Charter Schools Institute
The State University of New York

(SUNY

Merrick Academy-Queens Public
Charter School

School Evaluation Report
2011-2012

Visit Date: February 15-16, 2012
Report Issued: August 7, 2012

Charter Schools Institute

State University of New York

41 State Street, Suite 700

Albany, New York 12207
518/433-8277, 518/427-6510 {fax}
http://www.newyorkcharters.org




INTRODUCTION

This School Evaluation Report includes four components. The first section, titled School Overview,
provides descriptive information about the school, including enrollment and demographic data, as well
as historical information regarding the life of the school. The second section provides background
information on the conduct of the evaluation visit, including the date of the visit and information about
the evaluation team and puts the visit in the context of the school’s current charter cycle. The third
section provides the school’s 2010-11 Performance Review and Summaries, which gives an analysis of
the attainment of the key academic goals in the school’s Accountability Plan. Finally, a fourth section
entitled School Evaluation Visit presents overall benchmark conclusions {in italics) based on the
Qualitative Educational Benchmarks (a component of the Renewal Benchmarks) and an analysis of
evidence collected for each of the respective benchmarks. Following these sections, the report includes
an appendix containing the Qualitative Educational Benchmarks used during the visit.

The Qualitative Educational Benchmarks address the academic success of the school, focusing on
teaching and learning (i.e., curriculum, instruction, and assessment), and the effectiveness and viability
of the school organization, including board oversight and organizational capacity. The Institute uses the
established criteria on a regular and ongoing basis to provide schools with a consistent set of
expectations leading up to renewal.

The report below provides more detailed conclusions, and evidence to support these
conclusions, for some benchmarks in order to highlight areas of concern and provide additional
feedback. In contrast to the format of reports issued in previous years and in an effort to issue
reports in a timelier manner, the Institute now approaches the presentation as an exception
report and deliberately emphasizes areas of concern. As such, limited detail and evidence about
positive aspects of the program are not an indication that the Institute does not fully recognize
evidence of program effectiveness.

Because of the inherent complexity of a school organization, this School Evaluation Report does not
contain a single rating or comprehensive indicator that would specify at a glance the school’s prospects
for renewal. However, it does summarize the various strengths of the school and note areas in need of
improvement based on the Qualitative Educational Benchmarks.
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SCHOOL OVERVIEW

Opening Information

Date Initial Charter Approved by SUNY Trustees January 1, 2000
Date initial Charter Approved by Board of Regents May 4, 2000
School Opening Date September, 2000
Location
School Year(s) Location(s) Grades District
2000-01 132-14 Bennet Court Jamaica, NY All NYC CSD 29
2001-02 - Present | 207-01 Jamaica Avenue Queens Village, NY | All NYC CSD 29

Partner Organizations

Partner Name Partner Type Dates of
Service
Current Partner | Victory Education Partners Educational Management : 2000-present
Organization

Renewal
Type of Renewal Date
Initial Full-Term Renewal March 1, 2005
Subsequent Full-Term Renewal March 16, 2010

Current Mission Statement

The mission of the Merrick Academy — Queens Public Charter School is to create one of the finest public
schools in America through use of the charter school process; to serve the “at risk” children of Springfield
Gardens and Jamaica, Queens; and to create a role model for charter public school design that can be
replicated in disadvantaged neighborhoods everywhere,

Current Key Design Elements

A commitment to students, parents and the Southeast Queens community to provide an academic
program that will prepare students to meet and exceed New York State performance standards;

a curriculum in English language arts and mathematics that includes scientifically-based research to
support its success;

the use of data to inform instruction and in providing differentiated instruction to support individual
student needs;

established learning community where teachers use student work, research and best practices to
improve student performance;

a comprehensive professional development program;

a summer homework program to address any regression in learning;

one hour and thirty minutes of ELA instruction daily based on balanced literacy, including a readers’
and writer’s workshop, as modeled by the National Writing Project and Great Source Writing
Program;

one hour and thirty minutes of daily mathematics instruction, using Everyday Mathematics,
enrichment and experiential learning; and

a comprehensive assessment system,
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School Characteristics

