however, especially after students have been helped to master 
basic decoding skills. 

Coaches/Facilitators- Another feature of the program is the use of in-class 
coaches for implementation support. The coach periodically monitors each 
classroom and is available to assist individual teachers with any problems, 
perhaps taking over a part of the lesson to model pedagogical procedures. In 
some cases, this role has been filled by an employee of the contractor, retained 
to help with implementation. In some multi-school implementations within a 
single district, teachers are released from regular classroom duty, given special 
training, and assigned to assist one or two schools. 
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Rapid Pflce-Because the goal of DI is to move students to mastery as quickly    ^ 
as possible, a large proportion of classroom time is spent on fast-paced 
teacher-directed instruction, punctuated by rhythmic choral-group and 
individual-student responses. For instructors, this means a very full work day. 
For example, the DI program requires teachers to ask 300 or more questions in 
six small-group sessions each day and to perform reading checks every five or 
10 lessons to ensure that all students reach 100 percent mastery. This level of 
interaction, which produces substantial achievement gains, is made possible by 
the use of the heavily researched, highly refined scripts. 

Achievement Grouping—Common periods for reading and math are 
established across grades during which students are regrouped by performance 
level, with the idea that all students will progress at the fastest possible pace 
and no students will be left behind. In several schools, these groups are 
reduced in size by assigning half of the class to a paraprofessional who leads 
the group through guided practice for half of the period, while the teacher 
introduces new material to the rest of the class, and then changing places. If the 
program is implemented well, these should not be rigid "tracks," but flexible 
achievement groups, with students who are progressing quickly periodically 
reassigned to a faster group and immediate assistance given to students who 
are struggling. 

Frequent Assessments—Trequent assessments are also built into the program 
as a means to ensure that all students are reaching mastery, to detect any 
student who might need extra help before falling too far behind, and to identify 
students who need to be re-grouped. 
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Results 

When this program is faithfully implemented, the results are stunning, with 
some high-poverty schools reporting average test scores at or above grade 
level-in a few cases, several grades above. In the 1977 evaluation of Project 
Follow Through, the achievement results of high-poverty Direct Instruction 
students were compared to students in nine other early education programs. DI 
students outperformed control group students and students in the other 
experimental programs on every academic measure, moving from the 20th 
percentile (the normal level of performance for children in poverty) to about 
the 50th percentile (even with mainstream students). In contrast, the 
achievement results of students in some of the other programs actually 
declined as a result of the intervention. Follow-up studies of students taught by 
Direct Instruction in the early grades also show enduring benefits. One New 
York comparison found that more than 63 percent of DI students graduated 
from college, as opposed to 38 percent of the control group; mean ninth-grade 
test scores were higher (ES=+.41, reading; ES=+.29, math; see footnote 5V. 
retention rates were lower (21 percent vs. 33 percent); and there were fewer 
dropouts (28 percent vs. 46 percent). 

Case Studies 

Wesley Elementary School (Houston, Texas). Wesley Elementary has one of 
the longest, continuous Direct Instruction implementations in the country. It is 
located in one of Houston's poorest, mostly African-American, neighborhoods 
and has a student population that is over 99 percent minority and 90 percent 
eligible for school lunch subsidies-statistics that usually signal low 
achievement levels. For many years, however, this school has ranked in the top 
tier of all schools in the state. Much of this success has been credited to the 
school's 1975 adoption of Direct Instruction. First piloted in a Title I reading 
resource room, DI was soon in use throughout the school. By 1980, Wesley 
students had average test scores above the 80th percentile in both reading and 
vocabulary, outscoring students in comparison schools by more than 40 
percentile points. In many of the succeeding years, Wesley's scores have been 
even higher, with some classes testing up to three years above grade level. 

Utah ASAP Project As a part of Utah's Accelerated Student Achievement 
Project (ASAP) to improve poor-performing Title 1 schools, three elementary 
schools adopted schoolwide DI programs during the 1994-95 school year. The 
preliminary achievement data are impressive, with students in all three DI 
schools outperforming more advantaged control school students in two 
Woodcock-Johnson subtests. After two years in the program, one school 
moved from last to second place (out of 24 schools) in the district's annual 
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Considerations 
2R4 

This is a highly interactive, teacher-intensive approach to education. Teachers 
and paraprofessionals must be informed about-and prepared for—its fast pace 
and the structured, repetitive nature of the program. 

DI also has a history of problematic implementations. When the program's 
developer, former preschool teacher Siegfried Engelmann, started designing 
the curriculum more than 25 years ago, he included fully scripted teachers' 
guides, believing that they could serve as prototype demonstrations for specific 
teaching skills. In other words, one design objective was to provide hands-on 
teacher training during class-time, thus reducing start-up costs and at the same 
time ensuring that all teachers would have the skills necessary to reach the 
maximum achievement levels. Unfortunately, some marketers and 
administrators interpreted this to mean that no training was necessary, and that 
teaching skill was inconsequential to the success of the program. DI materials 
were sold as "teacher proof," leaving administrators who didn't understand the 
program to impose it in a rigid, dictatorial manner. Educator horror stories and 
lower-than-expected achievement levels were the predictable results. In some 
regions, this has left DI with a tarnished reputation that will have to be 
clarified and overcome. For any new implementation to be successful, proper 
orientation and training are vital-not only for teachers and paraprofessionals 
but also for administrators. 

Another frequent criticism is that DI provides so much structure and 
regimentation that it stifles student and teacher creativity. The student 
results—both in higher academic achievement levels and elevated measures of 
self-esteem-should speak for themselves. Teacher focus groups, following DI 
implementation in Broward County, Florida, are also instructive. Some 
teachers felt that the "standardized approach actually allowed more creativity, 
because a framework was in place within which to innovate," and said that 
they could do more with content once DI had helped students acquire the 
necessary skills. Other teachers reported that they had initially been resistant, 
feeling that "even though the students thrived on it, the repetition was boring 
for the faculty," but, over time, had found ways "to innovate within the 
repetition, so that they become drawn in as well."^ 

The Broward implementation also incorporated another important feature: 
advanced training for and assignment of teaching staff to act as full-time 
"coaches" (facilitators) for the new DI schools. By retaining their status within 
the bargaining unit, it was made clear that these educators were a resource for 
the benefit of the teaching staff, not administrators. There was always someone 
to turn to, on a confidential basis, for advice and assistance. Given the 
inevitable frustrations, glitches, and misunderstandings that arise when 
implementing any new curriculum, using new instructional methods, this 
assistance has proven invaluable. 
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For More Information I List of Schools 

Information on the Direct Instruction program is available through several 
sources. Four leading Direct Instruction organizations have supplied AFT with 
the following list of schools. School visits and calls are a key component of 
effective program selection. Therefore, AFT has chosen to include this list, not 
to endorse a particular school or program implementation, but to provide 
educators with maximum access to schools using research-proven programs. 

Each school in the list has worked with one of these organizations to 
implement one or more components of the Direct Instruction program. (Note: 
Only J/P Associates offers implementation services to other school districts, 
but all of these groups are excellent sources of information on 
implementation). This list is arranged by organization. Click on the name of a 
Direct Instruction organization to access a list of schools that have worked 
with that group (i.e. clicking on Association for Direct Instruction will bring 
you to a list of schools working with the Association to implement Direct 
Instruction.) With the exception of J/P Associates, organizations have 
requested that interested parties contact them before contacting individual 
schools. 

Alliance of Quality Schools (click here to no 10 lisp 

Stuart Greenberg, Coordinator 
Alliance of Quality Schools 
600 SE 3rd Ave., 13th Floor 
Ft. Lauderdale, FL 
Tel: 954-767-8528 
Fax: 954-768-8919 

Association for Direct instruction (click here io GO to lisO 

Brian Wickman 
Association for Direct Instruction 
P.O. Box 10252 
Eugene, OR 97440 
Tel: 800-995-2464 
E-mail: adihpmc-Vhtol.com 

Baltimore Curriculum Project (click here TO I»O to lisp 

Ms. Muriel Berkeley, Coordinator 
Baltimore Curriculum Project 
711 West 40th St., Suite 316A 
Baltimore, MD 21211 
Tel: (410) 235-0015 
Fax:(410)235-0032 
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.     PR? 
Because of differences among study designs and assessments, this can only be 
considered a "rough" measure of comparison. In general, an effect size of+.25 
or more is considered educationally significant. 

4 Data from Abt Associates' 1977 evaluation of Project Follow Through and a 
1996 meta-analysis of this and more recent studies. See Research on Direct 
Instruction: 25 Years beyond Distar, by Gary L. Adams and Siegfried 
Engelmann. 

5 "Alliance of Quality Schools Evaluation Report" (August 1996). School 
Board of Broward County, Florida.     — 
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Publications/Resources 

Adams, Gary L. and Engelmann, Siegfried Research on Direct Instruction: 25 
Years beyond Distar (1996). Seattle: Educational Achievement Systems. 
206/820-6111. 

Effective School Practices. Journal of the Association for Direct Instruction. 

Gersten, Russell, et al. "Effectiveness of a Direct Instruction academic 
kindergarten for low-income students," The Elementary School Journal 
(November 1988). 

For more information 

Direct Instruction Project, University of Oregon, College of Education, 170 
Education, Eugene, Oregon 98195, or Association for Direct Instruction, P.O. 
Box 10252, Eugene, Oregon 98195. Phone: 800/995-2464. E-mail: 
ADIhome@aol.com Internet: hup://dark\vintz.uorcgon.cdu/--adiep/. 

1 These materials are available from the SRA division of 
Macrnillan/McGraw-Hill, 800/843-8855. In addition, several videodisc 
programs on math, geometry, chemistry, and earth science are available from 
BFA Educational Media, 800/221-1274. 

2 These costs are based on the budget for the Alliance of Quality Schools in 
Broward County, Florida, an effort to raise achievement levels of 
low-performing schools by implementing a DI reading and math curriculum. 
Estimated per-school costs were as follows: Direct Instruction materials, 
$35,000; professional development (five days before school and five days 
during school), $70,000; a trained teacher, assigned to act as a part-time 
coach/curriculum consultant for the school, $35,600. 

3 An effect size is a standard means of expressing achievement gains and 
losses across studies, showing differences between experimental and control 
groups in terms of standard deviation. An effect size of+1.00 indicates that the 
experimental group outperformed the control group by one full standard 
deviation. To give a sense of scale, this would be equivalent to an increase of 
100 points on the SAT scale, two stanines, 21 NCEs (normal curve equivalent 
ranks) or 15 points of IQ (Fashola and Slavin, 1996)~enough to move a 
student from the 20th percentile (the normal level of performance for children 
in poverty) to above the 50th percentile (in range with mainstream America). 
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J/P Associates, Business/Staff Development Office 
131 Foster Ave. 
Valley Stream, NY 
Tel: 516-561-7803 
Fax:516-561-4066 
Web Site: hup://u\vu .inonlinc.com 
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The Core Knowledge Sequence (CK) was designed to add content to the general 
skills and objectives typically found in state and local curriculum guides and 
provide a common core of knowledge in the early grades. Originated by 
University of Virginia professor E.D. Hirsch, Jr., CK is being implemented in 
over 350 schools in 40 states around the country. As such, it represents the first 
articulation of many standards-based reformers' push for a model national 
curriculum, built around the idea that American schools need challenging 
academic standards to provide equal educational opportunity. Or, as one teacher 
describes Core Knowledge, "It's like a gifted curriculum for all kids." Designed 
to comprise about 50 percent of the school's curriculum, the sequence provides a 
detailed listing of specific content to be taught, at each grade level, in the 
disciplines of history, geography, mathematics, science, language arts, and fine 
arts. 

Grades Covered 

Curriculum Materials 

Elementary and Middle 
School/pre-K-8. 
Separate Core Knowledge 
Sequences-content guidelines—are 
available for Preschool, Grades K-6 
and Grades 7-8, detailing what is to 
be taught in the areas of language 
arts, American and world 
civilizations, geography, visual arts, 
music, math and science. A series of 
resource books, What Your 
Kindergartner(-6th Grader) Needs to 
Know, are also available from the 
Core Knowledge Foundation, as are 
lesson plans prepared by Core 
Knowledge teachers around the 
country, which are assembled and 
disseminated as "Share the 
Knowledge" materials. 

Instructional Support/ 
Professional Development 

School Reform/ 
Restructuring Assistance 

Inservice presentations ant 
professional development workshops 
can be contracted through the 
Foundation. It also distributes 
"model" planning guides and holds 
an annual conference with a focus on 
professional development, which 
brings together more than 1,200 
teachers and administrators from 
around the country. 
Limited assistance can be contracted II 
through the Foundation. 
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Role of Paraprofessionals To a large extent, the deployment of 
classroom paraprofessionals is 
determined at the school level. CK 
recommends their use as one-on-one 
skill-and-content tutors for new 
and/or struggling students, assistants 
in researching and developing 
age-appropriate materials and 
resources, and sources of assistance 
for students in completing CK 
schools' many curriculum-related 
projects and activities. 

Cost of Implementation Variable. The costs for the 
curriculum sequence (less than 
$25/teacher) and workshop training 
are modest. However, the costs of 
supplementary curricular materials, 
professional development, and the 
faculty release time necessary for 
properly implementing the program 
can make it more expensive. One 
study estimates start-up costs ranging 
up to $26,000 per school.! 

Preliminary Results Preliminary results are encouraging, 
and a large-scale longitudinal study is 
currently under way.= After the third 
year of this five-year study, 
researchers found that, on average, 
the achievement of CK students 
outpaced the state average and the 
achievement of their peers in control 
schools on standardized and 
statewide assessments, often at 
educationally significant levels. 
Implementation was highly uneven, 

however, to the extent that one 
control school significantly outscored 
its CK counterpart. 
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Interesting, Detailed Curricular Content-One measure of the success of the 
standards movement is that virtually every state in the nation is in the process 
of developing or strengthening its academic standards. Districts, in turn, are 
attempting to translate these state mandates into curriculum guides. 
Unfortunately, a majority of these state and district documents are still not 
clear enough to be useful at the classroom level. Many focus on the skills 
students are to acquire rather than on the specific content of the curriculum to 
be delivered. Core Knowledge seeks to fill this hole by outlining the 
grade-by-grade knowledge that children will be taught. For example, the 
first-grade history sequence asks schools to: "Introduce [students to] ancient 
civilizations and the variety of religions in the world, using maps of the ancient 
world," specifically: Egypt (King Tutankhamen, Nile, Pyramids, Mummies, 
Animal Gods, Hieroglyphics); Babylonia (Tigres and Euphrates, Hammurabi); 
Judaism (Moses, Passover, Chanukah); Christianity (Jesus); Arabia 
(Mohammed, Allah, Islam); India (Indus River, Brahma, Hinduism, Buddha); 
China (Yellow River, Confucius, Chinese New Year). 

Sequenced Presentation—Cognitive research indicates that children learn new 
skills and knowledge by building on what they already know. Core 
Knowledge's developer, E.D. Hirsch, Jr., observed that this can place some 
American students at a perpetual disadvantage. Children from highly educated 
families are exposed to a rich vocabulary and knowledge base in their 
formative years, enabling them to acquire additional skills and knowledge at a 
faster pace than their less advantaged peers. The result is an achievement gap 
that increases through successive years of schooling. The Core Knowledge 
response is to expose all students, very early, to interesting and demanding 
subject matter, and then to build on that knowledge, year by year, in a carefully 
constructed sequence. Because what is to be learned is defined clearly, teachers 
are better able to provide students with consistent, coordinated instruction. It is 
also easier to monitor whether students have mastered what they need to know 
for the grade level and to intervene quickly when students need extra help. 

A Common Core—Because the program stipulates exactly what is to be taught 
grade by grade, students advance through school on a more equal footing. All 
students, regardless of background or neighborhood, are exposed to a common 
core of learning, and the watered-down curriculum typical of many 
high-poverty schools is eliminated. Core Knowledge teachers also have the 
advantage of knowing exactly what their students have and have not learned 
the year before. Unlike most U.S. teachers, CK teachers don't have to waste 
time reteaching previously covered material or developing different lesson 
plans to accommodate students who already know the material or those who 
are far behind. Because all teachers in a specific grade level are covering the 
same material, they are able to work collaboratively, sharing ideas, resources 
and lesson plans, or even to divide up the work of developing a new unit. 
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Results 

There are several small-scale studies of Core Knowledge that show impressive 
results for individual schools (i.e. the program has served to raise overall 
student achievement significantly, while it decreased the performance gap 
between advantaged and disadvantaged students). For example, after 
a four-year implementation of the program, Cale Elementary School - the 
second highest poverty elementary school in Albermarle, Va. - was performing 
far above expectations, with 70 percent of its students scoring above the 
national norm oh standardized assessments.^ And in San Antonio, Tex., 
Nathaniel Hawthorne Elementary - a school with high percentages of 
disadvantaged and LEP students - succeeded in raising achievement levels 
on state assessments beyond the aggregate performance of all other elementary 
schools in the district.^ 

In addition, preliminary data from a large-scale independent evaluation were 
recently released.^ Researchers evaluated three years of test scores from five 
Core Knowledge schools and five matched control schools. Generally, the CK 
schools achieved gains that exceeded those of all state schools and the control 
sites. For example, CK schools were found to have sharply increased the 
percentage of third-grade students scoring "satisfactory" or better on state 
performance assessments of reading, math, social studies, science, writing, and 
language. The net mean gain for CK students was 13.9 percent, versus 8.3 for 
control students, and 6.8 for third-grade students statewide. However, the 
study also found wide variation in the degree of successful implementation - 
and thus achievement gain - by school, influenced by such factors as the 
availability and use of common planning time and the amount of care taken to 
orient new teachers to CK. The study also found that improvement was greater 
for students who began the program in the early grades, tending to corroborate 
Hirsch's theories about the cumulative nature of knowledge. 

Case Studies 

Although Core Knowledge offers a challenging and comprehensive 
grade^by-grade curriculum sequence, its implementation support—important 
for successful replications in low-performing schools—is not as strong as that 
offered by some other research-based reform models Ace "Considerations " 
section, hciou). Therefore, we offer descriptions of two promising 
implementation models: 

The Trinity Partnership—In San Antonio, Texas, Trinity University has 
established an extensive support system for the implementation of Core 
Knowledge. As an outgrowth of a pre-existing university-public school 
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parmership, trinity assisted mecity^s first ^ore^owledge school,Nathaniel    ^   ^ 
r^awmorne(seeabo^e), wim me implementation ofthe curriculum, ^erthe 
inter^eriing years, as appro^imately^areaschoolsattempted to replicate the 
program, me tmi^ersitycreatedahetworktosupportthenewimplementations. 
^upportha^ come ina^arietyofforms,suchas; coordinating anacti^e 
network of^ore^owledge schools; offering technical and financial support, 
including stipends to teachers who participate in network-related activities that 
extend beyond normal working hours or assigned responsibilities; helping to 
arrange andfacilitatecommonplarinmgtimeforgrade-le^el and subject-area 
teachers; supporung and designmg professional development opportunities, 
mcludmg pre-and inser^ice pedagogical and content-area training; providing 
access to curricular material and resources, including the creation ofa^ore 
knowledge technology center; and supporting "mentorship" and 
tram-me-trainerprograms specifically designed to help with the introduction of 
theprogramatnewsites. 

^^^^^^,^^^^^-^al^ert bounty is the first^.^. school districtto 
implement foreknowledge in all elementary schools, ^uch of the impetus 
forthesystemwide adoption came from parents and teachers, responding to 
informauon about ^orel^owledge pilot programs mat hadbegun in three 
schools. According to administrators, teacher support ("buy-in") was one of the 
keys to the programs successful implementation, with the only resistance 
comingfrom principals. ^oday,alll^^al^ert bounty elementary schools are 
using the curriculum, because ofthesystemwide implementation, ^ore 
knowledge schools in the district seem to ha^e some clear advantages, 
economies of scale are acme^ed by having in^er^ce training deli^eredfor 
larger groups ofteachers;implementationsupport can be delivered byasmall 
team ofcentral-office "teacher-specialists"; teacher networking and the sharing 
of experience and information across schools is made possible at the local 
le^el; scope and sequence statements, aligned assessments, and other 
supporting documents are prepared by experts, with teacher input; and the 
central office, not individual schools orteachers, does me work of alignin^h^  
curriculum to state standards. In addition, teachers know exactly what 
background knowledge to expect from students who transfer from one county 
school to another. 

^fhe^ore knowledge ^uence represents the first ma^or effort to specifya 
common core curriculum forall American students. As such, it goesalong 
way toward addressing the low e^pectationsfor student performance andlack 
of challenging curricula mat characterise many of me nations low-performing 
schools. Although implementation assistance can be purchased through the 
foundation, it is not as e^tensi^e as that offered by school-improvement 
programs specifically designed to help low-performing schoolsBw^iilemany 
of theseelements currently are being strengmened,^stilllacks^ 
e^tensi^e-enough professional development assistance; the school 
restructuring assistance needed to ensure mat teachers share commonplaiming 
time; readily-available high-duality curricular and other age-appropriate 
resource materials; and aligned performance standards and assessments, ^fhe 
program rec^uiresalot of staff work during start-up, including e^tra time spent 
on researching, planning and writing new lessons. It should also be noted that 
^1^ was notdesigned to strengthen the teaching ofbasic skills, such as 
phonics-apriority needformany low-performing schools. 

nevertheless, several schools and school systems-including high-poverty 
urban schools-ha^efound ways to fill these gaps on their own. therefore, 
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Principal: Patrick Pone 

FLORIDA 

Bradenton Academy 
6210 17th Ave. West 
Bradenton, FL 34209 
Principal: Dr. Lois Gerber 
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Orangewood Elementary 
4001 De Leon St. 
Fort Myers, FL 33901 
(941)936-2950 
FAX: (941) 936-2134 
Principal: Ruthie Loverde 

Martha Manson Academy 
7715 SW 14th Ave 
Gainesville FL 32607 
(352) 332-1452 
FAX: (352) 332-4945 
Principal: Kathv Gaston 

Joella Good Elementary 
6350 NW 188 Terrace 
Hialeah, FL 33015 
(305) 625-2008 
FAX (305) 628-0460 
Principal: Rosemarie V. Jaworski 

The Keys Academy Of Marine 
103200 Overseas Highway 
Key Largo, FL 33037 
(305)451-2233 
FAX: (305) 451-2679 
Principal: Connie Chapell 

Coral Way Elementary 
1950 Southwest 13th Avenue 
Miami, FL 33174 
(305)438-1011 
Principal: Migdania P. Vega 

Bryan Elementary School 
2006 W. Oak Avenue 
Plant City FL 33567 
(813)757-9300 
FAX: (813) 757-9304 
Principal: Dr. Eileen Myers 

Southside Elementary School 
1901 Webber Street 
Sarasota, FL 34239 
(941)361-6420 
FAX: (941) 361-686 
Principal: Janet Wynn 

Befton Hills Prep School 
2205 Thomasville Road 

Charter School Of Excellence 
12217 SE 3rd Ave. 
Fort Lauderdale, FL 33316 
(954)522-2997 - 
FAX: (954) 522-3159 
Principal: Sandy Deren 

Three Oaks Elementary School 
19600 Cypress View Dr. 
Fort Myers, FL 33912 
(941) 267-8020 
FAX: (941) 267-9559 
Principal: Vivian Posev 

Amelia Earhart Elementary 
5987 E. Seventh Ave. 
Hialeah, FL 33013 
(305) 688-9619 
Principal: Ada Hernadez 

Caribbean Elementary 
11990 SW 200 Street 
Miami, FL 33177 
(305)233-7131 
FAX: (305) 238-7082 
Principal: Maria Pabellon 

The Academy At Ocean Reef 
2 Dockside Lane 
Key Largo, FL 33037 
(305) 367-2409 
FAX: (305) 367-2055 
Principal: Sandy Merrill 

Kendale Elementary 
10693 SW 93rd St. 
Miami, FL 33176 
(305) 274-2735 
FAX: 305-274-4792 
Principal: Dr. Joe Carbia 

Sanibel Elementary School 
3840 Sanibel- Captiva Road 
Sanibel, FL 33957 
(941)-472-1617 
FAX: (941)-472-6544 
Principal: Barbara Ward 

McDonald Elementary 
501 W.Pruitt Road 
Seffher, FL 33584 
(813)744-8154 
FAX: (813) 744-8157 
Principal: Shirley Gonzalez-Day 

Mitchell Elementary School 
205 Bungalow Park 
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Tallahassee, FL 32312 
(904) 422-2464 
FAX: (904) 386-6182 
Principal: Ilona Faust 

North Wauchula Elementary 
P 0 Box 1640 1120 N Florida Ave 
Wauchula, FL 33873 
(941)773-2183 
FAX: (941) 773-3514 
Principal: Craie Barlow 

Brigham Academy 
601 Ave. C S E 
Winter Haven, FL 33880 
(941)291-5300 
FAX: (941) 291-5309 
Principal: Lela Keith 

GEORGIA 

New Prospect Elementary School 
3055 Kimball Bridge Road 
Alpharetta, GA 30202 
(770) 667-2800 
FAX: (770) 667-2843 
Principal: Charlia Faulkner 

Oglethorpe Avenue School 
I 1 50 Oglethorpe Ave. 
Athens, GA 30606-2166 
(706) 549-0762 
FAX: (706) 543-8488 
Principal: Dr. Robert Bluett 

Harriet Tubman Elementary 
2861 Lakeshore Drive 
College Park, GA 30337 
(404)669-8115 
FAX: (404) 669-8120 
Principal: Eleanor West 
Miller Core Knowledge Magnet 
2241 Montpelier Ave. 
Macon,GA 31206 
(912)751-6762 
FAX: (912) 751-3234 
Principal: Dr. Martha Jones 

Dunleith Elementary 
120 Saine Drive 
Marietta, GA 30060 
(770)429-3190 
FAX: (770) 429-3193 
Principal: Dr. Emily Lembeck 

Northwood Elementary 
10200 Wotten Road 
Roswell, GA 30076 
(770) 552-6390 
FAX: (770) 552-6397 

Tampa, FL 33609 
(813) 872-5216 
FAX: (813) 872-5220 
Principal: Jovce Haines. Ph.D. 