School Year Original Revised Actual Original Actual Days of
Chartered Charter Enroliment’ | Chartered Grades Instruction
Enroliment | Enrollment Grades
2000-01 350 125 121 K-2 K-2 180
2001-02 450 175 169 K-4 K-3 180
2002-03 550 350 348 K-6 K-4 180
2003-04 650 400 400 K-8 K-5 180
2004-05 750 450 448 K-10 K-6 180
2005-06 475 500 500 K-5 K-6 180
2006-07 500 525 461 K-5 K-6 182
2007-08 500 525 495 K-5 K-6 182
2008-09 500 525 500 K-5 K-6 180
2009-10 525 ~ 494 K-5 K-6 180
2010-11 540 - 452 K-6 K-6 180
2011-12 540 - 468 K-6 K-6 180
Student Demographics®
2008-09 2009-10 2010-11

Percent of Percent of Percent of Percent of Percent of Percent of

School NYC CSD 29 School NYC CSD 29 Schoot NYC CSD 29

Enroliment Enroliment Enroliment Enroliment Enroliment Enroliment

American
tndian or
Alaska Native

Black or
African
American

35

71

95

71

94

70

Hispanic

13

13

i3

Asian, Native
Hawaiian, or
Pacific
Islander

13

14

14

White

Multiracial
Students with
Disabilities®

English
lLanguage
rs

Eligible for

Lunch

Eree Lunch 37 65 43 64 48 66
Eligible for
Reduced-Price 14 11 17 10 12 9

! Source: SUNY Charter Schoel Institute’s Official Enroliment Binder. (Figures may differ slightly from New York State Report
Cards, depending on date of data collection.)
? New York State Report Cards.

* New York State Education Department does not report special education data. School data is self-reported.
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Current Board of Trustees”

Board Member Name

Position/Committees

Gerald Karikari

Chairman

Gregory Hansen

Human Resources and Operations Committees

Traci Powell

Academic, Negotiation, Human Resources,
Operations, and Finance Committees

Tanya Johnson

Academic Committee

Valerie Williams

Human Resources and Academic Commitiees

5

W

chool Leader(s)
School Year School Leader(s} Name and Title
September 2000- o
February 2010 Alma Alston, Principal
March 2010 - . . I
August 2010 Carolyn Thomas, Interim Acting Principal
September 2010 - . . . .
November 2010 Melissa Muhuammed, Director of Strategic Planning and Staff Development
January 2011 - . . . . .
December 2011 Roberta Cummings-Smith, Director of Strategic Planning and Staff Development
December 2011- Raguel Pottinger-Bird, Principal/ Director of Curriculum and Instruction
Present
chool Visit History
Evaluator

School Year Visit Type {Institute/External) Date
2000-01 First-Year Visi Institute May 22, 2001
2001-02 Annual Visit Institute May 13, 2002
2002-03 Annual Visit External {SchoolWorks) January 15-16, 2003
2004-05 Initial Renewal Visit Institute September, 2004
2006-07 Subsequent Visit institute May 24, 2007
2007-08 Subsequent Visit External {SchoolWorks}) May 13-14, 2008
2009-10 Subsequent Renewal Visit institute November 6, 2009
2011-12 Subsequent Visit institute February 15-16, 2012

* source: Application for Renewal,
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CONDUCT OF VISIT
Specifications

Date{s) of Visit Evaluation Team Members Title

Danielle Keen Analyst for School Evaluation

February 15-16, 2012 Adam Aberman External Consultant
Renee DeVore External Consultant

Context of the Visit
Charter Cycle®
Charter Period 2™ Year of Third Charter Term
Accountability Period 3" Year of Five-Year Accountability Period
impending Renewal Visit Fall 2014

3 Because the Institute makes a renewal decision in the last year of a Charter Period, the Accountabiiity Period ends in the next
to last year of the Charter Period. For initial renewals, the Accountability Period is the first four years of the Charter Period. For
subsequent renewals, the Accountability Period includes the last year of the previous Charter Period through the next to last
year of the current Charter Period.
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2010-11 SCHOOL PERFORMANCE REVIEW

Performance Summary

In 2010-11, the second year of Merrick Academy-Queens Public Charter School’s five-year
Accountability Period, the school did not meet both its mathematics and English language arts goals
due to a decline in performance. These results are inconsistent with the prior two years, including
the last year of the prior Accountability Period, when the school met the overali goal in both
subjects. The school is meeting its science and NCLB goals.

English Language Arts

Based on resuits of the five measures in its Accountability Plan, Merrick has not met its English
language arts goal continuing its decline in each of the measures from the previous year. The
school met the absolute target with 76 percent of students achieving proficiency. This outcome
was about the same as the previous year, but was a notable decline from the last year of the prior
Accountability Period. The school has consistently exceeded the Annual Measurable Objective
(AMO)] set by the state and performed only slightly better than the local community school district,
a decline from 2009-10. In comparison to demographically similar schools, Merrick did not meet
the target, but more importantly performed worse than expected in comparison to the prior year
where at least it performed better than predicted. The school has not met its cohort growth target
throughout the Accountability Period, with the school showing an overall year-to-year decline
among the cohorts in both years.

Mathematics

Based on the results of the five measures in its Accountability Plan, Merrick has not met its
Accountability Plan goal in mathematics continuing its decline in each of the measures from the
previous year. In 2010-11, the school met its target with 89 percent of students achieving
proficiency. The school performed better than the state’s AMO and the local community school
district. In comparison to demographically similar schools, Merrick did not meet its target, showing
a steep decline from previous years and performing worse than expected. Merrick did not meet its
year-to-year growth target in 2010-11 and the overall results showed a decline.

Science

Merrick met its science goal in the second year of the current Accountability Period. Eighty-five
percent of students achieved proficiency in 2010-11, surpassing the absolute target of 75 percent
proficiency. While the school outperformed the local community school district in 2009-10,
comparison data for the maore recent year are yet unavailable.

Charter Schools Institute & Evaluation Report 7
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SCHOOL EVALUATION VISIT

Benchmark Conclusions and Evidence

1. B Use of Assessment

Merrick Academy-Queens Public Charter School {“Merrick”) gathers assessment and evaluation
data; however, the school provides limited oversight to teachers in using data to improve
classroom instruction.

The school regularly administers both standardized and informal assessments, including the Aquity,
DIBELS, Terra Nova, Fountas & Pinnell and New York State assessments, as well as unit tests, quizzes
and exit slips. The school systematically collects and analyzes data from standardized assessments
and makes it accessible to teachers; however, in its twelfth year, the schoo! does not have a school-
wide process in place for teachers to use the data to improve instruction. The effectiveness of
Merrick’s assessment program depends heavily on the expertise of teachers in independently
analyzing assessment results; the school and its education management company, Victory
Education Partners, provide teachers with only limited professional development in doing so.
Teachers analyze standardized assessment data on their own or informally with their grade teams
and adjust instruction as they see fit. Teachers work together in grade teams in order to grade
teacher-created assessments and writing assignments; however, this practice stems from a teacher-
driven desire to seek informal grading feedback from their peers rather than a systematic protocol
designed to improve the reliability of assessment data. At the time of the visit, in her third month
as school leader, the school’'s new director of curriculum and instruction had not yet begun to use
assessment data systematically to evaluate the school’s overall academic program nor was there a
common understanding among the teachers of her expectations with regard to student
achievement on assessments.

1. C Curriculum

Teachers at Merrick use its commercial curriculum to prepare students to meet New York State
standards with little oversight from instructional leaders.

Teachers at Merrick have access to commercially created curricular documents, aligned to the New
York State standards, such as scope and sequence documents and pacing charts; however, teachers
continue to use these curriclum documents inconsistently. Each grade team modifies its own
grade’s scope and sequence and plans lessons in isolation. The curriculum as implemented is
organized, cohesive and consistent between classes at each grade level, with teachers
implementing uniform lessons in each grade; however, there is no process in place to ensure
vertical alignment between grades. Grade teams, at their own initiative, analyze units before
teaching them, make adjustments and add supplemental materials where they feel that elements
are lacking. Grade teams develop lessons by commitiee, with designated teachers creating lesson
plans for the entire grade in one subject and distributing the plans to colleagues. School leaders do
not review lesson plans of grade teams regularly and systematically.

1. D Pedagogy
Adequate instruction is evident in all classes throughout the school, with quality instruction

Charter 5chools Institute # Evaluation Report 10



evident only in a small minority of classrooms.

Purposeful instruction is evident throughout the school, though many classes are not sufficiently
rigorous to push students to acquire depth of understanding in presented material. Teachers at
Merrick demonstrate general subject-matter and grade-level competency in the subjects and
grades they teach and engage the majority of students in their instruction; nevertheless, a sizable
group of students are off-task or opt out of learning. Classroom activities as planned, are
purposeful, though lesson implementation does not display a sufficient level of rigor likely to
prepare students to succeed on the New York State exam. For example, in one classroom a teacher
had planned a rigorous lesson including many opportunities for students to demonstrate higher
order thinking skills; however, the teacher opted to omit several of these opportunities when faced
with problems in lesson pacing. In another classroom, a teacher planned time for students to
reinforce a skill taught the day before; however, instead of using this time to activate higher order
thinking skills and push students beyond a basic understanding of the skill, the teacher repeated the
same activity practiced the previous day.