Egret Lake Elementary 
5115 47th Place N. 
West Palm, FL 33417 
(561)688-5314 
FAX: (561) 688-5381 
Principal: Liz Pearlman 
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Alps Road Elementary 
200 Alps Road 
Athens, GA 30606 
(706) 548-2261 
FAX: (706) 357-5281 
Principal: Dr. Joan Humphries 

Elcan - King Elementary 
715 E Louise Street 
Bainbridge, GA 31717 
(912) 248-2212 
FAX: (912) 248-2263 
Principal: Jackie Lee 

Lockhart Academy 
1370 Big Shanty Road 
Kennesaw, GA 30144 
(770)428-5637 
FAX: (770) 428-2247 
Principal: Frederick J. Furtah 

Lockheed Elementary 
1205 Merritt Road 
Marietta, GA 30062 
(770)429-3196/3199 
FAX: (770) 429-3184 
Principal: Mary Jo Brubaker 
A L Burruss Elementary School 
325 Manning Road 
Marietta, GA 30064 
(770)429-3144 
FAX: (770) 429-3146 
Principal: Jerry Locke 

^i? 
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Principal: Dr. Ann Kinerea 

HAWAII 

Solomon Elementary 
Schoffield Barracks 
Wahiawa, HI 96786 
(808) 624-9955 
Principal: Biaroe Kaer 

IDAHO 

Central Elementary School 
102 N. Park Ave, P.O. Box 239 
Sugar City, ID 83448 
(208)356-9351 
FAX: (208) 256-0895 
Principal: Bob Potter 

ILLINOIS 

Small Frye Academy 
15446 S. Lexington Ave. 
Harvey, IL 60426 
(708)331-5051 
FAX: (708) 331-4342 
Principal: Lisa Frye 

J. L. Buford Elementary 
623 S. 34th St. 
(618)244-8064 
FAX: (618) 244-8103 
Mt. Vemon, IL 62864 
Principal: Linda Hanson 

INDIANA 

Beech Grove Central Elementary 
1000 Main Street 
Beech Grove, IN 46107 
(317)784-4565 
FAX: (317) 781-2930 
Principal: Clayton Collins 

Mary E. Castle Elementary School 
8502 E. 82nd Street 
Indianapolis, IN 46256 
(317)849-5672 
Principal: Cathy Dyer 

Central Elementary School 
Short Street 
Lawrenceburg, IN 47025 
(812) 537-7279 
Principal: Dan Kuebler 

Taylorsville Elementary 
9711 Walnut St., Box 277 
Taylorsville, IN 47280 
(812) 526-5448 
FAX: (812) 526-2233 
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Benjamin Franklin Elementary 
500 Harrison Street 
Mt. Vemon, IL 62864 
(618)244-8085 
FAX: (618) 244-8086 
Principal: Dr. Linda Unchurch 

Mary Bryan School 
4355 E. Stop 11 Rd. 
Indianapolis, IN 46237 
(317)865-2689 
FAX: (317) 865-2693 
Principal: Steve McGee 

Robert Frost Elementary #106 
5301 Roxburg Rd. 
Indianapolis, IN 46226 
(317)226-4106 
FAX: (317)226-4551 
Principal: Dr. Sara Hindman 

Highland Heights Elementary 
1751 E. Chester Road 
Richmond, IN 47374 
(765) 973-3408 
FAX: (765) 973-3707 
Principal: Chris Rodal 
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Principal: Dr John Quick 

IOWA 

Phillips Traditional School 
1701 Lay Street 
DesMoines,IA 50317 
(515)265-3406 
FAX: (515) 265-0475 
Principal: Linda J. Hansen 

KANSAS 

Minneha Core Knowledge Magnet 
701 N Webb Road 
Wichita, KS 67206 
(316)833-2844 
FAX: (316) 833-2846 
Principal: Dr. Mary Schumacher 

KENTUCKY 

Hopkinsville Middle School 
Koffinan Drive 
Hopkinsville, KY 42240 
(502) 887-1230 
FAX: (502) 887-1234 
Principal: Linda Ledford 

LOUISIANA 

Maggiore Elementary School 
2504 Main Ave. 
Metairie, LA 70003 
(504) 467-5609 
Principal: Debbie Milam 

MARYLAND 

Westport Elementary (K-8)* 
2401 Nevada St. 
Baltimore, MD 21230 
(410) 396-3396 
Principal: Sharon Van Dvke 
Coordinator: Cathv Harris 

Bainbridge Elementary 
41 Preston Drive 
Port Deposit, MD 21904 
Principal: Evelvn Jordan 

Charles Caroll Barrister 
Elementary (K-5)* 
1327 Washington Blvd. 
Baltimore, MD 21230 
(410)396-5973 
Principal: Billie Rinaldi 
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Creswell Elementary 
2901 Creswell Street 
Shreveport,LA71104 
(318)222-5935 
FAX: (318) 221-1654 
Principal: Betty Lawrence 

* denotes Baltimore Curriculum 
Project Schools. These schools are 
using Direct Instruction and Core 
Knowledge simultaneously. 

Arundel Elementary (K-6) * 
2400 Round Rd. 
Baltimore, MD 21225 
(410)396-1379 
Principal: Lvdia Laffertv 
Coordinator: Jane Green 

Calvert County Elementary 
1450 Dares Beach Road 
Prince Frederick, MD 20678 
(410)535-7311 
FAX: (410) 535-7298 
Principal: Gene Rizzo 

Charles Carroll of Carrollton 
Elementary & Middle (K-8)* 
200 N. Central Ave. 
Baltimore, MD 21202 
(410)396-9208 
Principal: Dr. Robert Thomas 
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Coordinator: Gary Caldwell/Terrv 
Patton 

Charlestown Elementary 
550 Baltimore Street 
Charlestown, MD 21914 
(410)996-62400 
FAX: (410) 996-5454 
Principal :Mike Schmook 

Collington Square Elementary 
(K-5)* 
1409 N. Collington Ave. 
Baltimore, MD 21213 
(410)396-9198 
Principal: Harold Eason 
Coordinator: Brenda Griffen 

Dickey Hill Elementary & Middle 
(K-8)* 
5025 Dickey Hill Rd. 
Baltimore, MD 21207 
(410)396-0610 
Principal: Jerome Butler 
Coordinator: Rondv Griffen 

General Wolfe Elementary 
(K-5)* 
245 S. Wolfe St. 
Baltimore, MD 21231 
(410)396-9140 
Principal: Sue Errichiello 
Coordinator: Linda Frost 

Hampstead Hill Elementary 
(K-5)* 
500 S. Linwood Ave. 
Baltimore, MD 21224 
(410)396-9146 
Principal: Sharman Rowe 
Coordinator: Kathi Sexton 

Huntingtown Elementary School 
4345 Huntingtown Road 
Huntingtown, MD 20639 
(410)535-7212 
FAX: (410) 535-7224 
Principal: Ramona Crowlev 

Liberty Elementary School 
3901 Maine Avenue 
Baltimore, MD 21207 
(410)396-0571 
FAX: (410) 396-0396 
Principal: Linda Chinnia 

Kenmore Elementary School 
2475 Singerly Road 
Elkton,MD 21921 
(410)996-5060 

Coordinator: Dorothy Bostic 280 

City Springs Elementary (K-5)* 
100 S.Caroline St. 
Baltimore, MD 21231 
(410)396-9165 
Principal: Bemice Whelchel 
Coordinator: Anavezuka Ahidiana 

Curtis Bay Elementary 
4301 West Bay Avenue 
Baltimore, MD 21225 
(410) 396-1397/8 
FAX: (410) 396-5263 
Principal: Mary Minter 

Federal Hill Elementary (K-5)* 
1040 William St. 
Baltimore, MD 21230 
(410)396-1207 
Principal: Charlotte Williams 
Coordinator: Elneeta Stewart 

Grange Elementary 
2000 Church Road 
Baltimore, MD 21222 
(410)887-7043 
FAX: (410) 887-7044 
Principal: Harry Belsineer 

Harford Heights Elementary 
1919 N.Broadway 
Baltimore, MD 21213 
(410)396-9342 
FAX: (410) 396-9060 
Principal: Goldye Sanders 

Langston Hughes Elementary 
(K-5)* 
5011 Arbutus Ave. 
Baltimore, MD 21215 
(410) 396-7827 
Principal: Everett Gamett 
Coordinator: Vemadine Brooks 

Margaret Breat Elementary (K-5)* 
100 E. 26th St. 
Baltimore, MD 21218 
(410)396-6509 
Principal: Shuronia Jacox 
Coordinator: Marvlee Vespa 

Mt. Harmony Elementary 
900 West Mt. Harmony Road 
Owings, MD 20736 
(410)257-1611 
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Principal: Dennis Catron 

North East Elementary School 
301 Thomas Ave. 
North East, MD 21901 
(410)996-6220 
Principal: Susan Brubaker 

Richard Henry Lee Elementary 
400 A Street, SW 
Glen Bumie.MD 21061 
(410)222-6435 
FAX: (410) 222-6437 
Principal: Wayne R. Bark 
Thomson Estate Elementary 
203 E. Thomson Drive 
Elkton,MD 21921 
(510) 996-5080 
Principal: Carroll Avres 

MASSACHUSETTS 
Morse Elementary School 
50 Essex Street 
Cambridge, MA 02139 
(617) 349-6575 
FAX: (617) 349-6576 
Principal: James J. Coady 
South Shore Charter School 
936 Nantasket Avenue 
Hull, MA 02045 
(617)925-3078 
FAX: (617) 925-9818 
Principal: Timothy Anderson 

MICHIGAN 

Island City Academy 
103 Albers Street 
Eaton Rapids, MI 48827 
(517)663-0111 
Principal: Tim Culver 
MINNESOTA 

Washington Elementary 
1200 11th Avenue N.W. 
Rochester, MN 55901 
(507)281-6111 
Principal: Linda Stockwell 

MISSISSIPPI 
Earl Nash Elementary School 
P. 0. Box 391, Hwy 14 West Of Hwy 
45 
Macon, MS 39341 
(601)726-5203 

http://www .aft.org/edissues/whatworks/six/ck/page5.htm 

FAX: (410) 257-1628 OQi 
Principal: Michael Mote £°f 

Dr. Rayner Browne Elementary 
(K-5)* 
lOOOMontfordAve. 
Baltimore, MD 21205 
(410)396-9239 
Principal: Doris L. Graham 
Coordinator: Danette Murrill 

Stedwick School 
10631 Stedwick Road 
Gaithersburg, MD 20879 
(301)840-7187 
FAX: (301) 840-7189 
Principal: Joseph Rowe 

Vienna Elementary School 
4905 Ocean Gateway 
Vienna, MD 21869 
(410)376-3151 
Principal: Dr. Fred Hildenbrand 

Green River Elementary School 
60 Meridian Street 
Greenfield, MA 01301 
(413)772-1385 
Principal: Carol Jacobs 

I.T. Montgomery Elementary 
P.O. Box 901 
Mound Bayou, MS 38762 
(601)741-2433 
FAX: (601) 741-2726 
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FAX: (601) 726-3431 
Principal: Velma Jenkins 

MISSOURI 

Life Christian School 
13001 Gravois 
St. Louis, MO 63127 

-{314)842-1781 
FAX: (314) 842-1784 
Principal: Pamela Davenport 

NEBRASKA 

Millard Core Academy 
Elementary 
5606 S. 147th Street 
Omaha, NE 68137 
(402) 895-8301 
FAX: (402) 895-8448 
Principal: Dr. Michael Tucker 

NEVADA 

White Pines School 
P0 Box 150400 
East Ely, NV 89315 
(702)289-4851 
FAX: (702) 289-3999 
Principal: Mark Shellineer 
NEW HAMPSHIRE 

Crossroads Academy 
95 Dartmouth College Highway 
Lyme.NH 03768 
(603)795-3111 
FAX: (603) 795-4329 
Principal: Barclay Mackinnon. Jr 

NEW YORK 

Mohegan School 
2024 Mohegan Avenue 
Bronx, NY 10460 
(718)589-8090 
FAX: (718) 589-7399 
Principal: Suzanne Mendoza 

NORTH CAROLINA 

Holt Elementary School 
4019 Holt School Road 
Durham, NC 27704 
(919)560-3928 
FAX: (919) 560-3759 
Principal: Gloria Elmore 

OHIO 

Crooksville Elementary 
12400 Tunnel Hill Road 
Crooksville, OH 43731 
(614)982-7010 

Principal: Legora Norwood 
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R. N. Harris Integrated Arts/Core 
1520 Cooper St. 
Durham, NC 27703 
(919)560-3967 
FAX: (919) 560-3951 
Principal: Tina Hester 

Crooksville Middle School 
12400 Tunnel Hill Road 
Crooksville, OH 43731 
(614)982-7010 
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Principal: John Toeller 

Robert F. Schultz Elementary 
499 Applegate Lane 
Delaware, OH 43015 
(740)363-2394 
FAX: (740) 363-4578 
Principal: Mrs. Patricia Bohmer 

OKLAHOMA 

Arthur Elementary School 
5100 S. Independence 
Oklahoma City, OK 73119 
(405) 685-9553 
Principal: Barbara Hess 

Cleveland Elementary School 
2725 N W 23rd Street 
Oklahoma City, OK 73107 
(405)945-1150 
FAX: (405) 945-1153 
Principal: Marilyn Davis 

Horace Mann Elementary 
1105NW45thSt. 
Oklahoma City, OK 73118 
(405) 524-4885 
Principal: Maxine McNeil 

Oakridge Elementary 
4200 Leonhardt 
Oklahoma City, OK 73115 
(405)231-2095 
Principal: Ann France 

Pierce Elementary 
2701 S. Tulsa 
Oklahoma City, OK 73108 
(405)685-1988 
FAX: (405) 686-4033 
Principal: Dr. Wilbur House 

Sequoyah Elementary School 
2400 N. W. 36th Street 
Oklahoma City, OK 73112 
(405) 946-2266 
FAX: (405) 945-1145 
Principal: DeAnn Davis 

Spencer Elementary 
8900 N. E. 50th 
Oklahoma City, OK 73084 
(405)771-3246 . 
Principal: Linda S. Matthews 

"Western Village Elementary 
1508 N.W. 106th 
Oklahoma City, OK 73114 

Principal: Bob Matthews 

283 

Bodine Elementary 
5301 South Bryant 
Oklahoma City, OK 73129 
(405)231-2000 
Principal: Kave D. Hicks 

Gatewood Elementary 
1821 N.W. 21st Street 
Oklahoma City, OK 73106 
(405) 524-4008 
FAX: (405) 556-5021 
Principal: Charles Burton 

Nichols Hills Elementary 
1301 W. Wilshire 
Oklahoma City, OK 73116 
(405)841-3160 
FAX: (405) 841-3163 
Principal: Carol Berry 

Parmalee Elementary 
6700 South Hudson 
Oklahoma City, OK 73139 
(405) 632-6773 
FAX: (405) 636-5064 
Principal: Lawrence White 

Quail Creek Elementary School 
lnOOThornridgeRd. 
Oklahoma City, OK 73120 
(405)751-3231 
Principal: Jean Hendrickson 

Shidler Elementary 
1415S.Byers 
Oklahoma City, OK 73125 
(405)632-1070 
Principal: Sharon Creaper 

West Nichols Hills Elementary 
8400 N. Greystone 
Oklahoma City, OK 73120 
(405)843-4218 
FAX: (405) 841-3124 
Principal: Roxie McBride 

Wheeler Elementary School 
501 S. E. 25th Street 
Oklahoma City, OK 73129 
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(405)751-1774 
Principal: Deborah Friant 

Wilson Elementary School 
2215 N.Walker 
Oklahoma City, OK 73103 
(405)524-1140 
Principal: Beverly Story 

OREGON 

Franklin Elementary School 
750 NW 18th Street 
Corvallis, OR 97333 
(541)757-5747 
FAX: (541)757-5766 
Principal: Jim Schweieert 

PENNSYLVANIA 

Fairfield Academy 
RR 5 Box220b 
Montoursville, PA 17754 
(717)368-8231 
FAX: (717) 368-8763 
Principal: Candice Bostlev 

Alexander D. Goode Elementary 
251 North Broad Street 
York, PA 17403 
(717)849-1314 
FAX: (717) 846-4612 
Principal: David Kochik 

Jackson Elementary School 
177 East Jackson Street 
York, PA 17403 
(717)849-1223 
FAX: (717) 846-4912 
Principal: Richard E. Barley 

McKinley Elementary 
600 Manor Street 
York, PA 17403 
(717) 849-1312 
FAX: (717) 846-3910 
Principal: Rose Marie Woodvard 

RHODE ISLAND 

Carl G. Lauro Elementary 
99 Kenyon St. 
Providence, RI 02907 
(401)456-9391 
Principal: Dr. Kathleen Dvkstra 

SOUTH CAROLINA 

Laurens Academy 
P.O. Box 425 
Laurens, SC 29360 
(864) 682-2324 

(405)632-1398 
Principal: Alice Niemever 

2*4 

Hamilton Creek School 
32135 Berlin Road 
Lebanon, OR 97355 
(541)258-6746 
FAX: (541)258-6677 
Principal: Richard Lehnert 

Guion S. Bluford Elementary 
5801 Media Street 
Philadelphia, PA 19131 
(215)581-5502 
FAX: (215) 581-5725 
Principal: Carol Duckett 

Ferguson Elementary School 
525 N. Newberry Street 
York, PA 17404 
(717) 849-1344 
FAX: (717) 846-3825 
Principal: Dennis L. Fry 

Lincoln Elementary 
559 West King Street 
York, PA 17404 
(717) 849-1305 
FAX: (717) 846-4031 
Principal: Michael E. Foele 

Phineas Davis Elementary School 
300 S. Ogontz Street 
York, PA 17403 
(717)849-1246 
FAX: (717) 849-1416 
Principal: Robert K. Bookwalter 

Fox Point Elementary 
455 Wickenden Street 
Providence, RI 02903 
(401)456-9377 
FAX: (401) 453-9680 
Principal: Mary C. Brennan 
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Principal: Til Culbertson 

TENNESSEE 

Rozelle Creative And Performing 
933 Roland 
Memphis, TN 38114 
(901) 722-4612 
FAX: (901)722-4613 
Principal: Dr. Vivian Dillihunt 

TEXAS 

Coleman Elementary 
920 West Hill Drive 
Clebume.TX 76031 
(817) 556-5675 
FAX: (817) 556-5679 
Principal: Susie Sarchet 

Converse Elementary 
102 School Street 
Converse, TX 78109 
(210) 658-6336 
FAX: (210) 658-8162 
Principal: Ted Havnes 

Everette L. De Golyer 
3453 Flair Drive 
Dallas, TX 75229 
(214) 904-1265 
FAX: (214) 904-1268 
Principal: Thelma Jones 

Rosemont Elementary 
719 N. Montclair Ave. 
Dallas, TX 75208 
(214)944-3500 
FAX: (214) 944-3507 
Principal: Cvnthia Goodsell 

Roscoe Wilson Elementary 
2507 25th Street 
Lubbock,TX 79410 
(806) 766-0922 
FAX: (806) 766-0525 
Principal: Dr. Sam Avers 

Hawthorne Elementary School 
115 West Josephine 
San Antonio, TX 78212 
(210)733-1321 
FAX: (210) 733-1495 
Principal: Linda Hollomon 

Schertz Elementary 
701 Curtiss Street 
Schertz, TX 78154 
(210)945-6075 
FAX: (210) 945-6077 
Principal: Linda Bassett 
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Irving Elementary 
1108NorthAnglin 
Clebume.TX 76031 
(817)556-5656 
Principal: Dr. Lvnda Ballard 

Thompson Shelter School 
Boysville, P. 0. Box 369 
Converse, TX 78109 
(210)659-1901 
Principal: Charles Neumever 

H. C. Withers School 
3959 Northaven Road 
Dallas, TX 75229 
(214) 904-1255    ..... 
FAX: (214) 904-1263 
Principal: Ms. Rogers 

William B. Travis Elementary 
3001 McKinney Avenue 
Dallas, TX 75204 
(214) 720-73606 
FAX: (214) 720-7369 
Principal: Angelina Trevino 

Jackson - Roosevelt Elementary 
1512 Jackson 
Port Lavaca, TX 77979 
(512)552-3317 
FAX: (512) 552-1132 
Principal: Mitzv Macaffe 

Serna Elementary 
2569 NE Loop 410 
San Antonio, TX 78217 
(210)650-1500 
FAX: (210) 650-1508 
Principal: Shirley Hasting 

Coronado Village Elementary 
213 Amistad Blvd. 
Universal City, TX 78148 
(210) 658-6329 
FAX: (210) 659-0579 
Principal: Nancy Robinson 
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Garden Christian Academy 
3120 W.Pinebrook Road 
Park City, UT 84098 
(801) 649-2791 
Principal: Fran Johnson 

VIRGINIA 

Hybla Valley Elementary 
3415 Lockheed Blvd. 
Alexandria, VA 22306 
(703) 765-4553 
FAX: (703) 765-7314 
Principal: Dr. Pat Zissios 

Shrevewood Elementary 
7525 Shreve Road 
Falls Church, VA 22043 
(703) 645-6600 
FAX: (703) 204-9223 
Principal: Shirley McCov 

Sudley Elementary School 
9744 Copeland Drive 
Manassas,VA22110 
(703)361-3444 
FAX: (703) 361-8795 
Principal: Richard Clark. II 

WASHINGTON 

Columbia Elementary 
Box 548 
Burbank, WA 99323 
(509) 547-9393 
FAX: (509) 545-6382 
Principal: Lori Butler 

Vista Elementary 
1701 N. Young 
Kennewick, WA 99336 
(509) 734-3590 
FAX: (509) 734-3595 
Principal: Chuck Watson 

North Hill Primary School 
19835 8th Avenue South 
Seattle, WA 98148 
(206)433-2137 
FAX: (206) 433-2263 
Principal: Judy Lonestreth 

WISCONSIN 

Fitchburg Core Knowledge 
Savanna Oaks School/5890 Lacy 
Road 
Fitchburg, WI 53711 
(608) 278-0755 
Principal: Chris Uelmen 

2R6 

Cale Elementary 
1757 Avon Street Extended 
Charlottesville, VA 22902 
(804) 293-7455 
FAX: (804) 293-2067 
Principal: Gerald Terrell 

Forestville Elementary 
1085 Ufterback Store Road 
Great Falls, VA 22066 
(703)430-4350 
FAX: (703) 430-1437 
Principal: Dave KUIP 

Ridge View Elementary 
7001 West 13th 
Kennewick, WA 99337 
(509)734-3651 
FAX: (509) 734-3652 
Principal: Ted Mansfield 

Washington Elementary 
105 W. 21st Avenue 
Kennewick, WA 99337 
(509)736-2160 
Principal: Dave Montague 

St. John's Lutheran Academy 
403 W. Foster Street 
Port Washington, WI 53074-2111 
(414)284-2131 
FAX: (414) 284-3935 
Principal: Rev. John E. Klieve 
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Peace Lutheran Academy 
W240 N6145 Maple Avenue 
P.O. Box 123 
Sussex, Wl 53089 
(414)247-3200 
Principal: Rev. Peter C. Bender 

WYOMING 

Fort Caspar Academy 
2000 Casper Street 
Casper, WY 82604 
(307)77-4531 
FAX: (307) 577-4534 
Principal: Norm Carrell 
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Core Knowledge (CK) 

Publications/Resources, For More Information 

Chan | Main Features | Results. Case Studies. Considerations | Publications/Resources, For 
More Information | List of Schools 

Publications/Resources 

"Common questions about Core Knowledge," Common Knowledge (Fall 
1993). Common Knowledge, 6(4). 

"Core Knowledge schools take root across the country," (Winter 1996-97). 
American Educator. 

Gursky, D. (1997). "Rigorous content for all kids." American Teacher, 81(6). 

For more information 

Core Knowledge Foundation, 2012-B Morton Drive, Charlottesville, VA 
22901. Phone: 800/238-3233. Fax: 804/977-0021. E-mail: 
coreknow@www.comet.net Internet: hUD://w\vw.coreknowlcd<j>c.ora 

1 Stringfield, S., et al. First Year Evaluation of the Implementation of the Core 
Knowledge Sequence: Qualitative Report. Baltimore: Johns Hopkins 
University. 

2 Stringfield, S. & McHugh, B. (1998). Implementation and effects of the 
Maryland Core Knowledge project: Third-year evaluation report. Baltimore: 
Johns Hopkins University. 

3 Marshall, M. (Fall 1996). "Core Knowledge Sequence Credited in Test Score 
Boosts," Common Knowledge. 

4 Schubnell, G. (1996). "Hawthorne Elementary School: The evaluator's 
perspective," Journal of Education for Students Placed at Risk, 1(1). 
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the corresponding box. 