Many teachers do not clearly communicate the objective of lessons or directions for the activity
during lesson execution, leaving many students unable to articulate what they are supposed to do
and why. Several teachers ask pertinent and challenging questions, and require students, even in
the lower grades, to justify their answers; whereas, questioning techniques in most other
classrooms are not strategic and yield less rich discussion. Only some teachers maximize learning
time, with many taking an inordinate amount of time to transition students from one activity to
another.,

A recent focus on creating lessons with measureable learning objectives and focus questions has
yielded results; clear, measurable objectives are evident in lesson plans, but they are often not
articulated to students. Lesson plans and instruction generally align to the commercial scope and
sequence outlined in the school’s curriculum framework, as well as the New York State standards,
and teachers use a common format for lesson planning.

1. E Instructional Leadership
Instructional leadership at Merrick is inconsistent and uncoordinated.

With frequent leadership changes over the last severai years, the leadership team has lacked
coordination in supporting teacher development and improving instruction. Currently, Merrick’s
director of curriculum and instruction and the school’s program manager serve as the instructional
leaders at the school.

Most teachers are familiar with the leaders’ expectations regarding teacher performance during
formal and informal observations. Post-observation feedback is frequent; however, leaders spend
the majority of their time in the upper-grades, only observing lower-grade teachers sporadically.
Part-time consultants from Victory Education Partners also provide guidance in specific content
areas and to grade level teams. Their support is in response to teacher requests rather than
determined by identified teacher need.

Charter Schools Institute ® Evaluation Report 11



While the director of curriculum and instruction, the program manager and several Victory
consultants can clearly articulate the role they play in the school’s instructional leadership strategy,
teachers are unclear about who is their primary instructional leader and from whom they should
seek help when necessary. Instructional leaders do not coordinate their classroom visits and
observations and do not have a systematic process for sharing their perceptions with each other
sometimes resulting in contradictory feedback.

Several different leaders have formally evaluated teachers at Merrick during this charter period.
Teachers report that evaluation frequency and criteria has changed each year and that they are
unsure what the new director of curriculum and instruction expects. At the time of the visit, the
director of curriculum and instruction reported that she was planning to begin formal evaluations in
the near future and would conduct three rounds of formal evaluations herself in order to set new
and consistent expectations for teachers. Though the previous leader evaluated teachers at the
beginning of the 2011-12 school year, the new leader plans to put forth only her own formal
evaluations, but has reviewed the ones from earlier in the schoo! year for informational purposes,
Teachers could not comment on their understanding of the new evaluation criteria, as the leader
had not yet evaluated them.

Teachers have the opportunity to work in grade level teams once a week for 90 minutes. In the
absence of guidance from the building ieaders on how to use common-planning time, this time is
usually unstructured and left to the discretion of the teams. The school provides no scheduled time
for teachers to meet across grade levels in order to ensure vertical alignment of curriculum and
instruction.

1. F At-Risk Students

Merrick has a system for helping students who are struggling academically; however, the school
does not have a program for serving English Language Learners (ELLs).

Merrick deploys sufficient resources to provide academic interventions that address the needs of
students at risk of academic failure. Using Victory’s Response to Intervention {(RTI) model, the
school provides Academic intervention Services {AlS), Title | Services and special education services.
The school has a clearly defined procedure for identifying at-risk students, based on assessment
results. The school employs two full-time AIS teachers who provide push-in support to students
less than six months below grade level in mathematics and English language arts, as well as two
Title { teachers who provide push-in and pull-out services to students more than six months behind.
Teachers who are concerned about a new student that may need intervention or a student who is
failing to progress can refer the student to the Peer-Pupil Committee (PPC). This committee,
comprised of teachers, learning specialists and other instructional leaders, meets regularly to
suggest interventions and changes to the student’s AlS or Title | services or to submit students to
special education referral.

Teachers measure the progress of at-risk students once per month using the easyCBM proprietary
assessment program, which provides at-risk and special education teachers with an item-analysis in
reading and math that assists far planning small group instruction. General education teachers also
regularly complete written forms to notify at-risk and special education teachers of which skills they
observe students struggling. General education teachers report that they receive limited
professional development on how to support struggling students and that they have limited

Charter Schools Institute M Evaluation Report 12



informal communication with the at-risk staff outside of the written forms,

The school does not have a program to support ELLs, despite enrolling five ELLs. The school screens
incoming students using the Home Language Survey and the LAB-R. Students who qualify receive
Title | pull-out services five times per week. Although a Title | teacher reports receiving some
professional development on working with ELLs and using phonics-based interventions targeted
toward language development, the activity is not a program that will likely result in effective
language acquisition.

1. G Student Order and Discipline

The school promotes a culture of learning and scholarship, though some teachers tolerate low-
level misbehavier,

The school is generaily safe and orderly. It has a common school-wide discipline practice of using
color-coded designations of student behavior to delineate infractions. While each class has the
color-coded system, teachers implement it inconsistently: students in some classrooms respond
quickly and uniformly when teachers ask them to exhibit “green behavior;” in others, teachers
ignore the color codes and tolerate low-level misbehavior. While there are muitiple adults present
in many classrooms, especially in the lower-grades, the supporting teachers do not generally assist
the lead teacher in redirecting student misbehavior.

1. H Professional Development

Merrick’s professional development program is not strategic in meeting the needs of the school
or its teachers,

Merrick provides regular professional development, though not with sufficient depth to build
teachers’ skills. Instructional leaders, Victory consultants and other external consuitants facilitate
half-day professional development sessions every other month and full-day sessions five-to-six
times a year. The school also holds a two-week in-service program prior to the start of the school
year. Building leaders report using assessment data in order to set the agenda for these sessions;
however, an analysis of the professional development calendar shows a lack of coherence and
depth in the session schedule sufficient to develop teacher skills. The sessions cover a broad range
of instructional practices, representing a variety of disparate topics.

At the sessions, providers give teachers a number of tips to use in their classrooms; however, the
strategies do not address basic pedagogical skilis and are not sustained over time, The director of
curriculurmn and instruction recently presented a “rigor matrix” to assist teachers in increasing rigor
in their daily lessons. Nearly all of the teachers interviewed report not having used the matrix
during lesson planning and that they are not clear about how the leaders want themn to use it

Outside of school-wide professional development, teachers have the opportunity to create

personalized professional goals based on school benchmarks and personal preferences. Teachers
meet with building leaders at the beginning of the year and collaborate on developing goals
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essential to increasing individual teacher’s pedagogical skills. School leaders and teachers discuss
progress toward these goals at mid-year and at the end-of-year meetings.

2. C Organizational Capacity

The school’s organizational structure, as implemented, is not sufficient to support the
implementation of the academic program.

Since the school’s founding leader resigned in 2010, numerous individuals have led the school, all
for short periods. Recently, the board changed the organizational structure to reflect a three-
director model, with a director of curriculum and instruction serving in the lead role, and a direct of
operations and director of strategic planning and professional development serving as sub-
directors. The board has not filled these positions concurrently in the last three years. With the
help of staff from Victory Education Partners, the school adequately manages day-to-day
operations, although student achievement has recently dropped, as instructional leaders rotate in
and out of the school. :

Teachers report being unclear abouwt the respective roles of the school leadership, about the
evaluation criteria and about who will evaluate them going forward. They report looking to the
school’s program manager, who is currently serving as a sub-director to the director of curriculum
and instruction, for clear direction. Teachers indicate that they largely rely on each other as a
source of support and that adjusting to the demands of new leaders has been a source of confusion.

The school’s newest director of curriculum and instruction, whom the board hired in December
2011, is fully aware of the school’s responsibility for meeting its Accountability Plan goals. At the
time of the visit, she had begun implementing new initiatives to improve student achievement,
based on past general experience rather than on specific observation and quantitative data. Due to
teacher turnover, during the last two years, many of the school’s teachers are new and
inexperienced, requiring a significant amount of professional development. The school's
professional development and instructional leadership systems are currently insufficient to support
these staff members.

The school is currently at full-enroliment and has adequate resources to implement the academic
program.

2. D Board Oversight

Given its failure to hire appropriate leadership to carry out its new strategic plan, the board’s
oversight does not support the implementation of the school’s academic program.