5 See footnote 2. 

flSffl 6 See footnote 1. 
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Additional Reading 

Adams, Gary L. and Englemann, S. (1996). Research on Direct Instruction: 25 
Years beyond Distar. Seattle: Educational Achievement Systems. 

American Educator, "Moving from fads to what works: Building a 
research-based profession," 20(3), Fall 1996 & "The excitement of 
knowledge," 20(4), Winter 1996-1997.* 

American Federation of Teachers (1997). Raising Student Achievement: A 
Resource Guide for Improving Low-Performing Schools. Washington: AFT.** 

Bodilly, S., et al. (1998). "Lessons from New American Schools' scale-up 
phase: Prospects for bringing designs to multiple schools." Washington: 
RAND Corporation 

Bottoms, G., et al. (1992). Making High Schools Work Through Integration of 
Academic and Vocational Education. Atlanta: Southern Regional Education 
Board. 

Comer, J.P. (1988). "Educating poor minority children." Scientific American, 
259(5). 

Datnow, A. and Stringfield, S., eds. (March 1997). "The Memphis 
restructuring initiative: Development and first-year evaluation from a large 
scale reform effort." School Effectiveness and School Improvement, 1. 

Fashola, O., and Slavin, R. (1998). Show Me the Evidence! Proven and 
Promising Programs for America's Schools. Thousand Oaks: Corwin Press. 

Fashola, O. and Slavin, R. (1997). "Effective dropout prevention and college 
attendance programs for students placed at risk." Washington: Office of 
Educational Research and Improvement, U.S. Department of Education. 

Haynes, N. & Comer, J. (1993). "The Yale School Development Program: 
Process, outcomes, and policy implications." Urban Education, 28(2). 

Herman, R. and Stringfield, S. (1997). Ten Promising Programs for Educating 
All Children: Evidence of Impact. Arlington, Va.: Educational Research 
Service. 

Hirsch, E.D., Jr., ed. (1991). The Core Knowledge Series: What Your 
Kindergartner -6th Grader Needs to Know (seven volumes). New York: 
Doubleday. 

Hirsch, E.D., Jr. (1996). The Schools We Need: And Why We Don't Have 
Them. New York: Doubleday. 

Schmoker, Mike (1996). Results: The Key to Continuous School Improvement. 
Alexandria, Va.: Association for Supervision and Curriculum Development. 

3/24/99 2:58 



inising Schoolwide Reform Programs - Additional Reading http://www.aft.org/edissues/whatworksysix/rcading.htn 

291 
Slavin, R. (1997). "How Title I can (still) save America's children." Education 
Week, XVI(34). 

Stringfield, S., et al„ eds. (1996). Bold Plans for School Restructuring. 
Mahwah: Lawrence Erlbaum Associates. 

Talley, S. (1998). "What does it take to reform a low-performing school?" 
From At-Risk to Excellence, National Institute on the Education ofAt-Risk 

Students, 1(1). 

* These are issue titles. Requests for these issues and/or copies of articles can 
be sent to: American Educator, AFT, 555 New Jersey Avenue, NW, 
Washington, DC 20001, or E-mail: AMEDUCATOR@aol.com 

** Single copies of this publication, item no. 370, are avialable for $15 from: 
AFT Order Department, 555 New Jersey, Avenue, NW, Washington, DC 
20001. 
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Note on Program Selection Methods 

The purpose of this series of program profiles is to provide background 
information about research-based programs that, when properly implemented, 
show promise for raising student achievement significantly. For this effort, we 
solicited program recommendations from experts in the field and reviewed the 
published records of the National Diffusion Network, materials found through 
the library of the Office of Educational Research and Improvement, and recent 
research reviews. We then attempted to obtain descriptive information and 
copies of all published evaluations-including study designs, field test data, 
and replication histories-from the developers of all programs, thus identified. 

All available materials were then reviewed against the following criteria: 

When properly implemented, the program helps students acquire 
the skills and/or knowledge they need to successfully perform to 
high academic standards. 

The program has been effective in raising academic achievement 
levels, especially for "at risk" students, based on independent 
evaluations. 

The program has been effectively implemented in multiple sites 
beyond the original pilot school(s). 

Professional development, materials and ongoing implementation 
support are available for the program, either through the program's 
developer, independent contractors, or dissemination networks 
established by schools already in the program. 

The standards by which program effectiveness was gauged are as follow: 

Evaluations demonstrate that the program can help produce 
educationally significant student achievement gains, as measured 
in effect sizes. An effect size is a standard means of expressing 
achievement gains and losses across studies, showing differences 
between experimental and control groups in terms of standard 
deviation. An effect size of+1.00 indicates that the experimental 
group outperformed the control group by one full standard 
deviation. To give a sense of scale, this would be equivalent to an 
increase of 100 points on the SAT scale, two stanines, 21 NCEs 
(normal curve equivalent ranks) or 15 points of IQ (Fashola and 
Slavin, 1996)-enough to move a student from the 20th percentile 
(the normal level of performance for children in poverty) to above 
the 50th percentile (in range with mainstream America). Because 

~      of differences among study designs and assessments, this can only 
be considered a "rough" measure of comparison. In general, an 
effect size of+.25 or more is considered to be educationally 
significant. 

Ideally, evaluations include findings from matched comparison or 
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large randomly assigned control group studies-or, failing this, 
compare the standardized test gains of program students to 2^3 
appropriate state- or nationally normed samples. 

Evaluations include data from third-party researchers using 
independently developed assessments, not only from program 
developers using program-designed tests. 

Evaluations include and/or compare data from multiple replication 
sites. 

For programs in each category-in this case, schoolwide academic 
programs-profiles were prepared only for those that came closest to meeting 
the above criteria. It should be noted, however, that there may be additional 
programs that qualify for inclusion but for which we were unable to locate 
adequate data; we hope to be able to include additional profiles for any such 
programs in future editions. It should be noted, as well, that in an effort to 
present a broader selection of programs, a few were included that did not quite 
meet the above criteria. Where this is the case, the preliminary nature of the 
data has been noted in the profile text. 

Finally, both as a courtesy and as a check for accuracy, a draft of each program 
profile was sent to the appropriate publisher or developer for review. Any new 
information provided to us during this review process has been incorporated. 
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PROGRAM EVALUATION - P.5. 149 

1996-1997 -     >q5 

INTRODUCTION 

In July 1997, the Gary Klinsky Children's Center completed its fourth year of 

operation at P.S. 149 in East New York. Established in the belief that a public school 

education of superior quality should be guaranteed for every child who seeks one, the 

mission of the Gary Klinsky Children's Center is to provide a supportive, developmental^ 

appropriate and enjoyable environment, with opportunities for children to improve reading 

and academic skills and to develop an enhanced sense of self-esteem. . . 

The strategy of the Gary Klinsky Children's Center is to establish "clubhouses" in 

public school buildings, which operate from 2:30 until 6:30 p.m. on days when school is 

in session. The supplemental education hours provided to children by the Center increases 

the learning day by over 50% - the equivalent of over four full years of extra classroom 

hours for children who attend steadily grades K through six. Such extra personalized 

instruction for children who voluntarily seek it, applied consistently over a period of years, 

will produce demonstrable and life-long improvements in their academic ability, enjoyment 

of learning and self-esteem. 

Building on the success of the first three years of the Gary Klinsky Children's Center, 

the program at P.S. 149 was, this year, expanded to serve 80 children in grades K through 

six. Of these children, 29 were enrolled during the previous school year. Children are 

assigned to one of four groups each consisting of up to twenty children, according to grade 

level. Each group is staffed with a teacher and a teacher's aide, enabling a staff-student ratio 

of 1:10. The goals of the program are achieved through the implementation of thematic 

curricula, which combine rigorous academic studies with art, dance, poetry and music in 

a creative and enjoyable manner. Field trips and special events are organized to supplement 

classroom activities. The program is strengthened through active parental involvement and 

1 



guidance from an Advisory Committee comprised of parents, community leaders and school 

administrators. 
296 

The Gary Klinsky Children's Centers are supported entirely by private funds. 

YEAR-FOUR EVALUATION 

September 1996 to July 1997 

SUMMARY OF MAJOR FINDINGS 

• The average score of Klinsky participants on standardized reading tests administered 

in May 1997 was 116% higher than the average score for the P.S. 149 general school 

population and 20% higher than the cumulative average score for all public schools 

in District 19. 

» The average score on standardized reading tests for children in the Klinsky program 

for two or more years was 141% higher than the average score for the P.S. 149 

general school population and 34% higher than the cumulative average score for all 

public schools in District 19. 

• The average score on standardized reading tests for children in the program for three 

years was 171% higher than the average score for the P.S. 149 general school 

population and 50% higher than the cumulative average score for all public schools 

in District 19. 

* 85% of all Klinsky children and 90% of children in the program for two or more 

years scored above the school average on standardized reading tests administered in 

May 1997. 

1 Children in the program for two or more years increased their reading scores in May 

1997 by 9% over their scores in May 1996.  Children in the program for three full 



^ 

^7 
years increased theirreading scores in May 1997 by 26% overtheirscoresmMay 

1995^ 

^he average score o^lins^y participants on standardized math tests administered in 

April 1997 was3^% higher than the average score o^the^^^149 general school 

population ^herewasnostatistical dir^erence between ^linsl^yscoresand the 

average cumulative score ^or all public schoois in district 19^ 

^he average score ^or children in the l^linsl^y program ^or two or more years on 

standardized math tests administered in April1997 was 38% higherthantheaverage 

score ^or the ^5^149 general school population and slightly higher ^2%^ than the 

cumulativeaverage^orallpublicschool in district 19^ 

^he average score on standardized math tests o^linsl^y children in the program^or 

three ^ull years was 80% higher than the average score ^orthe^^149 general 

school population and 32% higher than the average cumulative score ^or all public 

schools in district 19^ 

8^%o^linsl^y children scored above the school average on standardized math tests 

administered in April 1997D 



PART I .       2^8 

PROGRAM DESIGN 

Enrollment and Grouping 

There were no changes in the program's enrollment policy. Participation in the Gary 

Klinsky Children's Center was open to all children in P.S. 149 with priority given to children 

enrolled in the previous years(s) and to children of parents who are employed or in a 

school, training or rehabilitation program and in need of after school care for their children. 

Twenty nine children who attended the program in 1995-96 re-enrolled in the 

program for the 1996-1997 school year. Of this number, one child was in the program 

since 1993-1994 school year; 15 children were enrolled since the 1994-95 school year and; 

13 children since 1995-96 school year. Fifty-nine new students were referred by teachers 

and parents. 

To enroll their children parents were required to meet with program staff and agree 

to program policies and procedures: pick up their children before 6:00p.m. every day, 

designate two persons who are authorized to pick up their children on their behalf, attend 

parent council meetings, and participate in program activities to the extent possible. 

As a result of the proven success of the program and to accommodate more children 

the program was expanded in the 1996-1997 school year to serve 80 children. 

Children were assigned to one of four groups according to grade level. Group one 

consisted of 14 kindergarten children and seven first graders; Group two consisted of one 

first grader, eighteen second grade children and three children in the third grade; Group 

Three was comprised of eight third grade students and nine children in the fourth grade, 

and; thirteen children in the fifth grade and 7 in the sixth grade were assigned to Group IV. 



Staffing and curriculum ^   ^ 

^he staffing pattern for the expanded program consisted ofaprogram director, four 

teachers and four teacheBsassistants. Substitute teachers and assistants were available for 

fill-ins as necessary. 

deprogram director left the agency in ^anuary^^ and the director ofthe5ast 

r^iew^orl^ family center assumed the responsibility for managing the program for the 

remainder of the school year. 

Staff continued the use of the integrated thematic curriculum organised around the 

five general areas of^ languageartsand library; ^health, science and discovery; 3^ 

social studies and geography;^ creative arts and crafts, and; S^ music. Learning activities 

in each of the curricular areas were integrated aroundacommon theme with emphasis 

focused on the advancement of reading and math skills, ^ part of each day was set aside 

for homework completion and special projects and activities related to the current 

integrating theme,  ^n average of two special activities were organised each month. 

parent participation 

parent participation helps ensure thatthegoalsofthe^ary^linsl^y^hildren's^enter 

are reinforced in the home and the community, parents participate by attending parent 

council meetings, volunteering in the classroom, and helping to plan, organise, and 

supervise special events and field trips, parents also interact with staff when they pickup 

their children at the end of the day. ^he level of parent participation increased over last 

yeaBs le^el,asmore parents attended special events and volunteeredinthe classroom, 

increased parent participation was partiallythe result ofanew practice to designate one day 

each month as parent involvement Oay. 



P^TII ^ 

0^IT^^2^^^^T^^ 

The same evaluation plan that was used in previous years was used in the!996-97 

evaluation. Progress was measured in the areas of reading and vocabulary skills; homework 

skills; cognitive^skills, school attendance; enjoyment of learning; active learning, and; self- 

esteem. 

The outcome evaluation consisted of the following major activities^ 

1.        comparisons on standardi^edreadingandmath tes^sto measureindividualand 

group progress. 

^ comparisons of l^linsky participants scores with cumulative average scores 

of theP.^.1^9 general school population and all public schools in district 

19 

^        comparison of 1997scores on standardised tests with scores in 1996 and 

199^ for ^linsky children in the program for two or more years. 

^.        analysis of progress of l^linsky children in reading and math through comparison of 

scores on protest and re-tests administered in the program. 

^.        comparison of the ^enteBsattendance rate with the attendance rate ofP.5.1^9. 

^        analysis  of responses  from teachers,  parents and children on  questionnaires 

distributed at the end of the!99^-97 school year. 



1.        ^ead^ 

standardised reading tests are administered in ^ayofeachyearto all puolic 

school children in grades^. In ^ay1997^the average score on standardised tests 

taken oy children in the Caryl^linsky program was ^8.9^ 

D 11^%higherthantheaveragescoreforP.5.149(18). 

^ ^0% higher than the average cumulative score for District 19(^^.5). 

^ 1^%higherthan the l^linsky average in ^ay 199^. 

^he average score for children who have heenin the klinsky program for two or 

more years was (4^.4) 141%higherthan the average score forthe^.5.149 general school 

population and ^4% higherthan thecumulativeaverageforallpuhlicschools in Districts. 

Children who were in the programfor three full years scored (48.8)171%higher than the 

average score for the P.5. 149 general school population and 50% higher than the 

cumulative District average. Eighty-five%(85%) of all l^linsky children and 90% of those 

in the program for two or more yearsscoredahove the school average. Children in the 

l^linsky program fortwo or more years increased their scores in ^ay1^97hy 9% overtheir 

scores in ^ay199^. Children in the program for three full years increased their scores in 

B^ay1997oy^%over their scores in ^ay 1995. 

O^DE^(llstudents) 

l^he average reading score forthirdgradechildren in the klinsky program was ^.7^ 

87% higher than the cumulative average forthe school and4%higherthan the cumulative 

average for the district, ^wo children scoredatoraoove grade leve^. Eight children scored 

ahove the school average and five scored ahove the district average. 



0^02^9st^dents^ ^       ^^^ 

^he average reading score forfo^rth grade children in the l^lins^y program was51.8, 

188% higher than the school average and 59% higher than the district average.   Five 

children who were in the program for two or more years, increased their scores in May 

1997by2^%overtheirscoresinMay199^. 

^he average score for all^linsl^ychildrenin the fourth grade was ^7% higher in 

1997thanin 199^. ^11 l^linsl^y children inthe fourth grade scored above the school 

average and^children scored at or above grade level. 

O^OF^^^st^dents^ 

^he average score on reading tests for l^linsl^y 5th graders was^,1^%higherthan 

the school average and ^% higher than the com^lative district average,  children in the 

program for two or more years increased their scores in May1997by2% over their scores 

in May 199^. 

^he average c^m^lative score for all^linsl^y children in the fifth grade was 1^% 

lower than their average score in May199^. twelve of thirteen fifth grade children in the 

l^lins^y program scored above the school average, ten scored above the district average, and 

five scored at or above grade level. 

^^058^7 st^dents^ 

^he average reading score for ^lins^y children in the si^thgrade was ^1.8, 77% 

higher than the school average and 2% lower than the district average, children in the 

program for two or more years increased their scores in May1997 by 5% over their scores 

in May 9^ For all l^linsl^y children in the si^th grade there was no change in the average 

c^molative score from May199^ to May1997.^hreesi^th graders scored above the school 

average andone scored above the district average, r^osi^thgraders scored at or above 

grade level. 

^ 



3^3 
r^lote^ Data was not available to compare scores of klinsky children with those of 

the ^^149 general school population onagrade-by-gradebasis^ 



COMPARISON OECUMULATIVE SCORES 

ON STANDARDISED READING TESTS 

304 

1             ————.                —- 

PROGRAM SCORE 

==================5 

GKCC VARIANCE 

GKCC (ALL STUDENTS) 38.9 

P.S. 149 18 + 116% 

DISTRICT 19 

PUBLIC SCHOOLS 32.5 + 20% 

- 

AVERAGE KLINSKY SCORES BY GRADE L2VEL 

GRADE SCORE 5/97 SCORE 5/96 % CHANGE 

3 33.7 NA NA 

4 51.8 37.8 + 37% 

5 44 50.5 -13% 

6 
1 

31.8 29.2 + 9% 

AVERAGE SCORE BY GRADE LEVEL IN KLINSKY 

PROGRAM FOR 2 OR MORE YEARS 

GRADE SCORE 5/97 SCORE 5/96 % OF CHANGE 

3 43.4 NA NA 

4 42 34 + 24% 

5 46.9 45.7 + 2% 

6 3,7 36.0 + 5% . 
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% OF STUDENTS READING 

AT OR ABOVE GRADE LEVEL 

305 

GKCC-ALL STUDENTS 27% 

GKCC - 2 YEARS 40% 

GKCC - 3 YEARS 23% 

P.S. 149 

DISTRICT 19                    1 

2.        Math 

Standardized math tests are administered to all public school children in grades 3-6 

each year during the month of April. In April 1997, the average score on standardized math 

tests taken by children in the Klinsky program was 44.6: 

• 35% higher than the average score for P.S. 149 (33). 

• No statistical difference when compared to district average (44.9) 

• 18% higher than the Klinsky average in April 1996. 

The average score for children in the program for two or more years was 45.5, 38% 

higher than the school average and 2% higher than the district average. The average math 

score of children who were in the program for 3 full years was 80% higher than the school 

average and 32% higher than the district average. 85% of all Klinsky children and 56% 

children in the program for two or more years scored above the school average. Children 

in the program for two or more years increased their scores in April 1997 by 2% over their 

scores in April 1996. There was no statistical difference between April 96 and April 97 

scores for children in the program for 3 full years. 

11 



^^OF^llst^dents^ 

^he average math score on standardi^edtests for third grade children in the ^lins^v 

program was 47.8,45% higher than the average for the school and 6.4% higher than the 

district average. Six children scored at or above grade level;9children scored above the 

school average, and;7children scored above the district average. 

0^054^9 stodents^ 

^heaveragemath score for l^linsl^v 4th graderswas51.^,55%higherthantheschool 

average and 14% higher than the district average.  Five children in the program for two or 

more vears increased their scores in ^av!997bv71%over their scores in ^av 1996. 

^he average score for all l^linsl^v children in the 4th grade was 78% higher inl997 

thanin!996. Fo^r children scored above the school average, and6children scored at or 

above grade level. 

^^Q5^1^st^dents^ 

^he average math score of l^linsl^v 5th graders was47.8,45% higherthan the school 

average and6% higher than the district average score, children in the program for two or 

more vears decreased their scores bv 14% compared to their scores in ^pril 1996. 

^he average score for all ^linsl^v children was!6% lower than their average score 

in^prill996. ^ine of thirteen fifth graders scored above the school average, eight scored 

above the district average, and fo^r scored at or above grade level. 

^^026^7 st^dents^ 

^heaveragemathscorefor6th graders was^6.^, 10% higher than theschool 

average, and^4%lowerthan the district average, children in the program fortwo or more 

vears decreased their scores in ^pril 1997 bv 9% compared to their scores in B^pril 1996. 

For all l^linsl^v sixth graders, there wasalO% decrease in the ^pril 1997 compared to the 

^ 



April 1996 score. 

307 
Two sixth graders scored above the school average and one scored above the district 

average. One child scored at or above grade level. 

COMPARISON OF CUMULATIVE SCORES 

ON 

STANDARDIZED MATH TESTS 

PROGRAM AGGREGATE SCORE GKCC VARIANCE 

GKCC 44.6 NA 

P.S. 149 33 + 35% 

DISTRICT 19 44.9 •     1 
B.       ANALYSIS OF PROGRESS IN READING AND MATH AS MEASURED ON PRE-TESTS 

AND RE-TESTS ADMINISTERED BY THE PROGRAM 

Test to measure individual progress in reading and math have been developed by the 

Gary Klinsky Children's Center staff. Pre-tests are administered in October and Re-Tests are 

administered in June to chart student's progress. The highest possible score is 100. 

1.        Reading 

Sixty-five of eighty children in the program completed both the pre-test and 

the re-test during the 1996-97 school year. The average score increased by 21% 

from 58 on the pre-test to 70.1 on the re-tests. 

The following chart presents a breakdown by grade level and shows the 

percentage of change for each grade. 

13 



GKCC PRE-TEST/RE-TEST 

READING SCORES 308 

1           GRADE PRE-TEST SCORE RE-TEST SCORE % CHANGE       1 

K 44.3 76.6 + 73% 

1 71.5 90.8 + 27% 

2 66.3 73.7 + 11% 

3 56.4 58.4 + 4% 

4 46.1 50.5 + 10%            1 

5 65.6 71.3 + 9%            J 

6 
55.5 69.5 + 25%           J 

2.        Math 

Sixty-five children completed both the pre-test and re-tests in math. Their 

average score increased by 40% from 40% to 62.8. The following chart provides a 

breakdown of math scores by grade level and shows the percentage of change for each 

grade. 

14 



GKCC PRE-TESTS/RE-TESTS 

MATH SCORES 309 

GRADE PRE-TEST SCORE RE-TESTS SCORE % CHANGE 

K 42.5 64.4 + 52% 

1 42.8 89.6 + 110% 

2 76.5 81.7 +   7% 

3 46.8 50.2 +   7% 

4 48.3 57 + 18% 

5 35.5 34 - 4% 

6 
21.5 62.5 190% 

===== 

C.      COMPARISON OF CENTER'S ATTENDANCE WITH THE P.S.  149 AND DISTRICT 19 

ATTENDANCE RATES 

The cumulative attendance rate of Gary Klinsky Children's Center participants was 

93.4 for the 1996-97 school year, 6.1 percentage points higher than the school average of 

87.3, and 4.4 percentage points higher than the district average of 89. The 1996-97 

attendance rate increased over the 1995-96 rate by 1.5 percentage point and is the highest 

rate since the program opened in the 1993-94 school year. 

The following chart is a grade-by-grade comparison of attendance levels in the 

Klinsky program for the four years since the program has been operating. 
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GRADE-BY-GRADE COMPARISON OF 

GKCC ATTENDANCE LEVELS 

1993-94 TO 1996-97 310 

GRADE 93-94 94-95 95-96 96-97-       1 

K NA NA NA 89.9% 

1 86.0% 93.0% 87.8% 94.6% 

2 93.5% 89.0% 92.5% 91.7% 

3 89.4% 92.3% 92.9% 94% 

4 91.5% 93.5% 91.6% 94.6%        J 

5 91.2% 93.0% 91.4% 94.7%        J 

6 90.1% 94.3% 95.4% 94.6%        J 

TOTAL 90.3% 92.5%        1 91.9% 93.4%        1 

D.      ANALYSIS OF RESPONSES ON QUESTIONNAIRES 

Teachers at P.S. 149, parents of participating children, and children in the program 

were asked to complete questionnaires to assess the effectiveness of the Gary Klinsky 

Children's Center program. Surveys were administered in June 1997 using the same 

instrument that has been used in previous years. 

1.        TEACHER'S QUESTIONNAIRE 

Four classroom teachers during the regular school day with a total of 17 children 

who participate in the Gary Klinsky after school program completed and returned the 

teacher's survey. Teachers were asked if they were satisfied with the way children are 

chosen for enrollment, two said yes, one responded that she was not sure, and one said 

"no." The teacher who responded negatively said that children should be selected "based 

on academic need and not behavioral problems." No other suggestions or 

recommendations were offered regarding enrollment. 

16 



B^ll four respondents stated thatthey feel the ^ary^linskyOhildren^s^enteri^ good 

fortheschoolbecausechildrenareexposedtoactivitiesthat classroom teachersdonothave 

time to offer, it helps children with their homework and teaches new skills. One teacher 

suggested that the program should be shortened from three to two hoursaday because it 

makes the school day very long for the students, another teacher suggested that there 

should be better communication between classroom teachers and after school teachers. 

v^henaskediftheyfelt the program should be expanded to serve more children, 

three teachers said yes and one misinterpreted the question. One teacher recommend that 

there should be at least one extra class foreach grade, and anotherteacher commented that 

more of her class could benefit from being involved in suchaprogram. 

^wo teachers said they feelthe program should runduring the summer months 

because many children need extra help in keeping up with theiracademicskills, particularly 

in reading and math. One teacher commented thatasummer program would take students 

away from ^oard of education programs. 

"l"wo teachers reported that they have received feedback from parents of children in 

the ^ary^linsky program but did not comment on the nature of the feedback, ^hree 

teachers reported that they have received various comments from students enrolled in the 

^ary^linsky program reporting that they like and en^oy the experience. 

^hree of the fourteachers responded toao^uestion asking ifthere has been any effect 

on the classroom orthe school by the presence ofthe^ary^linsky^hildren^s center. ^11 

three teachers responded that the program hasapositive impact because it ^really helps the 

studentsB^offers new experiences, and teaches new skills. 

teachers were asked to rate children in eleven behavioraland academic categories 

using a scale of ^ ^negativechange^ to ^^ ^positive changed ^ summary of their 

cumulative ratings appears below. 

^ 



POSITIVE/NEGATIVE CHANGES IN STUDENTS 

AS RANKED BY TEACHERS 
312 

NEGATIVE                     NO 
CHANCE 

POSITIVE              CUMULATIVE 

RATINGS        | 

1                       CATEGORY -3 -2 -1 0 + 1 + 2 + 3 AVERAGE    | 

I 1. Behavior 4 1           1 
j 2. Social Skills 3 1 1.25 

| 3.  Feeling about self 2 3 1.6 

| 4.  Feeling about school  mates 3 1 1.25 

| 5.  Feeling about teacher 1 2 1 1.25 

6. Feeling about school work 1 1 1 

7.  Reading skills 1 1 2 .75 

8. Verbal skills 2 2 1        1-5 
9. Math skills 

- 1 1 2 .50 

10.  Science Skills 1 11 1 1.25 

11.  Homework 1 1 11 
=^==        i* 

*ONLY A VERY SMALL PERCENTAGE OF TEACHERS RESPONDED TO THE SURVEY. THE RESPONSES ABOVE 

REFLECT RATINGS FOR ONLY 21% OF CHILDREN ENROLLED IN THE GARY KLINSKY CHILDREN'S CENTER 

2.        PARENTS QUESTIONNAIRE 

Questionnaires were distributed to parents during the last two weeks in June as they 

picked up their children at dismissal. 

Fifteen parents representing 26 children responded to the parent questionnaire. 

When asked to identify their expectations of the program. The majority (75%) of parents 

listed improvement in school, progress in reading and math and help with homework. 

Other significant responses included help with child development and exposure of children 

to different cultures. All fifteen parents reported that their expectations are being met and 

described the program as "wonderful," "very good," and "helpful." 

Fourteen parents reported that they have noticed changes in their children's hobbies 

and interests, citing such behaviors such as getting along better with other children, learning 

18 



newskills, developing new interests and showinggreaterinterest in school as notable 

changes. Several parents commented that their children have developed new interests in 

dance and music. 

^henaskedto identify their responsibilities asaparehtofachild enrolled in the 

program, most parentsdescribed their role as supportive, listing encouragement of children, 

respect for and consultation with teachers and checking homework as their ma^or 

responsibilities. ^nly^0% of parents said they were involved in the program, although an 

additional 60% said that they would like to be more involved. Most of me latter said that 

theirwork is the ma^orfactorpreventingparticipation.approximately ^0%ofparents stated 

that they would become more involved if there were more trips and special eventssuch as 

shows and field trips. 

In response toao^uestion asking how their children spent the afternoon before their 

enrollment in the ^ary^linsky^hildren^s^enter,parents cited playing, watching television 

and staying at home as ma^or activities, ^ne parent reported that her child was enrolled 

inaday care program and another said she is very grateful for the program because her 

child was la^y prior to her participationand as a result of the program has become 

productive and is doing better in school. 

parents were asked to note positive andnegative changes in their children, since 

attendingthe^ary^linsky^hildren^s^enterusingascalefrom^to^^in eight behavioral 

and academic categories, ^summary of their cumulative ratings appears below. 
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3t4 
NEGATIVE                  NO 

CHANCE 

POSITIVE CUMULATIVE    1 
RATINGS       1 

BEHAVIOR                      I    .3 -2 -1 0 + i +2   |   +3 AVERAGE     1 

1.   Attitude toward going to school        | •J 5 9 2.5         | 

2.   Attitude toward doing homework     | 1 6 7 2.3      I 
3.   Attitude towards teachers                 fl 6   I   8 

1A 

4.   Attitude towards peers                      | 3 6        5 2. 

5.  Attitude towards home life               R 1 3   |   8 2.3      1 

6.   Attitude towards siblings                  | 2 1 6   I   6 2.1       | 

7.   Reading                                           | 2 3 5        5 1.9      I 
8.   Math ability                                     |           | 
 n ri 

1 3 5   J   6    1 2.1       | 

Attitudes towards going to school and towards teachers received the highest overall 

ratings. 

3.        STUDENTS QUESTIONNAIRE 

Forty-six students responded to a questionnaire that was distributed to program 

participants at the end of the school year. Children in grades K-2 received assistance from 

their teachers in interpreting questions and recording their responses. Students were asked 

to respond to 10 questions eliciting feedback regarding their feelings about school and their 

participation in the Gary Klinsky program. 

Ninety-one percent of students responded that they like coming to school and 

attending the Gary Klinsky Children's Center; eight percent said they do not like coming to 

school or attending the Gary Klinsky Children's Center, and; the remaining one percent said 

they sometimes like coming to school and attending the Center. 

Students were given eight activities from which to choose their favorites. The 

majority of students selected reading and art. These choices were followed by music, 

homework, science, dancing, math and poetry, in the order stated. Other choices 

mentioned included games, computer and writing a newsletter. 
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I^linety^six percent ^^ of students said that ^ary^linskyteachers were helpful, 

citing that they are nice, kind and haveagood sense of humor. The majority of these 

respondents said their teachers were especially helpful with homework. 

v^hen asked to identify the best thing about the ^ary^linsky^hildren^s center, 

studentsnamed^avarietyofactivities,manyofwhich wererelated to having fun and 

participating with friends in group activities, children also said they like theirteachers and 

enjoy reading and books. 

student responses toac^uestion asking if there is anything about the program they 

don't like were extremely varied with no single response mentioned by more than two 

children. ^Two children commented that they sit too much and there are too few physical 

activities, and two others said the program should end earlier in june^. 

v^hen asked how they would change the program, the most frequently mentioned 

responses were related to the addition of more physical activities and more opportunities 

to go outside. 

^n overwhelming majority of students said that the purpose of the program is to 

provide help with their homework.Thesecond most frequent response was to providecare 

v^hile their parents are at work. 

I^inety^three percent of children ^^ said that the program has helped them with 

their reading, and the following comments were offered^ 

^1 read the paper better 

^1 know more and longer words^ 

^Ican read better andknowalot more words^ 

^amabetter speller now^ 

^1 can do my homework betters 

5ighty^three percent ^^ of children said the program has helped them in their 

ability to do mathi  several students said ^math is easy now,^ 

^ 



Severalothercommented that math has become ^fun^, and one child said they can 

now plav^no better 

^2^T^^^ 

P^5^^4 

Tony's Place,asecond^ary^linsl^y children's center, opened atP.S.1^4 in late 

November199S. Modeled after the highly successful program atP.S.149,Tony's Place 

initially served 40 children in grades Pre^r^ through two. Because Pre^ children have 

difficulty with long days and adapting to the after school format, the program design was 

modified in September1996 to serve children ingrades^though three. The program 

continued to serve 40 children. 

The program design ^structure, curriculum, staffing and parent participations witha 

few minor exceptions, is the same for theP.S.1^4program as it is for the program atP.S. 

149. 

This evaluation addresses progress in theP.S. 1^4programfrom^anuary 1996 

through^|une199^,using the same evaluation design thatwas used in the evaluation of the 

program atP.S.149. 

Ma^or endings 

Performance on Standardi^edTests 

Standardised tests in reading and math are administered to all children in grades ^8 

attending New ^orl^ity public and middle schools. 

In the Spring of 199^, ten third grade children in the ^ary^linsl^y children's 

program atP.S.1^4tool^ the tests in reading and math. Becausethis was thefirsttimethey 

tool^ the tests, comparison of scores to chart progress was not possible. 

^ 



The cumulative average score of the Klinksy children on the standardized reading test 

administered in April 1997 was 39.2, 18% higher than the average score for third graders 

in the general school population (33.2). 
3t7 

The cumulative average score of Klinsky third graders on the standardized math test 

was 23.1, 103% lower than the average score for third grade students in the general school 

population (46.7). 

Comparison of Scores on Pre-tests and Post-tests 

Administered by the Program 

Kindergarten (2 children) 

Only two children in the kindergarten were enrolled in the program.  There is no 

data on pre-tests and post-tests for these children. 

Grade One (18 children) 

Eighteen first grade children were enrolled in the Gary Klinsky Children's Center. 

Of these, seven enrolled in the program in January 1996, For these students, scores on the 

pre-test taken in January 1996 were compared with scores on the post-test taken in June 

1997. 

The average reading score on the pre-test was 48.6. The average score on the post- 

test increased to 85.6, an improvement rate of 76%. 

The average math score on the pre-test was 42. The average score on the post-test 

increased to 78.1, and improvement rate of 86%. 

Eleven first grade children enrolled in the program in September 1996. For these 

children, scores on the pre-test taken in October 1996 were compared with scores on a 

post-test taken in June 1997. 

23 



^hecumulativeaveragescoreofthe^lin^sychildrenonthestandardi^edreadingtest 

administered in Aprill997 was 39.2, 18% higherthan the average score for third graders 

in the general school population ^33.2^. ^ ^^ 

^he cumulative average score of l^linsl^y third graders on the standardised math test 

was 23.1,103% lowerthan the average score forthird grade students in the general school 

population ^6.7^. 

^om^arison of scores on ^r^ests and ^ost^ests 

Administered ^v^he^ro^ram 

kindergarten ^2 children^ 

Only two children in the kindergarten were enrolled in the program, ^hereisno 

data on protests and post^tests for these children. 

^radeOne^l8children^ 

eighteen first grade children were enrolled in the ^ary^lins^y^hildren^s center. 

Ofthese, seven enrolledin the program in Januaryl996. Forthese students, scores on the 

protest ta^en in Januaryl996 were compared with scores on the post^testtal^en in June 

1997 

^he average reading score on the pretest was ^8.6. ^he average score on the post^ 

test increased to 8^.6, an improvement rate of 76%. 

^he average math score on the protest was ^2. ^he average score on the post^test 

increased to 78.1, and improvement rate of 86%. 

eleven first grade children enrolled in the program in ^eptemher!996. For these 

children, scores on the protest tal^en in Octooerl996 were compared with scores ona 

post^testta^eninJunel997. 
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The average reading score on the pre-test was 70.7. The average score on the post- 

test was 81.7^an improvement rate 0^16^. 

The average math score on the pre-testwas ^8.^. The average score on the post-test 

increasedto71.9^an improvement rate 0^87^. 

^radeTwo^lOchildren^ 

^eveno^ ten children in the second grade enrolled in the l^linsky program in January 

1996. Their average cumulative score onapre-test taken in January 1996 was 82.7. On 

the posttest^ taken in Junel997,theaverage increased to 8^.^,an improvement rateo^^. 

The average math score on the pre-test was 70.^. The average score on the post-test 

increased to 8^, an improvement rate o^O^. 

Three second grade children enrolled in the ^linsky program in 5eptemherl996. 

For these children scores onapre-test taken in Octoherl996 were compared with scores 

onapost-test taken in Junel997. 

The average readingscoreon the pre-test was 6^. The average score on the post-test 

increasedto79,an improvement rate ot^ 2^. 

The average math score on the pre-test was 75.^ The average score on the p^st-test 

increasedto 90, an improvement rate 0^19^. 

^radeThree^lOstudents^ 

^i^o^tenthird grade children enrolled in the l^linskyprogramin January 1996. For 

these children, scores onapre-test taken in Januaryl996 were compared with scores on 

apost-test taken in Junel997. 

The average reading score onthe protest was^.5. The average score on the post- 

test increased to 56^1,an improvement rate o^29^B 



The average math score on the protest was 86.1. The average on the postDtest 

dropped to 58,adecrease of ^^^. 
^^ 

^o^r children inthe third grade enrolled in the l^linskv program in 5eptember1996. 

Their average reading score onapreDtest taken in October 1996 was 28. The average on 

the post^test taken in ^ne199^was^an improvement rate of 18^. 

The average math scoreon the protest was 25. The average score on the post^test 

increased to ^.5, an improvement rate of ^4^. 

school attendance 

There is no1996^9B^ attendance data for l^linksv children enrolled in kindergarten, 

grade one and grade two. The averageattendance rate for children in the third grade was 

91.6,4^ higher than the average attendance rate (88.5) for all third grade children who 

attended^.5.1^4in 1996^9^. 

analysis of ^es^onses on Questionnaires 

T^^^5^5 0^55T^0^^^^5 

5ight regular classroom teachers representing 26 different students responded to the 

Teachers ^oestionnaire. 

5even of eight respondedthatthev are satisfied with the wav children are chosen to 

participate in the program. Theteacherwhowasnotsatisfied stated that children should 

be chosen on the basis of their need for additional academic help. Other 

s^ggestionsBconcems expressed bv teachers related to the capacity of the program and the 

need to expand to accommodate more children. 

v^hen asked if thev felt the ^arv^linksv program is good for the school, all eight 

teachers responded favorably Thevcommentedthat^p^pilsaremoremotivated^the 

program helps families in which the parents have to go to work, the program provides e^tra 



academic help for students, and that it is "nice to see children getalong with one another 

and help each other outB 
^ 

^11 eightteacherssaidtheyfeel the programshouldbee^panded because there are 

so many children who need the services and that it isapositive experience that is "good 

for everyone involved." Teachers also suggested that the program should be offered to 

children in the upper grades, ^ne teacher described the l^lins^y environment asa"rich 

educational environment inarela^ing atmosphere." 

5even of eight teachers saidthe program should be offered during the summer 

months, but several qualifiedtheirresponses by suggesting thatthesummer program should 

be more related, feature fewer academic and more recreational activities. 

I^ive teachers said that parents have provided them with feedback on the program, 

stating that parents are pleased with the program, particularly since their children appearto 

be more interested in school. 

^i^ teachers said that children have provided positive feedback, reporting that they 

lil^e the center,"the beautiful things it has,"and the opportunityto play with their friends. 

^even teachers said thatthe program has hadapositive impact on theclassroom and 

the school, noting particularly that the level of motivation seems to be higher. 

Teachers were as^ed to note positive and negative changes in children since 

attending the ^linsl^y^enter,usingascalefrom^^most negatives to^^^most positives in 

eleven behavioral and academic categories,  ^summary of their findings appears below^ 

^ 
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^^^ Avenge bating 

behavior ^^ 

Social Skills ^.^S 

feelings About Self ^^.S 

feelings about School Mates D^.S 

feelings about teachers ^^^ 

feelings about school work ^^^ 

heading skills ^.^^ 

verbal skills ^^^ 

Mathematics ^^S 

Science ^^^ 

homework ^.^^ 

Barents questionnaire 

^wenty^one parents representing^^ children responded to the r^arent^uestionnaire. 

v^hen asked to identifytheirexpectationsoftheprogram, the majority of parentssaid 

they expect the program to help children to improve their academic skills and to build self^ 

confidence. All parents respondingto the survey said thattheir expectations are being met 

parents were asked ifthey havenoticedchangesin theirchildren^s hobbies or 

interests since enrollment in the program. A majority of parents reported thattheir children 

like to read more and are doing better in school. Several parents said that their children 

have greatly expandedtheir interests, and several otherscommentedthattheir children have 

developed new interests in music and singing. 

^nly three parents saidthey are involved in the program, but all of them said they 

wouldlike to become more involved if there were time. Many parents are working, but 

said they would participate more if there were more special events, field trips and similar 

activities. 

v^hen asked to describe their responsibilities asaparentofachild enrolled in the 



klinsky Program, parentscommented that their role should be supportive, helping to 

reinforce the good work of teachers, ensuring that their children show up for school, and 

assisting their children with homework. 
^ 

^he majority of parents said that prior to enrollment in the klinsky center their 

children spent the afternoon watching television, or playing. Only two parents identified 

constructive activities^ reading and baby sitting. 

Parents were asked to chart positive and negative changes in children since their 

enrollment in the program, using the same scale that was used on the ^eacher^s 

questionnaire, ^summary of their responses follows^ 

category Average Rating 

attitude toward going to school + 2.3 

attitude towards doing homework + 2.3 

attitude towards teachers +2.6 

attitude towards peers + 2.4 

attitude towards home life + 2.6 

attitude towards siblings +2.4 

heading ability + 2.4 

heading on hisBher own + 2.4 

^ath ability + 2.3 

^^0^5rB5 i QUESTIONNAIRE 

Twenty-two children responded to the questionnaire distributed at the end of the 

school year. Children in the lower grades received assistance from teachers in interpreting 

and responding to the questions. 

All twenty-two children said they like coming to school and attending the Gary 

Klinsky Children's Center. 
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children were giveneightactivitiesfrom which tochoose their favorites.   The 

majority of students (81%) selectedreading.   Math (^%) and homework (68%) also      ^   ^ 

received high ratings, followed by art (63%), music (54%),   and dancing (45%).   Three 

childrenselected science and onlytwo selected poetry.Outside activities and writingwere 

listed in the ^otheB category. 

In response toao^uestion asking them to list other activities they would like the 

program to have, children most frequently listed more^trips and outside activities and more 

sports, recreation and gym. foreign languages, computers, and more plays and shows also 

made the list. 

B^lltwenty^twochildrensaidtheyfoundthestaffto be helpful, citing that l^linsky staff 

help with homework and reading and provideasense of security. 

heading was most frequently cited as the ^best thing about the programB^followed 

by art, snacks, dancing, cooking, playing and projects, inthe order stated. 

nineteen children said they were satisfied with the program and there was nothing 

they didn^t like. Two children said there was too much emphasis on homework and one 

child said she didn^t like the fat crayons. Onlythreechildren offered suggested changes for 

the program. Two suggested that there should beahomework^freeday,and one said that 

more important people should be invited to speak at the center. 

^clear majority of students stated that the purpose of the program is to help with 

home work, several children said the program issupposed to help them with their 

problems. 

^11 twenty^two children said the program has help them with their ability to read, 

children commented that they are reading and writing better and that they know more 

words. ^11 children also reported that the program has helped them with math. They said 

they know how to count better and to do numbers. 

^ 



Theevaluation outcomes indicatethatthe^ary^linsky^hildren^s^enters continue 

to provide effective after school programming for children. There is strong evidence, as 

supported by scored on standardised heading and math tests, that children who remain in 

the program for two or more years benefit more than children who enroll for one year or 

less. 

Teachers, parents and children alike are enthusiastic about the centers, as indicated 

in their responses to the questionnaires, parents seem to be particularly appreciative and 

supportive, especially with regard to improved reading and other academic skills of their 

children, parents and teachersalike believe thatthe program should be extended to operate 

duringthe summer months, and teachers feel thatthe program should be expanded during 

the school year to accommodate more children. 

5achofthe above have implications for planning as the program continues to attract 

funding and moves forward to promote its goals and objectives. 
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BROOKLYN BUREAU OF COMMUNITY SERVICE 

VIA FACSIMILE 

MEMO TO: Steve Klinsky 

FROM:         Jim HoodfV 

DATE:          May 4,1999 

SUBJECT:    Revised Comparative Performance Data  

Using the scores on standardized tests for students who attended the after-school 
program at P.S. 149 in 1996,1997 and 1998 we were able to make the following 
comparisons to published information pertaining to the percentage of students in the 
school performing at or above grade level (a score of 50% or better) in math and reading. 

% GKCC at or above 
Grade Level in Reading 
% PS 149 at or above 
Grade Level in Reading 
% GKCC at or above. 
Grade Level in Math 

1996 

27.0 

1997 

PS 149 at or above 
Grade Level in Math 

21.0 

32.4 

28.0 

30.0 

17.6 

1998 

31.4 

23.0 

43.8 

30.0 

41.0 

28.0 

In both reading and math, the percentage of children in the program performing at 
or above grade level has consistently exceeded the totals for the school. In 1998, 8.4% 
more of the children in the program were reading at or above grade level compared to the 
school in general and 13% more were performing at or above grade level in math. 

As you know, we have been unable to obtain the average test scores for the school 
or the district. Tony Deluccia at District 19 said they do not routinely distribute those 
scores and advised against using them because the battery of tests may be different. 

Please call if you have any questions. 

Thanks. 

cc:      Donna Santarsiero 
Danny Rosenthal 
Clare Longo 



Philosophyand consequences^ 
^he most impon^antwayto help children develop selfcontrol and discipline, 

and to carefor one another.is to create an environmentwhere they are expected to 
behave and to care, v^ewanttomal^e rules and expectations as clear and 
consistentas possible so thatchildrenl^nowwhat is expected of them. 

^tthe^amily^cademy^ we deal with misbehavior through consequences 
ratherthanpunishment.^consequence is something that logically happens after 
someone does something. Positive actions that build up the community have good 
consequences, negative actions that hurt the community or its members have bad 
or unpleasant consequences. 

consequences are designed to return the environment to being one that is 
safe for all students. Usually.consequences come in the form ofa^time-out" where 
astudentwhocan^t control her or himself is tal^en out ofthe activity or groupfora 
little while, ^he goal istogiveastudenttime to calm down and thinly aboutthe 
behaviorthat caused the problem.^ime outs usually lastfromfivetofifteen 
minutes, or until the child has calmed down and is readyto return to the group. 

Ifone student hurts another student or is disrespectful of anotherperson. 
there will need to beadiscussion of howbetterto handle the situation and an 
apology.^he family academy aims to maintainasafe and healthy environment, 
and we do notfeel that there is any place for physical violence in the life ofa 
school, children may have to protectthemselves or prove themselves physically 
outside, but in school there mustbe adults there to tal^e care of problems and to 
l^eep all the children ^afe.^bodywants their child ina^chool where the children 
feelfree to hurt one another. 

Physicalfighting will notbe tolerated at ^he family academy. If and when 
such fights occur.all parties involved willfind themselves in trouble, whetherthey 
were initial instigators or not. Of course those who startthe fights are dealtwith 
more severely ^phonecalls home. In-houseand^orformal suspensions, 
superintendent suspensions, and so on^.but anyone involved inafight will 
experience consequences. 

v^hatfollowsareaset of rules thatwe expect all members of the school 
communityto follow, v^e believe that adults are the most important examplesfor 
children, v^easl^thatall adults in the school community re^pectthe^e^ules 
while theyare in the building orw^th the school on t^ip^^ 

school expectations^ 

-v^e help each other out. 
-^e are friendly and courteous. 
-v^e do not bully ortease other children. 
-v^e do not tell others thattheycan^t play in our games. 

^v^^O^^^^^^O^I^^^I^^ 
-v^e arrive at school on time, 
-v^e are prepared for class, 
-v^e pay attention and listen carefully, 
-v^e do our own homework carefully and with good thought, 
retreat others worl^ with respect, 
-^e do not disrupt t^iecla^. 



-We take care of materials and keep the classroom in order. 

3. WE TRY TO SETTLE OUR DIFFERENCES WITH TALKING AND 3 ? 8 
PEACEFULLY: 

-We do not fight with, hit, kick, bite or in any way hurt another person, no 
matter how angry we feel. 

-We talk about our feelings and problems, and try to solve them instead of 
trying to hurt. 

4. WE MOVE SAFELY THROUGH THE SCHOOL AND ON TRIPS: 
-We remember that others are working, so we go quietly and in an orderly 

way through the school. 
-We do not play in bathrooms. 
-We do not run in the halls or up and down stairs. 
-We take care of our line partners on trips. 
-We walk in a calm and orderly way through the streets. 
-We wait away from the tracks in the subway and sit still on trains or buses. 

5. WE USE APPROPRIATE LANGUAGE AT ALL TIMES: 
-We do not curse or tease with mean words. 
-We speak to each other with respect. 
-We never boo anybody who is performing for us. 
-We clap to show that we like something that has been performed or said 

when we are the audience. 

6. WE LISTEN TO THE DIRECTIONS OF THE ADULTS IN CHARGE: 
-We do not talk back to adults. 
-We do not leave an area without adult permission. 

7. WE RESPECT OTHER PEOPLE'S PROPERTY AND THEIR BODIES: 
-We do not take anything that belongs to another person or to the school. 
-We do not touch other people without asking first. 
-We do not touch other people in a harmful way. 

8. WE PLAY SAFELY IN THE GYM, THE PARK OR THE PLAY YARD: 
-We share the area with others nicely and fairly. 
-We do not play fight or wrestle, push, shove, or play rough. 
-We do not throw anything at other people. 
-We clean up and return equipment at the end of play. 

9. WE PRACTICE GOOD CONDUCT WHILE EATING: 
-We wait for each other before we start eating. 
-We thank the people who helped us have the food. 
-We eat in a calm way with our best manners. 
-We NEVER throw food or utensils. 
-We try at least a taste of new kinds of foods. 



MODEL STUDENT DISCIPLINARY CODE 
3?9 

This Code sets forth the Charter School's policy regarding how students are 
expected to behave when participating in school activities, on and off school grounds, and how 
the school will respond when students fail to behave in accordance with these rules. 

In all disciplinary matters students will be given notice and will have the opportunity to 
present their version of the facts and circumstances leading to the imposition of disciplinary 
sanctions to the staff member imposing such sanctions. Depending on the severity of the 
infraction, disciplinary responses include suspension (short or long term), involuntary transfer, 
detention, exclusion from extracurricular activities, and expulsion. Where appropriate, school 
officials also will contact law enforcement agencies. 
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I.    DEFINITIONS 

For purposes of this Code: 330 

"short term suspension "   shall refer to the removal of a student from school for disciplinary 
reasons for a period of five or fewer days; 

"long-term suspension "    shall refer to the removal of a student from school for disciplinary 
reasons for a period of more than five days; and 

"expulsion " shall refer to the permanent removal of a student from school for 
disciplinary reasons. 

II.    SHORT-TERM SUSPENSIONS 

A student who is determined to have committed any of the infractions listed below shall 
be subject minimally to a short term suspension, unless the principal or Board of Directors 
determines that an exception should be made based on the individual circumstances of the 
incident and the student's disciplinary record. Such student also may be subject to any of the 
disciplinary measures set forth in Part IV of this Code, and, depending on the severity of the 
infraction, a long-term suspension also may be imposed and referrals to law enforcement 
authorities may be made. 

Disciplinary Infractions 

Attempt to assault any student or staff member. 

Vandalize school property causing minor damage. 

Endanger the physical safety of another by the use of force or threats of force which 
reasonably places the victim in fear of imminent bodily injury. 

Engage in conduct which disrupts school or classroom activity or endanger or threaten to 
endanger the health, safety, welfare, or morals of others. 

Engage in insubordination. 

Fail to complete assignments, carry out directions, or comply with disciplinary sanctions. 

Cheat on exams or quizzes, or commit plagiary. 

Use forged notes or excuses. 

Steal, attempt to steal, or possess property known by the student to be stolen. 

Commit extortion. 



engage in gambling. 

^rive recklessly on school property. ^^^ 

Trespass onschool property. 

^buseschool property ore^uipment. 

^se obscene orabusive language or gestures. 

engage in acts ofse^ual harassment, including but not limited to sexually related physical 
contact or offensive sexual comments. 

l^Blal^eafalse bomb threat orpullalalse emergency alarm, 

possess tobacco oralcohol. 

possess radios,^wall^mansB pagers, beepers orportable^cellulartelephones not being 
usedfor instructional purposes. 

^ear inappropriate, insufficient, or disruptive clothing or attire, andBorviolate the student 
dress code, if one exists. 

refuse to identify himselforherselfto school personnel. 

repeatedly commit minor behavioral infractions which^ in the aggregated may be 
considered an infraction subject to formal disciplinary action. 

commit any otheract which school officials reasonably conclude warra^tsadisciplinary 
response. 

The principal or Board off^irectorsmayimposeashort^term suspension. Before 
imposingashort term suspension, the principal orBoard shall verbally inform the student ofthe 
suspension, the reason or reasonsfor it, and whether it will be served in school or out of school. 
The student shall be given an opportunity to deny or explain the charges. 

The principal or Board also shall immediately notify the parents or guardians in 
writing that the student has been suspendedfrom school. ^Britten notice shall be provided oy 
personal delivery,e^press mail delivery,or equivalent means reasonably calculated to assure 
receipt of such notice within^hours of suspension at the last l^nown address, ^here possible, 
notification also shall be provided by telephone if the school hasbeen provided withacontact 
telephone number for the parents or guardians. Such notice shall provideadescriptionofthe 
incident or incidents which resulted in the suspension and shall offer the opportunity for an 
immediate informal conference with whoever has imposed thesuspension. The notification and 
informal conference shall be in the dominant language used by the parents or guardians. 



III.    LONG-TERM SUSPENSIONS 

A student who is determined to have committed any of the infractions listed below shall 
be subject minimally to a long-term suspension, unless the principal or Board of Directors 
determines that an exception should be made based on the circumstances of the incident and the 
student's disciplinary record. Such student may also be subject to any of the disciplinary 
measures set forth in Part IV, to referral to law enforcement authorities, and/or to expulsion. 

Disciplinary Infractions 

Possess, use, attempt to use, or transfer any firearm, knife, razor blade, explosive, mace, 
tear gas, or other dangerous object of no reasonable use to the student at school.* 

Commit or attempt to commit arson on school property. 

Possess, sell, distribute or use any alcoholic beverage, controlled substance, imitation 
controlled substance, or marijuana on school property or at school sponsored events. 

Assault any other student or staff member. 

Intentionally causes physical injury to another person, except when the student's actions 
are reasonably necessary to protect himself or herself from injury. 

Vandalize school property causing major damage. 

Commit any act which school officials reasonably conclude warrants a long term 
suspension. 

In addition, a student who commits any of the acts listed in Part II which would ordinarily 
result in a short-term suspension may, instead or in addition, be subject to a long-term suspension 
at the principal's or Board of Director's discretion. 

"    The Federal Gun-Free Schools Act of 1994, which applies to public schools, states that a student who is 
determined to have brought a weapon to school must be suspended for at least one calendar year. This 
suspension requirement may be modified by school administrators, however, on a case-by-case basis. 
Weapon as used in this law means a "firearm," as defined by 18 USC §8921, and includes firearms and 
explosives. New York Education Law §32I4(3)(d) effectuates this federal law. 

Procedures for Long-Term Suspensions 

The principal or Board of Directors may impose a long-term suspension. Such a 
suspension may be imposed only after the student has been found guilty at a formal suspension 
hearing. In extreme circumstances, the principal or Board may expel the student from school. 
Upon determining that a student's action warrants a possible long-term suspension, the principal 
or Board shall verbally inform the student that he or she is being suspended and is being 
considered for a long-term suspension (or expulsion) and state the reasons for such actions. 
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^e principal or Board also shall immediately notify thestudent^sparent^ or guardians 
in writings written notice shall be provided by personal delivery^expre^s mail delivery,or ^B^^ 
equivalent means reasonably calculated to assure receipt of such notice within^hours of 
suspension at the last^nownaddressD ^herepossible^ notification also shall be provided by 
telephone if the school has been provided withacontact telephone numberfor the parents or 
guardians Such noticeshallprovideadescription of the incident orincidents which resulted in 
the suspension and shall indicate thataformal hearing will be held on the matterwhich may 
res^ltinalong-term^uspension^orexpulsion^^he notification provided shall be in the 
dominant language used bythe parents orguardian^^ttheformal hearing, the studentshall 
have the right to be represented by counsel, question witnesses, and present evidenced 

Ifthe suspension proceeding has been initiated by the principal, the principal shall 
personally hear and determine the proceeding ormay^in his discretion, designateahearing 
officerto conduct the hearing^he hearing officeBsreport shall be advisory only and the 
principal may accept orre^ectall or part ofit^heprincipal^sdecision after theforma^ hearing to 
imposealong-term suspension orexpulsionmaybeappealed first to the Board ofDirectors, next 
to the chartering entity^andfmally to the State commission on charter School If the 
proceeding has been initiated bythe Boards the Board shall hear and determine the proceedings 
^fheBoard^sdecisionafterthe formal hearing to imposealong-termsuspension^or expulsions 
may be appealed to the chartering entity and finally to the State commission on charter SchoolsB 

^      ^00^0^^ 0^0^^^^^ ^5^^0^5^ 

^he disciplinary measures listed below may be imposed in addition to short-term or long- 
termsuspensionsor,ifanexceptionhasbeenmadebytheprincipalorBoardofDirectorstothe 
imposition ofaminimum suspension, in place of such suspension Behavior not listed in l^art 11 
or l^art 111 ofmis^ode but determined by appropriate school staffto warrant disciplinary action, 
including but not limited to nussing classes without permissionand arriving late to class without 
areasonable excuse, also may be subject to the additional disciplinary measures noted below^ 

In-school suspensions, suspensions oftransportation, and involuntary transfers may be 
imposed only by the principal or Board ofDirec^orsD ^11 other disciplinary measures may be 
imposed by the principal, the Board ofDirector^,orateacher, who must inform the principal of 
such action withinareasonabletime^ 

School staffmay design w^irten agreements with students subject to punishment under 
this code^o identify target behaviors, define expectations, and describe consequences, provided 
that the affectedstudentand his or herparent^o^ guardians are informed that the decision to 
enter intosuchacontract is voluntary^ 

^l^ter notice ^o the student and p^rent^o^ guardians, and provided tha^ there is no 
ob^ec^ion from the parents or guardians and the student has appropriate transportation home,a 
student m^y be detamedarterschoo^in detention 



^fter notice to the student and parents or guardian^astudent may besuspendedfrom 
participauon in extracurricular activitie^^ including athletics.The student and parents or ^B^^ 
guardians shall be given an opportunity to meetinformally with the principal orteacher 
involved^fpossible^ the principal orteacherinvolved shall hold any requested meeting priorto 
imposing the suspension ft^om participation in e^tracurricularactivities. 

students may be temporarily removed ft^om the classroom and placed in another area of 
the school where the student will receive substantially equivalent education.The student and his 
or herparent^ or guardians must be givenareasonableopportunityfor an informal conference 
regarding such suspension witl^ whomever was involved in imposing the suspension. 

^s the result of misconduct occurring onabus or othermeans of student transportation 
and after notice to the student and h^s or her parents or guardian^astudent may be suspended 
from school transportation, ^hen such suspension amounts toasuspension from attending 
school because ofthe distance between home and school and the absence ofaltemative public or 
private means oftransportation^ the school must mal^e appropriate arrangements to provide for 
thestudent^seducation. 

^on^handicappedstudentsmaybetransrerredinvoluntarilytoanotherschoolbythe 
principal.^eforeastudentmay be involuntarilytrarisferted^ the prmcipal shall provide wrt 
notice to the student and his or herparent^ or guardians that the student is being considered 
fortransferto another school, ^uchnotice also shall setatime and placeforan informal 
conference with the prmcipal and shall inform the parents orguardian^oftheirrightto be 
accompanied by counsel or an individual of their choice, ^following the informal conferences 
the principal maintains that the student would receive an adequate and appropriate education in 
another school programs the principal shall issuearecommendationoftransferto the schools 
^oardofl^irectors^whichshallincludeadescription of the behavior andBor academic problems 
indicative of the need fortransfer^adescription of alternatives e^plored^ and prioractiontal^en to 
resolve the problem, ^ copy of such recommendation shall be sentto the studentand his or her 
parents or guardians, ^pon receipt of the principal^srecommendationfortransfer^ the ^oard 
ofl^irectors shall notifythe student and the parents or guardians of the opportunityforafair 
hearing where the student may be represented by counsels present evidenced and question 
witnesses, ^uchnotificationshall list community agencies andfree legal assistance which may 
be of assistance to the student. The written notice shall includeastatement that the student or his 
or her parents or guardians haslOdays to requestahearing and that the proposed transfer 
shal^ not ta^e effect until thel^day period has lapsed^ or^ifahearing is requested^ until aftera 
formal decision following the hearing is rendered^ whichever is later. 



VII.   DISCIPLINARY PROCEDURES 
FOR STUDENTS WITH DISABILITIES 335 

Students with disabilities have the same rights and responsibilities as other students, and 

may be disciplined for the same behavioral offenses. Discipline of a student identified as having 

a disability, however, will he in accordance with the following: 

I. Students for whom the Individualized Hducatioual Man ("11:1'"") includes specific 

disciplinary guidelines will be disciplined in accordance with those guidelines.  If (he 

disciplinary guidelines appear not to be effective or if there is concern for the health and 

safety of the student or others if those guidelines are followed with respect to a specific 

infraction, the matter will he immediately referred to the Committee on Special Education 

("("SI") for consideration of a change in ihe guidelines. 

2. Students for whom the IIT does not include specific disciplinary guidelines may he 

disciplined in accordance with standard school policy relating to each infraction. The 

CSH must be notified immediately of any suspension from classes, and will arrange 

appropriate alternate instruction. 

If there is an\ icason in believe thai ihe infraction is a result of the student's disability, the 

student miN be immediately referred to the iSl .  II a connect ion is found, no penalty 

ma\ be imposed.   I he (SI! will consider a possible program modification. 

If a student identified as having a disability is suspended during the course of the school 
year for a total of eight days, such student must he immediately referred in the CSE for 
reconsideration of the student's educational placement. Such a student may not be 
suspended for a total of more than 10 days during the school year without the specific 
involvement of the CSE prior to the I lib day of suspension since such suspensions arc 
considered to he a change in placement. 

In considering the placement of students referred because of disciplinary problems, the 

CSl:. will follow its ordinary policies with respect to parental notification and 

involvement. 

3. The I "XI. shall meet within seven school J;,\.s of notification of any of the following, for 

the purpose of considering a change in placement for the student involved: 

a. I he commission of an infraction b\ a student with a disability who has previously 

been suspended for the maximum allowable number of days. 

I). The commission ofaiw infraction which is a result of the student s disability. 

c. The commission of ain infraction b\ a disabled student, regardless of whether the 

student has previously been suspended during the school year if. had such 

infraction been committed by a non-disabled student, the principal would seek to 

impose a suspension in e\ce<s ol" live days. 



^fhefollowing rules shall govern the conduct of students, teachers, staff, licensees, 
invitees, and otherpersons,whetherornot their presence is authorised, on all property or 
facilities operated underthe auspices ofthe charter Schools 

^hese rules and penalties are not to he considered exclusive orto preclude in any way the 
prosecution and convictionof any personfor the violation of anyfederal, State or local law,rule, 
regulation or ordinance, orthe imposition ofafineorpenaltyprovidedfortherein. Additionally, 
these rules and regulations should not he construed to limit, hut rathertoe^ist in conjunction 
with, any other codes of conductestahlishedfor the school, such asadisciplinary code and^ora 
hill ofstudent rights and responsibilities. 

4    ^or^i^Oor^t^ 

^o person, either singly or in concert, snails 

A.        ^Billrullycau^e physical injury to any other person, or thre^en^o use lorcewnich would 
result in such injury. 

^       physically restrain or detain any other person, nor remove such person rrom any place 
where he or she is authorised to remain, except as necessary to maintain the established 
educational process. 

^       willfully damage or destroy school property,norremove or use such property without 
authorisation. 

^       without permission, express or implied, enter into any private oft^ce or classroom of an 
administrative officer, teacher, or staff member. 

^.        ^n^er or remain in any buildingor facility for any purpose other than its authorised use or 
in suchamanneras to obstruct its authorised use by others 

^.        ^Bithoutauthori^ation, remain in any building orfacility after it is normally closed^ nor 
wimout permission enter any building orfacility prior to its normal opening. 

^.       refuse to leave any building or facility after being required to do so by the principal or an 
authorised administrative officer or his or her designee. 

^.        v^illf^lly obstruct or interfere wim the free movement ofpersons and vehicles. 

I^^l^b 



^ deliberately disrupt orprevent the peaceful and orderly conduct ofclasses, lectures, and 
meetings or deliberately interfere with thefreedom of any^erson to express his or her 
views, unless such disruption is necessary to maintain order ofthe educational process. 

^        Possess onschool property any rifle, shotgun, pistol, revolver, knife, chain, club or other 
weapon, whether ornot the person hasalicense to possess such weapon. Further, it is the 
duty of theprincipal to inform the police of the presence oruse of any such weapon or 
implements used as weapons on school property. 

^ ^ornmit acts wmch threaten the safety and welfare ofpersons on school property. 

^ violate anyfederal or ^tate statute orregulation, local ordinance or school policy. 

^ Possess, use or distribute alcohol, drugs or drug paraphernalia. 

^ harass or coerceany person. 

^       refuse orfail to comply withalawful order or direction ofaschool official in the 
performance ofhis or her duty. 

P^        distribute orpostonschool property any written material, pamphlets orposters without 
the prior approval of the principal. 

Penalties for violations of mese rules include, but are not limited to^ 

the withdrawal of authorisation to remain upon school property^ 

e^ection^ 

arrest 

for students suspension or other disciplinary actions and 

for school employees^ dismissal or other disciplinary action. 

^taff members are required to report known violations of these rules to the principal 
and to make reasonable efforts to stop the prohibited conduct. The principal is responsible for 
the enforcement of these rules. 

^7 



MODEL BILL OF STUDENT RIGHTS & RESPONSIBILITIES 

I.    Participation in School Activities 

All students have the following rights: 

A. To have the opportunity to take part in all school activities on an equal basis 
regardless of race, sex, national origin, creed, or disability. 

B. To address the school on the same terms as any citizen. 

Similarly, all students are bound by the same rules for exclusion from school activities 
and public address. 

II.    Records 

The Family Education Rights and Privacy Act of 1974 (FERPA) requires a school to 
protect a student's privacy. The school will not disclose any information from the student's 
permanent records except as authorized pursuant to FERPA, or in response to a subpoena, as 
required by law. The parent(s) or guardian(s) of a student under 18 years of age, or a student 18 
years of age or older, is entitled to access to the student's school records by submitting a written 
request to the principal. Further information concerning the disclosure of student information 
and limitations on such disclosure may be found in FERPA. 

III.    Freedom of Expression 

A. Students are entitled to express their personal opinions verbally, in writing, or by 
symbolic speech. The expression of such opinions, however, shall not interfere with the 
freedom of others to express themselves, and written expression of opinion must be 
signed by the author. Any form of expression that involves libel, slander, the use of 
obscenity, or personal attacks, or that otherwise disrupts the educational process, is 
prohibited. All forms of expression also must be incompliance with the Student 
Discipline Code, violations of which are punishable as stated in such Code. 

B. Student participation in the publication of school sponsored student newsletters, 
yearbooks, literary magazines and similar publications is encouraged as a learning and 
educational experience. These publications shall be supervised by qualified faculty 
advisors and shall strive to meet high standards of journalism. In order to maintain 
consistency with the school's basic educational mission, the content of such publications 
is controlled by school authorities. 

No person shall distribute any printed or written materials on school property 
without the prior permission of the principal. The principal may regulate the content of 
materials to be distributed on school property to the extent necessary to avoid material 
and substantial interference with the requirements of appropriate discipline in the 
operation of the school. The principal may also regulate the time, place, manner and 
duration of such distribution. 

IV-H-ii-c 
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^       ^^mdentandBormestudenBsbelongings may be searched byaschool official if the 
official^asareasonable suspicion to believe thatasearch of mat student will result in 
evidence mat me student violated me law oraschoolruleD sterns which are prohibited on 
school properry,orwhichmay be used to disrupt or interfere with me educational 
process, may be removed ^rom me student by school aumorities. 

^^ 

8D       ^tudentlockers and desksremain me property of meschool^ however, me school is not 
responsible for books, clothing orvaluableslef^ in lockers or desks, ^smdentshallnot 
place, keep ormaintaininalocker or desk any article ormaterialwmch is ofanon-school 
nature and may cause or tend to cause the disruption ofthe lawful mission ofme school. 

^.       ^hefollowing rules shall apply to the search of school property assigned toaspecific 
student and the seizure ofillegal items found therein^ 

^        school authorities will make an individual search ofastudent^slockeror desk 
only when there is reasonable suspicion to believe matas^udentisinme 
possession ofan item which is prohibited onschool property orwhichmay be 
used to disrupt or interfere wim the educational process. 

^        searches shall be conducted underthe authorisation ofmeschool principal or 
his/her designee. 

^        sterns which are prohibited on school property,orwhich may be used to disrupt or 
interfere with theeduca^onal process, m^y be removed from ^udent lockers or 
desks by school authorities. 

^    ^f^r^r^^r^ 

students at school sponsored off-campus events shall be governed by all me rules and 
regulations ofthe school and are subject to the authority of school officials  Failure to obey the 
lawful instructions of school officials shall result inaloss of eligibility to ar^end school 
sponsored off-campus events and may result in additional disciplinary measuresinaccordance 
with the student disciplinary ^ode. 

^       prohibited conduct and acceptable school responses to such conduct are setforth in the 
student disciplinary ^ode. In all disciplinary makers, students shall have the opportunity 
to present their version of thefacts and circumstances leading to me imposition of 
disciplinary sanctions to the professional staffmember imposing such sanctions. 

^        ^student may be suspended from instruction only after his or herrights to due process 
have bee^ observed. 



English Language Arts Standards w       340 
Primary Level 

A. Performance Statement: Each student can decode unknown words through a variety of 
strategies. 

Standards: 

1. Each student can pronounce and decode unknown words using letter-sound relationships 
and knowledge of word structures. 

2. Each student can infer the meaning of unknown words in an unfamiliar reading passage 
by examining known words, syntax, or grammar in the context of the passage. 

J. Each student can use a dictionary. 

B. Performance Statement: Each student can identify facts, place events in sequence, draw 
inferences, make judgments, and describe the details and content of a variety of literary 
and non-literary texts, including narratives, stories, poetry, expository texts, articles, and 
instructions. 

Stcr.zzrds 

1. Each student can distinguish fiction from nonfictjon, realistic fiction from fantasy, 
.biography from autobiography, and poetry from prose. 

2. Each student can recall events in order, identify the main ideas, describe the setting, and 
summarize critical details from a variety of classic and contemporary children's literature. 

3        Each student can draw from a reservoir of archetypal stories—including major myths, 
folk tales, and narratives from the United States and cultures worldwide—in order to 
describe conventional characters, plots, and themes; understand common allusions and 
metaphorical phrases; make predictions; and relate experiences to his or her own life. 

4. Each student can draw from a reservoir of general knowledge about the world and 
familiarity with common forms of written communication—such as newspapers, 
instructions, maps, and textbooks—in order to derive meaning from and respond 
appropriately to texts. 

5. Each student can combine ideas drawn from classic and contemporary stories, identify' 
cause and effect, and compare and contrast characters or events, relating these to other 
works and student's own experience—for example, by discussing the messages of Beauty 
and the Beast or Dickens's Scrooge. 
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6. Each student can use common allusions from fairy taJes, fables, biographies, etc. (e.g., the 

Emperor's clothes, the boy who called "wolf) when writing or speaking about other 
topics. 

7. Each student can describe personal reactions to literature, citing reasons ("I like this book 
because ...") and comparisons to other works. 

8. Each student can select and read a text for information, summarize it, and connect new 
information to prior knowledge. 

9. Each student can describe the author's voice in a text (e.g., first-person narrative, an 
editorial) and infer the author's purpose and the main ideas expressed. 

C. Performance Statement: Each student can construct meaning from oral messages 
communicated in various setting for various purposes, including speeches, lectures, and 
group discussions. 

Standards 

1. Each student can identify and explain the purpose of an oral communication. 

2. Each student can respond to one or more speakers by expressing appropriate ideas, 
opinions, and questions. 

5.        Each student can select and summarize accurately the key points and main ideas from an 
oral presentation such as a story or speech. 

4.        Each student can explain how a speaker has used inflection, eye contact, and gestures to 
reinforce the speaker's message. 

D. Performance Statement: Through writing, each student can communicate opinions, 
ideas, information, and messages using various forms, including letters, simple reports, 
narratives, and essays. Each student can write creatively and expressively. 

Standards: 

1. Each student can write for a variety of audiences following the conventions of standard 
English and/or by using informal language as appropriate. 

2. Each student can write a report, essay, or letter which has a clearly identifiable purpose; is 
well organized; recalls events or situations accurately, clearly, and sequentially; and 
contains illuminating details and descriptions 

3. Each student can write from draft to final product, revising content when necessary to 
clarify or make improvements. 
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4. Each student can write a narrative that describes a complete experience, is well 
developed, contains descriptive words and phrases, and has a beginning, middle, and end. 

5. Each student can write a story that establishes a main character distinct from other 
characters, has a clearly defined plot, contains a setting, and has details which advance 
the plot. 

6. Each student can create simple poems using different forms including rhymed couplets, 
haiku, limericks, and free verse. 

E Performance Statement: Each student can orally communicate information, opinions, 
and ideas effectively to various audiences, in various contexts, and for various purposes. 

Standards 

1. Given a choice of familiar topics, each student can speak extemporaneously, volunteering 
an organized set of appropriate ideas, opinions, and/or questions in response. 

2. Each student can construct and present a report which summarizes ideas and information 
about a specific topic. 

3. Each student can give instructions, relate a personal experience, and/or create a fictional 
stcr> using concrete details and descriptive language. 

4. Each s:udsn: can participate in discussion by listening attentively, respecting the opinions 
and feelings of other people, and responding coherently. 

5. Each srudent can use inflection, eye contact, and gestures to reinforce his or her message. 

F   Performance Statement: Each student, working individually or in groups, can form a 
question, conduct an investigation, and report the results coherently and accurately with 
convincing evidence. 

Standards • 

1. Each student can formulate a question on a topic of interest and plan and conduct an 
investigation which attempts to answer it. 

2. Each student can use more than one source or method of investigation, including library 
resources, interviews, and computer databases. 



^ 

G ^^^^^^^  Eacb student can detnonstrateabasic knowledge of tbe 
structure ofEng^isb^ 

^^^^ 

ID       Each student can distinguish between formal and informal English and use the different 
forms appropriate to situation and purposeD 

^       Each student can edit his or her ow^n work for accurate spelling and properuse of 
standard English 

^ Each student can create and edit written work onacomputerD 



English Language Arts 3^4 
Intermediate Level 

A. Performance Statement: Through oral and written responses, each student can 
demonstrate the ability to analyze the structure and construct the meaning of a variety of 
literary and non-literary texts written for various purposes at various times in history, 
including literature of interest to students and other printed materials they encounter in 
everyday life. 

Standards. 

1. Given an unfamiliar passage to read, each student can identify and explain the type of 
information conveyed, the main ideas, the way the text is organized, and the relationship 
of pans to the whole. 

2. Each student can read for a variety of purposes—to make a decision, follow directions. 
select and record information, analyze an argument, gain understanding, or enjoy a good 
story, for example—and use strategies of reading and note-taking appropriate for each 
purpose.. 

3. -Given a purpose for reading and responding to a text, each student can select, summarize. 
paraphrase, analyze, and evaluate relevant passages. 

4. Each student can draw on a broad base of prior knowledge about the genres of literature 
—-the structure and conventions of essays, epics, fables, myths, plays, poems, short 
stories, and novels, for example—when constructing the meaning of a text. 

5. Each student can draw on a broad base of knowledge about the themes, ideas, and lessons 
of religious texts and classical literature—for example, knowledge of the Bible, the 
Koran, and works by such authors as Homer, Cervantes, Shakespeare, Dickens, and 
Twain—when reflecting about life and literature. 

6. Each student can evaluate the reliability of information conveyed in a text, using external 
criteria—such as knowledge of the author, topic, or context—and internal criteria—such 
as. analysis of logic, evidence, propaganda, or diction. 

7. Each student can explain how an author has used figures of speech, information, 
incidents, character, and conflict to create an effect, thesis, or theme. 

8. Each student can describe conflict and the resolution of conflict in literature both in 
concrete terms related to plot and in abstract terms related to theme. 



^       ^ach student can explainand defend critical opimonsahoutatext,informally ina 
discussion with peers and formally inawell^organi^ed speech oressay^ 

10^     ^en asked to read and respond to the writing ofother students, each student can provide 
helpful information at various stages of the writing process^ 

^^^^^c^^^^^^ through oral and written responses^ e^ch student can 
demonstrate the ahi^to analyze the structure and construct the meaning of oral discourse 
delivered in various contents for various purposes^ including speeches^lectures^ and 
discussions on topics ofcurrent interest to students^ 

^^^^ 

1 B^ner hearing an oral communicationfor the first time, each student can identif^and 
explain the type ofinformation conveyed, the main ideas, the way in w^hich the 
communication was structured, and the relationship of parts of the whole^ 

^        ^ac^ student can listen foravariet^of purposes and use strategies oflistening and note^ 
taking appropriate for each purpose^ 

3 ^^hen constructing the meaning of an oral communication, each student can employ prior 
l^o^^ed^^^houtu^e speaker o^spe^ke^s, the content, and the context in w^hich the 
communication takes place^ 

^ ^v^^p^ipose for listening and responding to an oral communications each srudent can 
select summary and analyse appropriate segmentsD 

^        ^ach student can evaluate the reliahilit^ofinformation conveyed in speech, using 
external criteria—such as knowledge ofthe speaker, topic, or context^and internal criteria 
—such analysis oflogic, evidence, propaganda, or diction 

^        ^ach student can explain howa speaker has used figures of speech, information, 
rhetorical techniques, andnon^verhal cues to create an effect thesis, or theme^ 

^       ^ach student can explain and defend criucalopimor^ahout an oral communication 
informally inadiscussion with pe^rsandforrn^lyinawell^rgani^d speech or essay^ 

^        ^^en asked to listen andrespond to practice speeches delivered hy other students^ each 
s^dent can provide helpful informauon at various stages of composition 



^ 

^.^^^^^^e^. Each student can communicate information, opinions, and 
experiences effectiveiywnen writing forvarious audiences, in various genres, forvarious 
purposes^ 

I.       Each student can employavariety of strategies—lists, f^eewriting,^vord maps, and 
outlines, for example—to evaluate, revise, and developatopic within permissible limits. 

^        Each student can determine the purpose ofapieceofwriting, identify an appropriate 
audience, and developaplan to fulfill the purpose^ 

^.       Each student can chooseagenre—stor^, poem, letter, personal narrative, or persuasive 
essay.for example—and use the conventions ofthe genre to furtherthe purpose of the 
^^riting 

^        Ea^h student can developacompositionthroughaseries of drafts, using critical reading 
an^ responses ofothers to guide the process of revision. 

^.        E^^^ student can produceacoherent and complete composition, containing sufficient 
det^^ to fulf^l^ its purposed language appropriate for its audience, andastructure revealed 
through clear coordination and subordination ofideas. 

^        Ea^^ student can ^te narratives sho^ngaseo^uence of events through concrete detail 
a^^^es^ript^elangu^ge.yet at the same time illustratingamore abstract insight or 
them^ 

7        Each student can ^^rite stories that contain ma^or and minor characters andacoherent 
plot, al^ realised in narrative and descriptive detail. 

^.        Each student can u^eliterar^and cultural allusion, imagery,and various figures of 
speech to communicate actual or imagined experiences to an audience. 

^.       Each student canconstr^ctacoherentargumentand cite reliable evidence^ 

10.      Each student can useacomputerforwritmg and revismg drafts, integrating graphic and 
numerical information into te^ and sending and receiving files. 
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^ ^^^^^^^^^^^  Each student can communicate information, opinions, and 
experiences ef^ectiveiv^hen speaking to various audiences, in various contexts, forvarious 
purposes^ 

^^^^ 

^       Each student can participate inadiscussionhv listening attentivelv,respecting the 
opinions of othet people, using language appropriatetothe content, responding 
cohe^entl^^and otherwise contributing to the purpose of the group^ 

^        Each student can emplovavarietv of strategies—lists, ^ree^vriting,v^ord maps, and 
outlined fo^ example—to evaluate, revise, and developatopic within permissible limits^ 

^ Each student can determine the purpose for speaking in various contents, appraise the 
needs and expectations of an audience, and devclopaplan to fulfil the purpose^ 

^        Each student can ma^e appropriate decisions ahoutsuhstance and st^le and use the 
contentions of puhlic speaking to help fulfil the purpose ofaspeech^ 

^ Each student can de^elopaspeechot lecture throughaseries of drafts, using practice 
deli^er^and the responses ofatrial audience to guide the process of revision^ 

^        Each student can p^oduceacoherent and completepresentation, containing sufficient 
detai^orul^ill its purposed language appropriate ^or its audiences appropriate visual aids^ 
andastructure revealed through clear coordination and subordination ofideas^ 

^        Each student can relate narrative ^ho^ngaseo^uence of events through concrete detail 
and descriptive languages v^t at the same time illustratingamore abstract insight or 
them^ 

^ Each student can us^literar^and cultural allusions, imagerv, various figures of speech^ 
infection and tone ofvoice,non^v^rhal devices and gesrures,humor, and visual aids to 
reinforce the message ofaspeech or lecture^ 

^ Each student can construct and delivcracoherent argument thataccuratelvst^mmari^es 
the ideas and opinions ofotherpeople, evaluates those ideas and opinions, advances the 
students o^^ ideas and opinions, and cites supporting evidence^ 

1^      Each student can useacomputer^rplanningaspeech or lecture, integrating graphic and 
numerical information, and projecting visuals during deliv^rv^ 
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E. Performance Statement: Each student can formulate questions that might be answered 
through various methods of investigation, organize and conduct an investigation, and 
integrate discovered information into oral and written reports using appropriate 
conventions for preparing a manuscript. 

Standards: 

1. Each student can formulate questions and conduct an investigation that produces relevant 
information. 

2. Each student can use the research tools made available in the school and other local 
libraries, including encyclopedias, almanacs, dictionaries, card catalogs, indexes to 
periodicals, and computerized databases. 

3. . Each student can take notes, keep track of sources, and formulate alternative strategies for 
finding and recording information. 

4. Each student can follow conventions for the preparation of a manuscript. 

F. Performance Statement: Each student can demonstrate knowledge of the structure and 
histon of English through reading, listening, writing, and speaking. 

Standard? 

1. Each student can evaluate the use of words and phrases according to the context and . 
purpose of a communication. 

2. Each student can evaluate the use of syntax, figurative language, and rhetorical structures 
according to context, purpose, and related linguistic conventions. 

3. Each student can find information that is helpful in evaluating the use of English by 
consulting dictionaries, style sheets, handbooks, editing software, and other sources of 
information. 

4. Each student can proofread, edit, and revise a manuscript. 

5. Each student can describe parts of speech and fundamental rules of syntax and apply this 
knowledge in written and oral work. 



English Language Arts 
Upper Level 

349 

A. Performance Statement: Through oral and written responses, each student can 
demonstrate the ability to analyze the structure, language, and content of complex 
literature written in various countries during various historical periods and to read 
critically the non-literary documents and articles associated with other disciplines. 

Standards: 

1. Each student can draw on a broad base of knowledge about American, British, European," 
and non-European literature and recognize the conventions associated with the literature 
of certain historical periods and cultures. 

2. Each student can draw on a broad base of knowledge about the great themes of literature 
—for example, themes of initiation, love and duty, heroism, illusion and reality, 
salvation, death and rebirth—and explain how these themes are developed in specific 
works from various historical periods and cultures. 

3. Each student can draw on a broad base of knowledge about great works—images and 
ideas, episodes, characters, quotations, and so on—when reflecting about life and 
literature. 

4. Giver, an unfamiliar work of literature, each student can identify details of language, 
setting, point of view, plot, character, and conflict and explain how the author has 
organized these details to produce a dominating effect, impression, or theme. 

5. Each student can explain the structure of certain passages of literature from various 
historical periods and cultures, illustrating the authors' use of syntax, images, figures of 
speech, literary and cultural allusions, symbols, irony, and other devices in the context of 
history, cultures, and literary style. 

6. Given an essay, each student can identify its central idea or ideas and explain how the 
author has developed the essay through coordination and subordination. 

10 



^       Each student can distinguish tact from opinion inan article, identif^propaganda 
techniques and fallacious reasoning, and integrate knowledge from the article into prior 
knowledge ahout the topic. 

^ Each student can identi^yatopic of personal interest, identifyma^orauthors who have 
w^ttenahout me topic, develop an agendafbrreading,and become knowledgeable not 
only about the topic itself, butalsoaboutthe language and conventions of discourse in 
which discussion ofthe topic is framed. 

^       ^^hen asked to read and respond to the writing ofotherstudents, each student can provide 
helpful critiques, suggestion, and informed appreciationat various stages ofthe waiting 
process 

^   ^^^^^^^^^  through oral and written responses, each student can 
demonstrate the abilit^to analyze the structure, language, and content of oral discourse 
delivered in various contents for various purposes, including speeches, lectures, and 
discussions in other disciplines, 

^        .^rter listening toaspeech^lecture,or discussion, each student can identif^the central 
^d^as and explain howthese ideas were developed through related constituent ideas^ 

^ Each student can distinguish fact from opinion inaspeech, lecture, or discussion, identic 
propaganda techniques and fallacious reasoning, and integrate knowledge gained into 
pr^o^ knowledge ofme topic.masking questions, each student can elicit information to 
help this process ofunderstanding and integration. 

^ Each student can identif^a topic of personal interest and seek outspeeches, lectures, or 
discussions about the topic, eitherrecorded or live, through listening and reading, each 
student can become knowledgeable not only about the topic, but also about the language 
and conventions ofdiscourse in which discussion ofthe topic is framed. 

^. ^^hen asked to listenand respond to pracuce speeches delivered by other students, each 
student can provide helpful criuo^ues, suggestions, and informed appreciation at various 
stages of composition 

II 
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C. Performance Statement: Each student can communicate information, opinions, and 
experiences effectively when writing for various audiences, in various genres, for various 
purposes. 

Standards: 

1. Each student can employ a variety of strategies for developing and organizing ideas, 
resulting in knowledge, opinions, or insights that are worth communicating to an intended 
audience. 

2. Each student can develop a piece of writing that conveys knowledge, opinions, or 
experiences to an intended audience, using rhetorical structures that divide complex 
thoughts into simpler thoughts, transitions to help an audience follow the logic, and 
language the audience can understand. 

3. Each student can summarize verbal and numerical information, expand or reduce the 
summary by adding or omitting detail, and incorporate information at an appropriate level 
of generality into an essay or report, using relevant conventions of documentation and 
.formal. . 

4. Each student can construct a coherent argument that advances an opinion, accurately 
summarizes an opposing opinion, refutes the opposing opinion, and cites persuasive 
e\idence. 

5. Each student can write stories with a coherent plot, distinct characters, and conflict 
resolved through the action characters. 

6. Each student can write in a mature style characterized by adequate vocabulary, an 
unaffected "voice," a variety of sentence structures, clear coordinating and subordination 
of ideas, and rhetorical devices that reinforce meaning. 

7. Each student can develop a composition through a series of drafts, using critical reading 
and the responses of others to guide the process of revision. 

8. Each student can use a computer for writing and revising drafts, integrating graphic and 
numerical information into text, sending and receiving files, and laying out a publication. 

12 



^ 

^ ^^^^^^^^^^^  Each student can communicate information, opinions, and 
experiences effectively when speakingto various audiences, in various contexts, forvarious 
purposes^ 

^^^^ 

^       ^ach student can participate in or leadadiscussion effectively hyheingprepared, 
understanding the purpose ofthediscussion,listenmg attentively and respectfully to 
others, asl^ng questions, and offermg relevant and reliable information 

^        ^ach student car^employavar^ety of strategies for developing and organi^mg ideas, 
resulting in l^owledge, opinions, orinsights that are worth communicating to an intended 
aud^ence^ 

^        ^a^h student can developalectureoraspeech that conveys knowledge, opinions, or 
experiences toaselected audience, using rhetorical structures that divide complex 
thoughts into simplerthoughts, transitions to help an audience followthe logic, language 
the audience can understand, and figures of speech thatreinfdrcemeaning^ 

^        ^a^h student can deliveralectureoraspeech with confidence and poise, using eye 
contact, gesrures,visual aids, and appropriate interaction with members of the audience 
through questions and answers^ 

^ ^^^ student can summarise verhal and numerical information, expand or reduce the 
s^^rn^oy adding or omitting detail, and incorporate information at an appr^^ 
o^eneralir^intoaspeechoralecture using relevant conventions of documentation and 
format 

^ ^ach student can constructacoherent argument that advances an opinion, accurately 
surr^ari^es an opposing opinion, refutes the opposing opinion, and cites persuasive 
evidence 

^        ^ach student can u^eacomputerar^d presentation software forpreparir^g and enhancing 
the delivery ofaspeechoralectureD 

^ 
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E. Performance Statement: Each student can formulate questions that might be answered 
through various methods of investigation, organize and conduct an investigation, and 
integrate discovered information into oral and written reports using appropriate 
conventions for preparing a manuscript. 

Standards: 

1. Each student can formulate questions and conduct an investigation that produces relevant 
information. 

2. Each student can use the research tools made available in school and college libraries, 
take notes, keep track of sources, and formulate alternative strategies for finding and 
recording information. 

3. Each student can conduct interviews, take notes or otherwise record oral information, and 
summarize or transcribe oral information as needed. 

4. Each student can write and administer questionnaires, organize data received from 
questionnaires, and employ statistics to support all inferences drawn. 

5. Each student can incorporate verbal, visual, and numerical data into oral and written 
reports, citing sources according to convention, and taking care to distinguish between 
da;2 and inferences drawn from data. 

F  Performance Statement  Each student can demonstrate knowledge of the structure and 
his ton of English through reading, listening, writing, and speaking. 

Standards 

1. Each student can evaluate the use of diction, syntax, figurative language, rhetorical 
structures, and linguistic conventions according to the context and purpose of a 
communication. 

2. Each student can edit a manuscript to correct problems of usage, grammar, spelling, 
punctuation, format, and style. 

3. Each student can find information that is helpful in evaluating the use of English by 
consulting dictionaries, style sheets, handbooks, editing software, and other sources of 
information. 

14 



^ 

^       Each student can summarize the history ofEnglishtising specific wordsand literary 
changes thathaveta^enplace^ 

^       Each student can draw inferences about values,attitudes, and point ofview by analyzing 
awritersoraspea^er^suseofEnglish^ 

^       Each student can edit and reviseamanuscript to improve content and organization 

1^ 



Geography Standards ncc 
Primary Level w      %V'° 

A. Performance Statement: Each student can locate particular places on earth, identify 
spatial patterns on the earth's surface, and describe physical characteristics and human 
processes that shape these patterns. 

Standards: 

1. Each student can construct models or sketch maps of his or her own state, the United 
States, and the world; and label continents and oceans of the world, and the countries and 
major cities of North America on unmarked maps. 

2. Each student can compare and contrast information on maps drawn to different scales. 

3. Each student can use fundamental geographic vocabulary to identify basic geographic 
patterns and phenomena and to describe a cultural or environmental issue from more than 
one perspective. 

4. Each student can use number and letter grids to plot specific locations, sketch simple 
maps, and describe and/or draw landscapes. 

5. Each student can use aerial and other photographs, satellite images, maps and globes, 
media, and computers to solve simple problems. 

6. Each student can identify major land and water formations on a map of the student's state. 
using appropriate terminology. 

B. Performance Statement: Each student can explain how earth's natural and human 
systems are connected and interact. 

Standards 

1. Each student can identify and describe basic human systems (for example, political, 
economic, transportation) that are located in different parts of the student's city or 
community. 

2. Each student can illustrate ways people depend upon, adapt to, and modify the 
environment (for example, fanning, commercial fishing) and explain positive and 
negative consequences of both physical and man-made changes. 

3. Each student can compare ways humans have adapted to different climates, focusing on 
clothing, housing, methods for heating and cooling, etc. 
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^ 

^       Each student can locate the hahitats of certain plant and animal species on^^vorld map, 
show where their populations are either flourishing or are in decline, and give reasons for 
their health orendangerment. 

^       Each student can describe some enviror^enta^,econornic,a^dBor cultural issues in ow^n 
corrin^uni^identif^argu^entsoothforand against^ and ta^e and ^tif^a 

^       Each student can e^amineanatural catastrophe hurricane, earthc^ua^e, flood, hrushfires^ 
etc.^and describe its impact on mdividua^sand communities. 

7.       Each student can compare past and present technologies related to energv,transportation. 
and communications in ow^ncommunit^,and describe and evaluate the effects of the 
changes on people^slives. 

^  ^^^^^^^^^^  Each student understands howspatia^ connections among 
people, places, and regions affect the movement ofpeop^goods^ and ideas^ 

^^^^ 

1 ^ach student can give examples ofthe movement ofpeople, goods, services, and ideas 
from one place to another; give reasons for current and historical migration; and. working 
ir. groups, map immigration into ow^ncommunitv overtime. 

^ Each student can explain howpeople and communities are hoth independent and 
interdependent 

^        ^ach student can identir^occupations and industries in different parts of ow^n state and 
give geographical reasons for their presence. 

^ Each student can explain the causes andeffects of maiormigrations. 

^.        Each student can describe characteristics and regior^mterconnections that define the 
students ow^n regionofthe united states. 

^.       Each student can describe dis^ng^ish^ngcr^aracteris^icsoft^an,suhurhan, and rural 
areas, focusing on howpeople^s needs are met. 

^7 



Geography nc? 
Intermediate Level ''       *'•* < 

A. Performance Statement: Each student can locate particular places on earth, identify 
spatial patterns and arrangements around the earth's surface, and describe the physical 
and human characteristics and processes that shape these geographical features. 

Standards: 

1. Each student can use a map or globe to locate natural regions such as mountain ranges, 
deserts, and rivers; human regions—such as nations or cities; and patterns of climate and 
vegetation. 

2. Each student can use geographic vocabulary and references (distance, direction, 
proximity, boundaries, scale, latitude and longitude, and different map projections) to 
locate and describe specific places and regions. 

3. Each student can define and give examples of the physical characteristics of places—for 
example, land forms, coastline, soils, flora and fauna. 

4. Each student can define and give examples of the human characteristics of places—for 
example, languages, religion, politics, economics, and social structure. 

5. Each sruden: can use maps, globes, atlases, and almanacs to identify and assemble 
geographic information about a particular place or region. 

6        Each student can analyze geographic information about a particular place or region to   . 
understand the impact of its physical characteristics on its human history. 

B. Performance Statement. Each student can explain bow the earth's natural systems 
(hydrosphere, litbosphere, biosphere, and atmosphere) and human systems (economic, 
social, political, and religious) are interrelated. 

Standards: 

1. Each student can locate selected natural resources (minerals, plants and animals, forests. 
fossil fuels, among others) on a map and identify their worldwide distribution. 

2. Each student can identify and describe the world's major ecosystems (rain forest, savanna, 
desert, for example) and the range of human adaptations (nomadic pastorals, terrace 
farming, shifting cultivation, etc.) which provide food, clothing, and shelter from these 
ecosvstems. 
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3. Each student can identify, research, analyze, and present a case study examining the 

effects of technology on the local environment—for example, a new highway that brings 
economic vitality along with more automobile emissions. 

4. Each student can illustrate the widespread, systemic nature of environmental change 
through the examination of a major environmental modification—for example, the 
eruption of Mount Pinatubo in the Philippines and its effect on world climate, or the 
impact of the construction of Disney World in Orlando on the surrounding areas of 
Florida. 

C. Performance Statement: Each student can trace the movement of people, goods, and 
ideas around the globe and discuss the ways through which this motion continuously 
defines and/or connects the world's regions. 

Standards 

1. Each student can follow the migration of a population, a resource, a commodity, a 
disease, or an ideology around the globe while identifying the "push«and-pull" factors 
that either accelerated or impeded the process. 

2. Each student can explain, with the help of diagrams and maps, how linkages are created 
through movement, using local (e.g., school bus routes), state (e.g., high school basketball 
broadcasts), or national (e.g., the sale of commodities) examples. 

3. Each student can define and explain the characteristics of a region (the school district, 
township. "The Rust Belt," or Appalachia, for example) as well as those elements that 
distinguish the home region from other comparable regions. 

4. Each student can describe, explain, and map relationships among local regions—for 
example, among neighborhoods in a town, or among regions producing various crops. 
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Geography 

Upper Level 

A. Performance Statement: Each student can locate particular places on earth, identify 
spatial patterns and arrangements around the earth's surface, and describe the physical 
and human characteristics and processes that shape these geographical features. 

Standards: 

1. Each student can use a map or globe to locate complex natural features (such as river 
systems, continental divides, and watersheds), historic and cultural features, and regions 
(such as the Fertile Crescent, the Great Wall of China, and the European Economic 
Community). 

2. Each student can use geographic vocabulary to describe basic physical structure (such as 
continental drift, plate tectonics, volcanism) and human population (such as demographic 
characteristics, birth and death rates, doubling time, emigration and immigration) of a 
place or region. 

3. Each student can compare and contrast the physical characteristics of places and regions 
in different pans of the world (for example, mountains and plains, humid and dry areas, 
hot and cold regions) and the physical patterns and processes (for example, atmospheric 
winds, ocean currents, weathering and erosion) that shape them. 

4. Each student can compare and contrast the human characteristics of places in different 
parts of the world and the cultural processes (for example, enculturation, acculturation. 
assimilation, diffusion) that shape them. 

5. Each student can use demographic tables and charts, primary and secondary sources, and 
special purpose maps and projections to identify and assemble historical and 
contemporary geographic information about a particular place or region. 

6. Each student can analyze historical and contemporary information about a place or 
region, develop hypotheses to explain its physical and human changes over time, and 
organize an argument with narrative and cartographic evidence. 

20 



B. Performance Statement: Each student can explain how the earth's natural systems"       %*J t> U 
(hydrosphere, lithospbere, biosphere, and atmosphere) and human systems (economic, 
social, political, and religious) are interrelated. 

Standards: 

1. Each student can locate concentrations of selected natural resources on a map and show 
how their unequal distribution generates trade, encourages interdependence, and shapes 
economic patterns. 

2. Each student can identify major human adaptations to the world's many ecosystems and 
can discuss the cultural systems (economic, social, political, and religious) that have 
developed and evolved to meet changing environmental conditions throughout history. 

3. Each student can identify, research, analyze, and present a balanced national or 
international case study (historical or contemporary) that demonstrates the intended 
and'or unintended effects of technology on the environment—for example, the economic 
and environmental effects of moving from deep-shaft to strip mining in Appalachia. 

4. Each student can demonstrate how an environmental change in one region can affect 
other places around the globe—for example, the impact of El Nino on commercial fishing 
and agriculture in the western hemisphere. 

C. Performance Statement: Each student can trace the movement of people, goods, and 
ideas around the globe and discuss ways through which this motion continuously defines 
and connects the world's regions. 

Standards 

1. Each student understands the general dynamic of geographic movement and can predict 
the changes resulting from a major population relocation, an epidemic, a natural disaster, 
a media broadcast, or the transportation of raw materials and finished goods. 

2. Each student can produce a flow map showing both the rate and scope of movement of a 
particular product (for example, oil tankers, wheat exports) around the globe during a 
specific period of time. 

3..       Each student can produce a sequence of flow maps, charts, and diagrams to demonstrate 
historic changes through time, such as the traffic on a major trade route, the quantity of a 
commodity moving from place to place, and the dissemination of an ideal or a belief like 
capitalism or Christianity. 

4.       Each student can identify and explain the many criteria (physiography, vegetation, 
politics, economics, administration, among others) that define a region and draw multiple 
maps of the world using a series of these regional locators. 
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History Standards -361 
Primary Level 

A. Performance Statement Each student understands what is meant by historical inquiry, 
recognize major historical events and place them in chronological order, understand and 
explain various perspectives concerning major historical events, and obtain historical 
information from different sources. 

Standards: 

1. Each student can use reference books, maps, and interviews to examine historical events, 
and present findings in a variety of ways, such as photographs, paintings, cartoons, 
architectural drawings, models, graphs, charts, or maps—as well as in essays or oral 
presentations. 

2. Each student can obtain historical data, organize historical information chronologically; 
distinguish between past, present, and future time; explain simple cause«and-effect 
relationships: and evaluate conflicting evidence about an historical event. 

3. .Each student can identify present economic, social, and political conditions in his or her 
o\\T, town, region, or state and compare them to the past. 

4. Each student can trace the history of an important public or school issue, identify and 
•summarize opposing views, and explain reasoning for each. 

B  Performance Statement Each student can identify characteristics and accomplishments 
of major world civilizations in such places as Europe, Africa, the Americas, and Asia. Each 
student can show an understanding of how selected cultures are represented in the beliefs 
and practices of the United States and how they have helped to form a national heritage. 

Standards 

1. Each student can show a basic understanding of North, Central, and South American, 
European, African, and Asian cultures as seen through their literature, customs, art, 
religion, and history by describing, for example, the form and purpose of such things as 
the Great Pyramids, the Roman roads, the Crusades, the English Parliament, the Great 
Wall, and the League of the Iroquois. 

2. Each student can describe the contributions of various world cultures including their 
folklore, holidays, and ceremonies to the student's state and national history and show 
also an understanding of the world's major migrations of people and their effects on state 
and national heritage. 
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3.       Each student can describe similarities, differences, and relations among the various 
cultures in the community and can compare the present community with one found in 
earlier civilizations. 

4. Each student can show a basic understanding of the role played by religion and civic 
values in the history of his or her own state and nation and describe how that role is 
similar to, or different from, an ancient civilization, such as Greece or Egypt, and a feudal 
society found in Europe or China. 

5. Each student can describe some major discoveries in science and technology and show an 
understanding of their social and economic effects. 

C. Performance Statement Each student understands how democratic values came to be, 
along with the essential institutions at the federal, state and local levels that preserve and 
support these values, including especially those embodied in the U.S. Constitution, local and 
state frameworks of government, and the rights and responsibilities of citizenship. 

Standards 

1. Each student understands the significance of key U.S. documents—such as the 
Mayflower Compact, the Declaration of Independence, the Constitution and Bill of 
Rights, and the Emancipation Proclamation—and important American symbols, like the 
flag and the Statue of Liberty—and can discuss the central democratic values and ideas 
embodied in both documents and symbols. 

2. Each student can discuss the contributions of major national figures—such as 
Washington, Jefferson, Lincoln, and Martin Luther King Jr.—and show a basic 
understanding of how these individuals helped promote democratic values and ideas. 

3. Each student can explain important local, state, and federal governmental functions and 
the roles of the executive, legislative and judicial branches of government. 

4. Each student can identify ways citizens of the United States can influence and participate 
in governmental decisions at the local, state, and national levels—for example, by 
running for office, voting in general elections, signing an initiative, speaking at hearings, 
etc. 

5. Each student can give examples of ordinary people—such as James Armistead, Lydia 
Darragh, Sybil Ludington, and Nathan Bexnan—who have displayed particular courage or 
sense of responsibility in helping the common good in the community. 
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D. Performance Statement Each student can identify major figures and events in American 
history and that of their own state, and can show a basic understanding of their 
significance. 

Standards: 

1. Each student can relate the contributions of major historical figures in the United States— 
including leaders in politics, civil rights, economy, international affairs, science, arts, and 
exploration—and put them in the proper time and place. Each student can discuss the 
biographies of a few such figures. 

2. Each student can compare present life in own community or region to life in the remote 
and more recent past, beginning with the life of indigenous peoples and discuss how and 
why it has changed. 

3. Each student can place his or her state or region's history into the context of major events 
ir, American history, for example, the period of exploration, the Revolution, Civil War. 
industrialization, etc. 
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QA4 
History Standards ' 
Intermediate Level 

A. Performance Siatemem Each student can gather historical information from a variety of 
primary and secondary sources, evaluate the sources, analyze and evaluate different points 
of view, and construct coherent narratives explaining historical continuity and change over 
time. 

Standards: 

1. Each student can construct a chronology of major events in American and world history. 

2. Each student can collect, interpret, organize, and evaluate information about a specific 
issue or problem in American or world history from a variety of primary and secondary 
sources. 

3. Each student can construct, evaluate, and revise an argument to explain the causes and 
consequences of an important event in American or world history. 

4. Each student can describe broad themes or patterns in American and world history and 
explain the significance of these themes by referring to specific events. 

5. Each student can generate an historical question of personal interest, develop and 
demonstrate understanding of the historical context in which an answer might be found. 
zr.i construct a coherent wrinen narrative to answer the question. 

6. Using appropriate computer technology, each student can incorporate visual and 
quantitative data into oral and written presentations. 

B. Performance Siaiemeni Each student can make comparisons to demonstrate 
understanding of the social, cultural, religious, and ethnic heterogeneity of American and 
world societies, past and present; outline the beliefs and practices of principal religions; and 
show how ideas, beliefs, attitudes, and values are projected through representative works of 
art, science, and literature. 

Standards: 

1. Each student can identify and describe ideas, ideals, practices, traditions, and beliefs that 
unify the civic culture of the United States and compare such concepts to their 
counterparts in other nations. 

2. Each student can identify the periods of immigration for various ethnic and cultural 
groups, their destinations, and their reasons for coming to the United States. 

25 



^5 

^       Each student can describe me contributions ofvarious ethnic, social, and cultural groups 
to ^erica^lifeandhov^they have helped toformasharednational heritage and civic 
culture^ 

^       Each student can identify,describe, and compare idea^, ideals, practices, and beliefs of 
selected cultures and nations in various regions ofthev^orld^ 

^       Each student can outline beliefs and practices ofthe principal religions ofthe^orld and 
assess their influence on American society^ 

^       Each student can describe and explain beliefs, ideals, and viewpoints expressed in 
important examples of art and literature in the United States and compare such ^vorl^s to 
those of people in othe^ countries^ 

^ ^^^^^^^^^^Each student can describe and explain the political, legal, and 
constitutional heritage ofthe United States, referring to important events and documents, 
and explain the roles played inarepresentative democracy by political and legal 
institutions, theirofficers, and individual citizens^ 

^^^^ 

1^       Each student can distinguish and summarise the powers offederal, state, and local 
^^^er^nents in the United States and the roles ofthe legislative, executive, and judicial 

Each student can identic the essential debates throughout U^S^ history regarding the 
p^ope^ur^sdiction—federals stated or local—for certain social and economic issues and 
suggest thei^ implications for current political debates^ 

Each student can describe ande^lain me erects ofimportanthistorical events, peopled 
and demographic changes on ^mericanlav^and government 

^ 

^ 

^       Each srudent can identify m^portanthistoricaleventsand^udicialdecisionsthata^fect 
contemporar^political ideas, policies^and legal practices' 

^        Each student can identiryme rights andresponsibilities of citizen^hipinthe United States 
and compare them v^ith those of anotherdemocratic nation 

^       Each student can describe and discuss me signif^cantin^tancesoftensions and 
collaborations among various majorities and minoritiesmtheUmtedStates^ 

^ 
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D. Performance Statement Each student can compare and contrast major economic 
systems, summarize the economic development of the United States, describe how the 
nation responded to fluctuations in economic well being in the past, and provide examples 
of interdependence and competition in the international economy. 

Standards: 

1. Each student can identify different economic systems, and can explain and evaluate how 
each addresses such basic economic questions as: what is produced? how is it produced? 
and for whom is it produced? 

2. Using the basic economic questions, each student can describe the historical changes in 
the U.S. economic system and their relation to other historical events. 

3. Each student can summarize and discuss the positive and negative effects of important 
scientific discoveries and technologies on the quality of life, the environment, and the 
economy. 

4. Each student can recognize and describe complex competitive and interdependent 
economic relationships among modem nations. 

E  Performance Statement Each student can understand issues and events in United States 
history from tbe perspectives of people past and present and recall, select, and apply 
relevant and accurate historical knowledge. 

Standards 

1. Each srudent can recall, select, and apply knowledge of New World exploration which 
linked people from Europe, Africa, and the Americas. 

2. Each student can recall, select, and apply knowledge of the American Revolution, 
focusing on events which precipitated the move towards independence. 

3. Each student can recall, select, and apply knowledge of the major individuals, issues, and 
events leading to a federal system of government in the Constitution and its subsequent 
application and modification in the Early Republic, including the development of a two- 
party system. 

A.        Each student can recall, select, and apply knowledge of the events which contributed to 
growth during the first half of the Nineteenth Century of various American regions— 
North, South, and West—each with its distinct geography, economy, and way of life. 

5. Each student can recall, select, and apply knowledge of major individuals, issues, and 
events of the Civil War, the end of slavery, and Reconstruction. 
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^       Each student can recall, selec^and apply knowledge ofpost^Givil^arindus^riali^ation^ 

^       Each student can recall, select, and apply knowledge ofthe migration to the American 
^est and tbe relations ofmigratingpeopleto indigenous people. 

^       Each student can recall, select, and apply knowledge ofthe response of national reform 
movements—Populists, Progressives, Grangers, American Federation ofLabor, Knights 
ofLabor,etc^—to rapid American urban and economic growtb. 

^       Each student can recall, select, and apply knowledge ofthe emergence of tne united 
states asaworld power in the ^panish^American^ar and the two ^orld^ars^ 

10 Each student can recall, select, and apply knowledge ofmajor individuals, issues, and 
events that influenced American character and lifestyle during theTwenties and the Great 
depressions 

11 Ea^h student can recall, select, and apply knowledge ofmajor individuals, issues, and 
events of theGold^ar between the united states and the soviet l^nion^ 

1^        Ea^h student can recall, select, ^d apply knowl^^ofthee^par^ionofcivil rights in 
thel^th and ^th centuries 

^ 
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History Standards 

Upper Level 

A. Performance~Sia7ement Each student can choose a topic of interest, generate historical 
questions about it, gather relevant information from a variety of primary and secondary 
sources, evaluate the sources, analyze and evaluate different points of view, then develop, 
write, and present an historical paper. 

Standards: 

1. Given a set of primary and secondary documents related to a significant historical 
question, each student can analyze the documents, assess their relevance and value, make 
comparisons, integrate knowledge of the documents with prior knowledge, and come to a 
reasoned conclusion about the issue. 

2. Each student can gather data from a variety of sources (e.g., letters, diaries, newspaper. 
speeches) that express different points of view on the same issue or event and incorporate 
these data into a reasoned summary. 

3. Each student can select certain historical events and, using data gathered from a variety of 
sources, explain their relationship to or effect on the modem world. 

4. Each student can select people, documents, works of literature, cultural artifacts, and an 
objects and explain their importance to political, economic, social, or cultural trends. 

5. Using information gathered from primary and secondary sources, each student can 
develop a historical paper on a topic of interest and present the paper for review by 
teachers and fellow students. 

6. Using computer technology, each student can incorporate visual and quantitative data into 
historical analvsis. 
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B. Performance Statement Each student can make comparisons to demonstrate 
understanding of social, cultural, religious, and ethnic heterogeneity of American and world 
societies, past and present; outline the beliefs and practices of principal religions; and show 
how ideas, beliefs, attitudes, and values are projected through representative works of art, 
science, and literature. 

Standards: 

1. Each student can explain the origins, central ideas, and global influence of major 
religious traditions, including Buddhism, Islam, Hinduism, Judaism, and Christianity. 

2. Each student can describe and analyze beliefs, ideals, and viewpoints expressed by 
important works of art and literature in other societies, place them in historical context, 
and compare them to works of American art and literature. 

j. Each student can describe patterns of scientific development in various regions of the 
world and discuss how these developments reflect variations in beliefs, attitudes and 
values. 

4.       Each srudem can describe and analyze the ways cultural and social groups are defined. 
identify contributions by certain groups, discuss how- the definition and structures of 
groups have changed over time, and make explicit comparisons to similar groups 
elsewhere in the world. 

C. -Performance Statement Each student can describe and analyze the legal, political, and 
constitutional heritage of the United States; refer to important events, ideas, and 
documents; analyze the roles played in the American political system by political and legal 
institutions, their officers, and individual citizens; and compare the American system to 
various political systems in the past and present. 

Standards. 

1. Each student can identify, cite, and discuss important historical documents that have 
influenced government in the United States and explain the nature of their influence. 

2. Each student can identify significant features of governmental and political processes in 
the United States and summarize the historical development of these features including 
federalism; the party system; the electoral, legislative, and judicial processes; and the 
presidency. 

3. Each student can compare significant features of the American political system to those 
of selected political systems in the past and present. 
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4. Each student can summarize major Supreme Court decisions—such as Marbury v. 

Madison, Fletcher v. Peck, Dred Scott v. Sanford, Messy v. Ferguson, Schechter v. 
United States, Brown v. Board of Education, and Roe v. Wade—and analyze their impact 
on United States history. 

5. Each student can illustrate, through the development of case studies, how institutions, 
their officers, and individual citizens have interacted to create and resolve conflict in 

. United States history—particularly in areas of tension between freedom and equality, 
liberty and order, region and nation, individual and community, law and conscience, 
diversity and civic unity. 

6. Each student can summarize, discuss, and analyze some of the important and continuing 
debates that run through American history, particularly those regarding democracy, 
libem. and equality. 

D. Performance Statement Each student can compare and contrast major economic systems 
and their goals, discuss and analyze bow nations have responded to fluctuation in economic 
well-being in the past, and describe international economic interdependence and 
competition. 

Standards 

1. Each student can identify and explain basic economic concepts—such as supply and 
demand; production, distribution, and consumption; labor and capital; inflation and 
deflation—and use these concepts to compare economies regionally, nationally, locally. 
and historically. 

2. Each student can compare, contrast, and evaluate different types of economies 
(traditional, command, market, and mixed) and discuss their relationships to the social 
and political systems of particular cultures; 

3. Each student can compare and contrast the characteristics of these general economic eras: 
Paleolithic (hunting), Neolithic (farming), mercantile, industrial, and post-industrial 
(information and services). 

A.        Each student can demonstrate an understanding of cause and effect by analyzing the 
impact of industrialization, urbanization, population growth, and technological change. 

5.       Each student can describe and explain global economic interdependence and competition, 
using examples to illustrate their influence on national policies. 
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E. Performance Statement Each student can describe the evolution of increasing!}' complex 
political systems—beginning with autonomous tribal bands and, continuing through 
confederacies and city-states, and culminating with modem nation-states and international 
alliances. 

Standards: 

1. Each student can describe and evaluate ideas of how society should be organized and how 
political power should be exercised, including the ideas of monarchist^ anarchism, 
socialism, fascism, and communism; compare those ideas to those of representative 
democracy; and analyze how each idea has or has not worked in practice. 

2. Each student can describe and analyze frequent causes of conflict within, between, and 
among nations, and those formal and informal mechanisms—from war to mediation— 
thai aim at resolution.. 

3. Each student can discuss and analyze how different political systems define and protect 
(or fail to protect) individual human rights. 

4. Each student can describe the purpose and effects of treaties, alliances, and international 
organizations that characterize today's world-for example, the United Nations, the North 
Atlantic Treaty Organization, the North American Free Trade Agreement, the World 
Bank, and the International Monetary Fund. 

F. Performance Statement Each student understands complex issues and events in United 
Stales history from the perspectives of people past and present and recall, select, apply, and 
analyze relevant and accurate historical knowledge. 

Standards 

1. Each student can recall, select, apply, and analyze knowledge of New World exploration 
which linked the people from Europe, Africa, and the Americas. 

2. Each student can recall, select, apply, and analyze knowledge of the American 
Revolution, focusing on events which precipitated the move towards independence. 

3. Each student can recall, select, apply, and analyze knowledge of the major individuals 
and events leading to the formation of a federal system of government in the Constitution 
and its subsequent application and modification in the Early Republic, including the 
development of a two-party system. 

4. Each student can recall, select, apply, and analyze knowledge of the events which 
contributed to growth during the first half of the Nineteenth Century of various American 
regions—North, South, and West—each with its distinct geography, economy, and way 
of life. 
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5. Each student can recall, select, apply, and analyze knowledge of major individuals and 
events ofthe Civil War, the end of slavery, and Reconstruction. 

6. Each student can recall, select, apply, and analyze knowledge of post-Civil War 
industrialization. 

7. Each student can recall, select, apply, and analyze knowledge ofthe migration to the 
American west and the relations of migrating people to indigenous people. 

8. Each student can recall, select, apply, and analyze knowledge ofthe response of national 
reform movements—Populists, Progressives, Grangers, American Federation of Labor, 
Knights of Labor, etc.—as a response to rapid American urban and economic growth. 

9. Each student can recall, select, apply, and analyze knowledge ofthe emergence ofthe 
United States as a world power in the Spanish-American War and two World Wars. 

10. Each student can recall, select, apply, and analyze knowledge of major individuals and 
events that influenced American character and lifestyle during the Twenties and the Great 
Depression. 

11. Each student can recall, select, apply, and analyze knowledge ofthe major events ofthe 
Cold War between the United States and the Soviet Union. 

]'Z.      Ea:f. srudent can recall, select, apply, and analyze knowledge ofthe expansion of civil 
r;zr.\s :r. the 19th and 2.0th centuries. 

G. Perfc-rr.once Statement Each student can understand complex events and issues in world 
history from the perspectives of people past and present, and can recall, select, apply, and 
analyze relevant and accurate historical knowledge. 

Standards 

1. Each student can recall, select, apply, and analyze knowledge of major landmarks in early 
human evolution from the paleontological evidence of Olduvai Gorge through the 
hunting and gathering ofthe Upper Paleolithic. 

2. Each student can recall, select, apply, and analyze knowledge ofthe Neolithic Revolution 
which produced agricultural surpluses and cities in the Tigris, Euphrates, Indus, Ganges. 
and Yellow river valleys. 

3. Each student can recall, select, apply, and analyze knowledge ofthe political and cultural 
legacies of ancient Greece and Rome. 
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^       Each student canrecall,select,apply,andanalyze knowledge ofvariousencounters of the 
th^eema^orreligions^^uda^sm,^stianity,and^slamD^^e middle East^ 

^       Each student canrecall, select, apply,and analyze knowledge of redevelopment of the 
social andpolitical systems of dynastic ^ndiaand^nina^ 

^       Each student canrecall, select, apply,and analyze knowledge offeudal society and its 
institutions in Europe, ^h^na,^apan,^rrica^andtne^merieas^ 

7D       Each student canrecall, select, apply,and analyze knowledge oftne challenges to and 
modifications ofmedieval society during renaissance and reformations 

^        Each student can recall, select, apply,and analyze knowledge oftne culture and ideas of 
the Enlightenment, especiallythe scientific devolution oftne seventeenth ^enturyand 
the intellectual revolutions oftne Eighteenths 

^       Each student can recall, select, apply,and analyze knowledge ofEuropean absolutism and 
the challenges ofconstitutionalism in England^ mterregnum and glorious devolutions 
the French resolution, and the Napoleonic eraD 

10^      Each student can recall, select, apply,and analyze knowledge of regional empires—such 
as^ttoman^^o^ul, Aztecs, and ^onnai—and their relations witb European states^ 

11       Each student can recall, select, apply,and analyze knowledge abouttne industrial 
solution and its effects around the worldD 

1^       Each student can recall, select, apply,and analyze knowledge oftne nineteenth century 
^Europeahization^of the globe, especially in ^ica and ^sia^ 

1^       Each student can recall, select, apply,andanalyze knowledge of tbe effects oftwo^orld 
v^ars and the Russian devolution onEuropean and world order^ 

1^       Each student can recall, select,apply,andanalyze knowledge of the emergenceas 
independent natiorisofformer colonies, satelute countries, and dominated regions and the 
concornitantriseofethnicity,nationa^ism,anddemocraey^ 

3^ 



Science Standards 
Primary Level 

374 

A. Performance Statement: Each student can solve problems and investigate questions using 
scientific methods and tools, and revise personal understanding to accommodate new 
knowledge. 

Standards: 

1. Each student, working alone and in groups, can conduct investigations by observation, 
collect specimens, measure and manipulate objects and materials, and offer explanations 
for his or her findings. 

2. Each student understands the scientific enterprise as being collaborative, inquisitive, 
persistent, and inventive and is in constant search of evidence to support claims. 

3. Each student can make predictions based on previously conducted investigations and 
explain why they do or do not occur when the investigations are repeated. 

4. Each student can safely and properly use simple tools of measurement (such as rulers. 
thermometers, barometers, balances) and other common scientific instruments (such as 
microscopes, telescopes, and hand lenses). 

5. Each student can use the computer to record and graph data, as well as to gain knowledge 
through the use of simulations and other interactive software. 

6. Each student can properly care for and handle living organisms. 

B   Performance Statement. Each student shows an emerging understanding in the basic 
principles of life sciences, particularly in relation to the six themes: energy, evolution, 
patterns of change, patterns of stability, scale and structure, systems and interactions. 

Standards 

1. Each student can distinguish between plants and animals; create classifications for 
organisms according to various characteristics(such as appearance, behavior, and habitat) 
and justify those classifications. 

2. Each student can show an understanding that living organisms need food, water, air, 
space and an environment in which they can live. 

3. Each student can give examples of characteristics to show how particular organisms are 
suited for their environments. 
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4. Each student can show a basic understanding that organisms are comprised of cells and 
can describe simple cell structures or single-celled organisms as seen through a 
microscope. 

5. Each student can describe interactions between organisms—particularly the food chain— 
in a given environment and understand that almost all food can be traced back to plants. 

6. Each student can explain the effect of biotic and abiotic aspects of a given environment 
on the ability of individual organisms to survive. 

7. Each student can demonstrate an understanding of fossils and observe differences and 
similarities to existing organisms. Each student can describe ways scientists use fossils to 
reconstruct extinct organisms, particularly dinosaurs, and can form hypotheses about their 
living habits and characteristics. 

8. Each student can demonstrate a basic understanding of heredity and change from 
generation to generation and over the planet's history by examining various living and 
fossi! plants and animals. 

C. Performance Statement: Each student can show an emerging understanding in the basic 
principles of physical sciences, particularly in relation to the six themes: energy, evolution, 
patterns of change, patterns of stability, scale and structure, systems and interactions. 

Standards 

1. Each student can describe and classify materials according to different properties (e.g.. 
hardness, buoyancy, response to magnets, and solubility) and describe changes that can 
be observed (e.g., changes in the state of water). 

2. Each student can show a basic understanding of energy in light and heat particularly as 
generated by the sun, understand that heat transfers from warmer objects to cooler, show- 
that some materials conduct heat better than others, and explain how electric power can 
be conserved and why it should be. 

3. Each student can describe motion and its reaction to force based on observation, 
understand the connection between vibration and sound, and understand that movement 
can be either extremely slow or extremely fast to the point of being imperceptible to the 
human eye. 
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D. Performance Statement: Each student can show an emerging understanding in the basic 
principles of earth-space sciences, particularly in relation to the six themes: energy, 
evolution, patterns of change, patterns of stability, scale and structure, systems and 
interactions. 

Standards: 

1. Each student can demonstrate through models an understanding of the relationship, 
between the moon and the earth (e.g., the perceived position of the moon in the sky), the 
planets and the sun (e.g., the immensity of distances), the solar system and the rest of the 
universe (e.g.. the relationship of distance and perceived size). 

2. Each student can show the conversion of water from liquid to a solid, to a gas. back 
again, and understand how this relates to clouds, fog, and precipitation. 

3. Each student can demonstrate an understanding of the earth's gravity and describe 
atmosphere and the movement of air as manifested in wind. 

4. Each student can explain the changes of the seasons in terms of weather and climate and 
describe how seasons differ between the northern and southern hemispheres and the 
equator. 

5. Each student can demonstrate an understanding of rock cycles and erosion caused by 
wind and water and show that rocks and soil are comprised of smaller particles, many of 
which cannot be seen with the naked eye and which, in soil, may include living 
orzar.isms 
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science 

intermediate ^evel 

A ^^^^^^^^^^  Each student can appr^knowledge of scientific concepts in 
experimental context, solve problems and investigate questions usingacientific methods, 
and revise personal understanding to accommodate new k^ow^edge^ 

^^^^ ^ 

^       Each student can developo^uestionsmat can he explored experimentally and formulate 
hypotheses consistent withl^nown phenomena and principles' 

^ Each student can design an investigation to testan hypothesise control variahles^ and 
c^ec^ tenant data^ 

^        Each student can use appropriate measuring toolstocollectand record data^ evaluate their 
p^ec^ion and accuracy^and distinguish hetweenohse^ation and inferences 

^        Ea^h student can explain the need fotmanyohservations in the development of scientific 

^ Ea^h^iuden^ can develop safe and effective skills when using common lao and field 
te^hnic^ues^ 

^        ^^^^s^atistics^ mathematical models^ and available technology^each student can 
o^a^^^^ manipulated and ptesent data to show functional relationships between 
o^^at^ons 

7 Each studentcan evaluate the validit^ofahypothesis in the light of observations and 
e^pe^imenta^ data and e^ttapolate functional relationships beyond actual observations' 

^        Each student can relate an experiment to othet experiments and to appropriate scientific 
models and theories and develop newo^uestionsand new hypotheses^ 

^        Each student can integrate the results ofan investigation into existing icnowledge^ 
distinguishing between scientific evidence and personal opinion^ 

10^      Eachstudent can communicate the results of an investigation with fidelity and clari^ 
using wotds^ graphs^pictures^ chartsBdiagrams^and appropriate computer s^frw^re^ 

^ 



B. Performance Statement: Each student can critically evaluate or construct arguments 
based on scientific knowledge, analyze the arguments of others, and distinguish strong 
arguments from weak ones. 

Standards: 

1. Each student can identify the central conclusions or claims of an argument based on 
scientific knowledge. 

2. Each student can identify and evaluate the validity of the assumptions of an argument 
based on scientific knowledge. 

3. Each student can evaluate the implications and consequences of an argument based on 
scientific knowledge, including ethical implications and consequences. 

4. Each student can evaluate the overall strength of an argument based on scientific 
knowledge considering logic, possible bias of the author, credibility of sources, and the 
relevance, validity, and sufficiency of evidence. 

C. Performance Statement: Each student can apply the knowledge and methods of science 
when making real-world decisions. 

Standards: 

1. Each student can gather information about the scientific and technological aspects of a 
socially significant issue and generate alternative solutions. 

2. Each student can evaluate each proposed solution, aware that an incomplete knowledge 
base may result in uncertainty, and decide which alternative seems best. 

3. Each student can present a preferred solution to a group and participate in a consensus 
. building discussion to arrive at a group decision. 

D. Performance Statement: Each student understands and can apply knowledge of the life 
sciences, particularly in relation to the six themes: energy, evolution, patterns of change, 
patterns of stability, scale and structure, systems and interactions. 

Standards: 

1. Each student understands and can apply concepts of evolution: the unity and diversity of 
life, how humans have adapted to various environments, and resultant specialization. 

2. Each student understands and can apply concepts of ecology: interactions and 
interdependence, niche and habitat, interactions among organisms, how organisms 
respond to the environment, how humans affect the environment. 
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^ Each student understands and canapply concepts ofreproduction and genetic continuity: 
life cycles^stagesoflife spans formvertehrates,vertehrates,andse^dplants^,patterns of 
reproduction in plants and anm^s, advantages of differentpatterr^s^ 

^       Each student understands and can apply conceptsofhumangro^tn, development, ^nd 
differentiation:gestation,hirm,in^ancy,cmldhood,adolescence,adu^mood, aging, death^ 

^        Each student understands and can apply concepts ofenergy,matter, and organization: cell 
strucr^re at me light microscopic level, hiologicalcompounds^e^,carhohydrates, fats, 
proteins, etc^^ 

^        Each student understands and can apply concepts ofmaintenance of dynamic eo^uiliorium: 
hurr:an systems and homeostasis, human health and disease^ 

E  ^^^^^^^^^^  Each student understands and can apply knowledge of the 
physical sciences, particularly in relation to the six themes: energ^,evolution, patterns of 
change,patterns of stahilir^,scale and structure, systems and interactions, 

^^^^ 

^        Ea^^ student understands and can apply concepts ofmarter:^inds and characteristics, 

^^        E^^^^den^ understands and can apply concepts of energy: forms, energy 
trar:s^orma^ons^ conservation of energy^ 

^ Ea^r^ student understands and can apply concepts ofthe nature ofphysical and chemical 
chan^e^ratesofchange^ equilibrium, phase change 

^ Each student understands and can apply concepts ofmotion and force: descriptors of 
motion^ causes of motion, ec^uiliorium^ 

^ Each student understands and can apply concepts of^vaves and light: mechanical v^aves, 
sound, light^characteristics and models^ 

^        Each student understands and can apply concepts ofelectricity and magnetism: static 
change, moving charge and magnets, electric circuits, fields^ 
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F. Performance Statement: Each student understands and can apply knowledge of the 
following concepts in the earth sciences, particularly in relation to the six themes: energy, 
evolution, patterns of change, patterns of stability, scale and structure, systems and 
interactions.  

Standards: 

1. Each student understands and can apply concepts of structure and features: oceans and 
continents, minerals and rocks, soils, geologic time. 

2. Each student understands and can apply concepts of crust and interior processes: 
convection currents, rock cycle, continental drift. 

3. Each siudeni understands and can apply concepts of surface processes: weathering 
erosion, deposition, glaciation, hydrologic processes (water cycle), water quality and 
pollution, atmospheric processes (seasons), weather, air quality and pollution. 

4. Each student understands and can apply concepts of earth in space: earth, moon, sun. 
solar system. 

C. Performance Statement: Each student understands and can apply knowledge of the 
dynamic relationship between science, technology, and society. 

Standards 

1. Each student can provide examples of scientific knowledge and cite supporting empirical 
evidence. 

2. Each student can give examples of scientific knowledge that was used to develop and 
improve a technological design, 

3. Each student can give examples of scientific investigations conducted for the purpose of 
finding a technological solution to a social problem. 
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science ^      ^^ 
^ppet^Eevel 

A ^^^^^^^^^^  Each student can apply knowledgeof scientific concepts in an 
experimental context,solve problems and investigate questions usingscientific methods, 
and revise personal understanding to accommodate new knowledges 

^^^^ 

1        Each student can develop questions th^t can be explored e^^rtmentally and formulate 
hypotheses consistent with^nown phenomena and principles' 

^       Each student can select suitable tests ofanhypothesis^ choose appropriate measuring 
too^s^ and design an experimental procedure for controlling variables and collecting 
rele^an^data. 

^        Each student can collect and record data^ evaluate their precision and accuracy^and 
d^s^n^uish between observation and irtference^ 

^       Each student can explain and employ an understanding ofthe heed formany observations 
^the development of scientific l^nowledgeD 

^        Each stude^ can choose or design appropriate measuring tools and apparatus ar^d develop 
saf^ and eff^cti^es^ills when using common lab and field techruo^ues^ 

^        Each student can manipulated present and discuss data^usirtg appropriate statistics^ 
ma^hemat^ca^ models^ and available technology^ 

^        Each student ca^ evaluate the validity ofahypothesis in the light of observations and 
experimental data^e^^apolate function relatioriships beyond actual observations^ arid 
formulate appropriate generali^tions^i^e. laws orprinciples warranted by the relationship 
found 

^       Each student can relate an experiment to other experiments and to appropriate scientific 
models and theories and develop new questions and new hypotheses^ 

^       Each student can mtegrate the results ofanmv^stigationinto easting knowledges 
distinguish betw^nscienufic evidence and personal opinion and developarevised^ 
refined^ or extended understanding of scientific theory^ 

10      Each student can cornmurucate the results ofa^mvestigationw^thfidelityar^d clari^ 
using words^ graphs^pictures^ cha^s^diagrams^and appropriate computer software^ 

^ 



-    382 
B. Performance Statement: Each student can critically evaluate or construct arguments 
based on scientific knowledge, analyze the arguments of others, and distinguish strong 
arguments from weak ones. 

Standards: 

1. Each student can identify the central conclusions or claims of an argument based on 
scientific knowledge. 

2. Each student can identify and evaluate the validity of the assumptions of an argument 
based on scientific knowledge. 

3. Each student can evaluate the implications and consequences of an argument based on 
scientific knowledge. 

4. Each student can evaluate the overall strength of an argument based on scientific 
knowledge considering logic, possible bias of the author, credibility of sources, and the 
relevance, validity, and sufficiency of evidence. 

C. Performance Statement: Each student can apply the knowledge and methods of science 
when making real decisions. 

Standards 

1. Each student can identify, define and examine the scientific, political, ethical, cultural, 
technological, or economic dimensions of an issue that has personal and social 
significance. 

2. Each student can gather information about the scientific and technological aspects of an 
issue and generate alternative solutions that address all the important dimensions. 

3. Each student can evaluate each proposed solution, aware that an incomplete knowledge 
base may result in uncertainty; decide which alternatives have scientific and technological 
merit; and examine the choice from all the relevant dimensions. 

4. Each student can present a preferred solution to a group and participate in a consensus 
building discussion to arrive at a group decision. 
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D. Performance Statement: Each student understands and can apply knowledge of the life 
sciences, particularly in relation to the six themes, energy, evolution, patterns of change, 
patterns of stability, scale and structure, systems and interactions. 

Standards: 

1. Each student understands and can apply concepts ofevolution: origin, diversity, and unity 
of life; common characteristics of life; theories about origin of life; evidence ofevolution; 
mechanisms ofevolution; biodiversity (adaptation, specialization, speciation); 
biodiversity over time, including human evolution; extinction and conservation. 

2. Each student understands and can apply concepts of ecology: interactions and 
interdependence; organismal responses to the environment; population attributes, 
regulation, and carrying capacity: webs, niches, and interactions among organisms; matter 
c\ cles and energy flow; human influences (population growth, resources, waste, habitat 
alteration, agriculture and food production). 

3. Each student understands and can apply concepts of reproduction and genetic continuity: 
cell reproduction, organismal reproduction, Mendelian genetics, molecular genetics, 
human genetics, genetic techniques including recombinant DNA. 

4. Each student understands and can apply concepts of growth, development, and 
differentiation: life cycles, plant and animal development, environmental influences on 
de\ eicpment cells, tissues, organs and systems. 

5. Each student understands and can apply concepts of energy, matter and organization: 
biochemistry: cells and cell theory; ATP and energy transformations; photosynthesis; 
aerobic and anaerobic respiration: transport and membranes; assimilation, digestion, gas 
exchange and circulation. 

6. Each student understands and can apply concepts of maintenance of dynamic equilibrium: 
homeostasis and feedback mechanisms, regulation systems, health and fitness, immune 
systems, disease. 
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E. Performance Statement: Each student understands and can apply knowledge of the 
physical sciences, particularly in relation to the six themes: energy, evolution, patterns of 
change, patterns of stability, scale and structure, systems and interactions. 

Standards: 

1. Each student understands and can apply concepts of matter: kinds and characteristics, 
properties, structure (atomic models, bonds and geometry). 

2. Each student understands and can apply concepts of energy: forms, energy 
transformations, conservation of energy, second law of thermodynamics, energy 
alternatives for human use. 

3. Each student understands and can apply concepts of the nature of physical and chemical 
change: rates of change, equilibrium, phase change, chemical change (acid-base reactions, 
oxidation-reduction reactions, inorganic and organic reactions). 

4. Each student understands and can apply concepts of motion and force: descriptors of 
motion, causes of motion, equilibrium, momentum (conservation of momentum). 

5. Each student understands and can apply concepts of waves and light, mechanical waves. 
sound, light (characteristics and models). 

6. Each student understands and can apply concepts of electricity and magnetism: static 
charge, moving charge and magnets, electric circuits, fields. 

F. Performance Statement: Each student understands and can apply knowledge of the earth 
sciences, particularly in relation to the six themes: energy, evolution, patterns of change, 
patterns of stability, scale and structure, systems and interactions. 

Standards 

1. Each student understands and can apply concepts of structure and features: oceans and 
continents, minerals and rocks, soils, geologic time. 

2. Each student understands and can apply concepts of crust and interior processes: 
convection currents, rock cycle, plate tectonics. 

3. Each student understands and can apply concepts of surface processes: weathering, 
erosion, deposition, glaciation, hydrologic processes (water cycle, ground water, water 
quality and pollution), atmospheric processes (seasons, weather, climate, air quality and 
pollution). 

4. Each student understands and can apply concepts of earth in space: solar system, 
origin and evolution of the universe. 
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G ^^^^^^i^  Each student understands and can applyknowledge of the 
dvnamic relationship between sciences technolo^ and socles 

^^^^ 

1^       Each student can give examples to showthat scientific knowledge is public, replicable, 
and subject to revision 

^       Each student can illustrate the usefulness ot^ scientific knowledge bvchoosinga 
technological design, explaining how it works, and predicting its beneficial 
consequences 

^        Each student can explain that ever^technologicaldesignhas limits and predict the 
^a^lu^es that might occuri^certain designs were employed outside their limits^ 

^        Ea^hstude^ can chooseasocial problem to which there are several technological 
s^^on^a^^ explain the advantages and disadvantages ot^each solution 

^ 



Mathematics Standards -       •»° 6 
Primary Level 

A. Performance Statement: Each student can solve real-world problems-using knowledge of 
numbers, numeration, and basic mathematical operations. 

Standards: 

1. Each student can add, subtract, multiply, and divide whole numbers mentally, with paper 
and pencil, and with a calculator. 

2. Each student can use mathematics as a way to understand other areas of the curriculum, 
for example, using measurement in science and computing the passage of time in history. 

3. Each student can solve problems by selecting from a variety of approaches—for example, 
making a diagram, chart, or graph, finding a pattern; or working backwards—and explain 
the solution in writing. 

4. Each student can judge the reasonableness of answers to mathematical problems. 

5. Each student can use estimation for routine problems. 

6. Each student can demonstrate an understanding of simple fractions (halves, thirds, and 
quarters! and commonly-used decimals (money amounts), and show the relation between 
them 

7. Each student can demonstrate a basic understanding of ratio and scale—for example, by 
mapping familiar territory such as the classroom, school, or by constructing proportional 
mode's 

B. Performance Statement   Each student can make decisions and predictions based on a 
given set of data. 

Standards: 

1. Each student can collect, organize, and describe data; create graphs and charts from that 
data; and recognize and predict patterns. 

2. Each student can analyze data and present it in a variety of forms, such as charts, pictures, 
or reports. 
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3. Each student can formulate and solve problems that involve collecting and analyzing 
data. 

4. Each student can use basic concepts of probability to make predictions and solve 
problems. 

C. Performance Statement: Each student can identify geometric properties and 
relationships. 

Standards: 

1. Each student can describe, model, draw, and classify two- and three- dimensional 
geometric figures. 

2. Each student can find the perimeter, area, and volume of simple figures through various 
approaches, including unit square coverings, measurement, and computation. 

3. Each student can examine and compare given geometric figures, and identify- such 
properties as congruency, similarity, symmetry, points, segments, angles, and planes. 

4. Each student can measure length, capacity, weight, time, and temperature: use these 
measurements in computations; and judge the reasonableness of results. 

D Performance Statement   Each student can use variables, models, and graphs to express 
relationships, and explain them in writing. 

Standards 

1. Given an equation, each student can recognize and explain the associative, distributive. 
and commutative properties. 

2. Each student can identify', describe, create, and extend patterns in data, objects, symbols, 
or numbers. 

3. Each student can solve simple algebraic problems with one or two unknowns using 
graphs or tables. 
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Mathematics 3%g 
Intermediate Level 

A. Performance Statement: Each student can develop and apply a variety of mathematical 
strategies to solve real-world and non-routine problems. 

Standards: 

1. Each student can use reason and logic to evaluate information, identify relationships, 
perceive patterns, and formulate questions for further exploration. 

2. Each student can use a variety of approaches—numerical, symbolic, graphical, statistical, 
for example—to investigate and solve complex problems within and outside the field of 
mathematics. 

3. Each student can analyze a non-routine problem by modeling, illustrating, guessing, 
simplifying, generalizing, and shifting to another point of view. 

4. Each student can construct a mathematical argument, both oral and written, with 
appropriate vocabulary and symbols. 

5. Each student can communicate with peers about a problem and possible solutions and 
advocate for one among competing hypotheses so that peers can understand the reasoning 
involved. 

6. Each student can use technology to develop a mathematical presentation, oral or written. 
< employing the conventions of mathemaucal discourse. 

B. Performance Statement   Each student can gather, analyze, and evaluate data to 
formulate and test a hypothesis. 

Standards 

1. Each student can use appropriate tools—such as measuring instruments, questionnaires, 
and probes—for the systematic acquisition of data. 

2. Each student can organize, represent, and explain data in various ways—using tables, 
graphs, and statistics, for example. 

3. Each student can specify the sample space of an experiment and calculate the probability 
of an event. 

4. Each student can base predictions, inferences, decisions, and convincing arguments on 
the careful analysis of data and the test of a hypothesis. 
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C. Performance Statement: Each student can understand functions, use functional notation, 
and perform transformations. 

Standards: 

1. Each student understands the mathematical concept of function and the various 
representations of a function. 

2. Each student can use functional notation to express relationships and transformations. 

3. Each student can represent a function by a matrix and use matrices to perform 
transformations. 

4. Each student understands the concept of rate of change and its connection to the slope of 
a line. 

D. Performance Statement: Each student understands and can apply the properties and 
relationships of figures in space. 

Standards 

1. Each student can visualize and represent spatial relationships and geometric properties. 
such as symmetry, similarity, perpendicularity, and parallelism. 

2. Each student can choose appropriate units for measurement and set appropriate standards 
for the accuracy of measurement. 

3. Each student can identify* various geometric figures by their properties and apply this 
knowledge of properties when solving problems. 

4. Each student can use analytical tools for measurement and appropriate formulas for area 
and volume. 
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E. Performance Statement: Each student can draw on a broad body of mathematical 
knowledge and skill when solving problems. 

Standards: 

1. Each student can calculate with efficiency and accuracy, and employ a variety of 
computational aids, such as calculator, compass, graphing utility, spreadsheet, software 
for geometric constructions, and computer algebra system. 

2. Each student can routinely use estimation to evaluate a strategy and test the 
reasonableness of a result. 

3. Each student understands and can apply number and numeration concepts, such as 
cardinality, order, divisibility, commutativity, and zero. 

4. Each student can formulate and solve equations and inequalities by numerical, symbolic, 
and graphical methods. 

5. "Each student can use. create, and explain formulas and algorithms. 
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Mathematics QQI 
Upper Level *   l 

A. Performance Statement: Each student can develop and apply a variety of mathematical 
strategies to solve real-world and non-routine problems. 

Standards: 

1. Each student can use reason and logic to evaluate information, identify relationships, 
perceive patterns, and formulate questions for further exploration. 

2. Each student can use a variety of approaches—numerical, symbolic, graphical, statistical 
—for example, to investigate and solve complex problems within and outside the field of 
mathematics. 

3. Each student can analyze a non-routine problem by modeling, illustrating, guessing. 
simplifying, generalizing, and shifting to another point of view. 

4. Each student can construct a mathematical argument, both oral and written, with 
appropriate vocabulary and symbols. 

5. Each student can communicate with peers about a problem and possible solutions and 
ad\ ocate. for one among competing hypotheses so that peers can understand the reasoning 
in\ ol\ed 

6. Ea:h student can use technology to develop a mathematical presentation, oral or written, 
err.p!o> ing the conventions of mathematical discourse. 

8. Performance Statement. Each student can gather, analyze, and evaluate data to formulate 
and test a hypothesis. 

Standards 

1. Each student can make appropriate use of measures of central tendency, variability, and 
correlation. 

2. Each student understands different representations of the same data and can relate a 
change in one representation to a corresponding change in another representation. 

3. Each student can design, conduct, and interpret a statistical experiment. 
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4. Each student can model real-world data—by linear regression for example. 

5. Each student can apply various statistical tests—tests of significance, for example. 

6.       Each student can use simulation, such as Monte Carlo methods, to estimate probability. 

C. Performance Statement: Each student can understand functions, use functional notation, 
and perform transformations. 

Standards: 

1. Each student can represent transformations by means of functions, matrices, graphs, and 
charts. 

2. Each student chooses appropriate coordinates for a graph—rectangular, polar, or 
parametric—and can convert between them. 

3. Each student understands the properties and transformations of classes of functions. 

4. Each student understands and can apply the relationship between slope and tangent line 
and between instantaneous and average rates of change. 

5. Each student understands and can apply the concept of continuity. 

6. Each student understands and can apply the concept of recursion. 

D. Performance Statement: Each student understands and can apply properties and 
relationships of figures in space. 

Standards 

1. Each student can visualize and represent spatial relationships and geometric properties, 
such as symmetry, similarity, perpendicularity, and parallelism. 

2. Each student uses appropriate transformations—such as translation, rotation, and 
reflection—to analyze geometric objects. 

3. Each student uses analytical tools for measurement and appropriate formulas for area and 
volume. 
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E. Performance Statement: Each student can draw on a broad body of mathematical 
knowledge and skill when solving problems. 

Standards: 

1. Each student calculates with efficiency and accuracy and employs a variety of 
computational aids, such as calculator, spreadsheet, and software for geometric analysis. 

2. Each student can use graphing technology and a computer algebra system. 

3. Each student can compute with real and complex numbers and manipulate functions, 
vectors, matrices, and series. 

4. Each student routinely uses estimation to evaluate a strategy and test the reasonableness 
of a result. 

5. Each student can solve systems of equations by various means, including matrix methods. 

6. Each student can evaluate, graph, and analyze the elementary functions—polynomial. 
rr.ie.-.al. trigonometric'circular, exponential, and logarithmic—and select the appropriate 
f--c:;on to solve a problem. 

7. Each sv-der.i can work with abstract mathematical objects and use the symbolic language 
o:'rr.;:herr.a::cs effectively. 

8. Each studer.: can use. create, and explain formulas and algorithms. 
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3<N 
Foreign Language Standards 

Primary Level 

A. Performance Statement: Each student can communicate effectively and appropriately in 
the chosen language when confronted with a range of everyday situations. 

Standards: 

1. Each student can understand the chosen language in familiar situations and perform such 
tasks as introducing one's self, ordering meals, asking directions, and making purchases. 

2. Given familiar everyday situations (such as family, school, friends, food, recreation, and 
one's individual needs), each student can make appropriate comments, initiate and 
respond to simple statements, and maintain simple face-to-face conversations. 

J. Each student can describe a given familiar situation in the present and immediate future. 

4. Each student can read and write simple texts on familiar topics, showing a basic 
understanding of grammar, syntax, and spelling rules. 

5. Each student can perform simple tasks in other subjects, including mathematics and 
science, in the chosen language. 

B. Pe*fo"rr.ance Statement   Each student can demonstrate, in the chosen language, a 
knowledge of the people of countries where the language is spoken. 

Standards 

1. Each student can identify celebrations, food, festivals, and customs of selected countries 
where the chosen language is spoken and can explain differences and similarities with 
own culture. 

2. Each student can identify- games, fairy tales, songs, and rhymes of the selected countries 
and explain differences and similarities with own culture. 

3. Each student can demonstrate the appropriate use of language and behavior as used in 
daily life in the selected countries and explain differences and similarities with own 
culture. 
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C. Performance Statement: Each student can identify, in the chosen language, key 
geographical features, historical figures, and contributions of the people of selected 
countries where the chosen language is spoken. 

Standards: 

1. Given a map of the selected countries, each student is able to locate and identify the 
capitals, major rivers, mountains, and other key geographical features. 

2. Each student can identify some of the major historical figures of the selected countries. 

3. Each student can identify some of the outstanding achievements and contributions that 
the people of the selected countries have had in the arts, literature, music, science, and 
history. 

4. The student can explain the influence that people from the selected countries have had on 
the United States. 
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foreign language ^^ 
^ntermediate^e^ei ^   ^ 

A ^^^^^^^^^^ Each student can communicate e^fecti^e^andappropriate^in 
the chosen language when confronted withawiderangeo^ situations^ 

^^^^ 

1^       Each student can t^derstar^d the pomtof^ewandBormain ideas in selected radio^^ 
broadcasts, oral reports, poems, or short stories^ 

^        Each student can participate in formal and informal conversations onfamiliar and 
unfamiliar topics, areas ofinterest, and current e^ents^ 

^ Each student can as^ questions to clarir^meaning and seek and gi^e informations 

^        Each student can read literature and unfamiliar selections on general topics for general 
u^de^tandin^ 

^        Each student can clearly and accurately ^te letters, paraphrases, and brief summaries on 
fa^iar and unfamiliar topics 

^        Each s^udeni can use the chosen language for learning across the curriculum—for 
e^a^^^e^ by accessing Internet interviewing native speakers^ or consulting original 
l^a^sources 

^  ^ ^^^^^^^^^^   Each student can demonstrated in the chosen ianguage^a 
knowledge of the people and customs ofselected countries where the ianguage is spoken^ 

^^^^ 

1 Each student can identifycharacteristics such as gestures, dialect, idioms, and linguistic 
idiosyncrasies unique to the selected countries' 

^ Each student can demonstrate the appropriate use of^language and customs for successful 
interaction in the selected countries' 

^ Each student can compare ar^d contrast cultural differences among the selected countries 
and o^^n culture, and can explain these differences' 

^        Each student can identifythema^or events of the selected countries histories arid place 
them accurately onatimeline^ 

^ 
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^^^^^^^^^^^  Each student can identify,in the chosen language, keyword 
issues as seen hy the people of^selectedeountrieswherethe language is spoken^ 

^^^^ 

1^       Each student can identify current world issues as they relate to the selected countries and 
compare the different points o^ewbetween those countries and the United ^tates^ 

^       Each student can describe the economies of^the selected countries' 

^       Each student can discuss the political and economic relationship between the United 
states and the selected countries 

^ 



Foreign Language #Qg 
Upper Level 

A. Performance Siaiemem: Each student can communicate effectively and appropriately in 
the chosen language when confronted with a full range of personal, social, intellectual, and 
job-related situations. 

Standards: 

1. Each student can respond to questions, make judgments, and offer opinions about a radio 
show, television program, film, or lecture that includes variations in accent, age of 
speakers, and rapidity of speech. 

2. Each student can discuss topics at concrete and abstract levels. 

3. Each student can analyze and discuss poetry or literature using appropriate literary terms. 

4. Each student can paraphrase or amplify- remarks sufficiently to be understood by a native 
speaker when communication becomes stalled. 

5 Each student can read major literary works and texts on unfamiliar topics which are 
conceptual!) abstract and linguistically complex, and include cultural nuances. 

6.        Each student can perform across the curriculum in the chosen language. 

B. Perfc-mance Statement  Each student can analyze, in the chosen language, the 
similarities and differences of the people of countries where the language is spoken and 
other world cultures. 

Standards 

1. Each student can discuss the influence different religions and national and world politics 
have had on the people of the selected countries and explain the similarities and 
differences found in own culture and other world cultures. 

2. Each student can analyze examples of the selected countries' media—such as television. 
music, magazines, movies, and advertisements—and compare to examples from own 
culture. 

3. Each student can discuss the history of the selected countries, and analyze the countries' 
impact on the politics, religion, an, and economy of other world cultures. 
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C. Performance Statement: Each student can integrate knowledge of the chosen language 
and culture with other subject areas including geography, history, mathematics, science, 
and the arts. 

Standards: 

1. Each student can read and analyze texts in another subject areas written in the chosen 
language. 

2. Each student can analyze a topic from another subject area from two cultural 
perspectives. 

3. Each student can conduct research in the chosen language for another subject area. 

4. Each student can write a major paper in the chosen language, revise it for content, 
proofread it for accurate spelling and grammar, and edit it for style. 
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