Merrick’s board has adequate skills and expertise - including education, human resources and legal
-- as well as adequate meeting time, to provide oversight of the school; however, a series of
unsuccessful staffing choices have diminished its ability to ensure the success of the academic
program. After the founding principal left the school, the board sought to provide more rigorous
checks and balances by creating a leadership structure in which three individuals report to the
board, rather than continuing with a top-down, principal-led model. The board implemented a co-
director model; however, the board has not yet managed to hire and retain individuals in each of
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the three roles simultaneously, with several of those hired leaving after only a few months into
their tenure. The board persists in maintaining the organizational structure, despite its inability to
fill all three positions at the same time. Teachers report that this leadership instability has a
negative effect on morale and contributes to the recent decline in student achievement. The board
currently receives regular reports from the director of curriculum and instruction; the other two
leadership positions are currently vacant. The school board is in the process of renegotiating its
contact with Victory Education Partners. The board recently lost several members and hopes to
begin recruiting new members in the near future.

The board is aware that the student achievement on the state exams continues to drop during the
current Accountability Period. Upon hiring the new director of curriculum and instruction, the
board communicated the need for her to rebuild culture, morale and cohesion at the school, which
they believe will translate into increased student achievement. Teachers report that morale among
teachers has improved since she has come onboard, and both the board and teachers are hopeful
that her leadership abilities will lead to gains in student achievement. Nevertheless, the absence of
an effective leadership structure since February 2010, coupled with the decline in student
achievement reflects a failure of the board to provide rigorous oversight.
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APPENDIX A: RENEWAL BENCHMARKS USED DURING THE VISIT

An excerpt of the State University Charter Renewal Benchmarks follows.

Visit the Institute’s website at: hitp.//www.newyorkcharters.org/

documents/renewalBenchmarks.doc to see the complete listing of Benchmarks.

Benchmarks 1B — 1H, and Benchmarks 2A — 2E were using in conducting this evaluation visit.

State Unwers:ty
_Renewal

o assessments and evalua ‘on of student wo k |s rehable and trustworthy,
o the schoo[ uses assessment data to preci; '
. Plan goals are being. achieved; i e A

o the schoal’s leadeérs use assessment data te momtor change and ;mprove the :

' school’s’ academ;c program mckzdmg currlcu{um and mstructten profesmonat

g development staff ng and mterventlon sewzces, i

o g meet the ldentzﬁed needs of students, :

e a common undefstanding exists between and among. teachers and admmlstrators :5
Toef the meanmg and: consequences of assessment resuits, e.g., changes tothe
' mstructlonai program access to remediation, promotlon to the next grade*' e

'3_ ‘the. school regularly communscates each student’s progress and growth to hiS or

_ the school reguiarly commumcates to the schoel commumty overa!l academ;c
R performance as we!i as the schooi’s progress towa rd meetmg |ts ecademtc '

hether the schooi's Accountablitty

her parents/guardsans and

Aceountab;iaty Plan goals

.S_t'ate Uﬁiversitv

_The school has a cEeariy deﬁhed curricqlum and uses itto prepare sttj_d_en_t_s to’
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L Renewal :
Benchmark IC

) "meet state performance standards.

ey B -:_the schoof has defmed a procedure allocated tnme and resoufces,
_::_-_teachers in ongomg rewew and revision of the curncuium and

i . 'T'::the curr;cuium supports the schoot’s stated mission.:

Renewai :
aenchmark 1D'

; Elements that are generai!y present mclude

| High quality ins_:rujcﬁon:-i_s_'_'ejvident_ in al;-cigssjes_thjrguggqps theschool. -

-'--':_ teachers demonstrate sub;ect matter and grade—levei competency m the subjects
iand grades they teach; = e L
e R znstructaon is ngorous and fm:used an iearnsng objectwes that spec:fy clear
' Q.'.expectatuons for what students must know and be ahie to do in'each lesson; -

‘o lesson ptans and mstruct:on are.aligned to the schcol‘s currscuium framework and
o New York State standards and performance undicators :
= instruction is dtfferentlated to meet the range of Eeerntng ﬁeeds represeﬁted in’
:_the school’s student popuiation, e. .8 flexible student’ grouptng, dlfferenttated
_ : matenals pedagoglcaf techmques and/or assessments _ : :
o alf students are cogmtwely engaged in focused purposefui iearnmg actw;t:es :
2 '_dunng mstruct;onai t[mﬁ, PERTREI S Soniiiiin :
e learnmg time is maximized {e g, appropnate pacmg, htgh onmtask student
: behavwr, cieaf Eesson focus and clear directions to.students), trans;taons are
RS efﬁcsent and there is éay-to day instructional continuity; and :
e teachers challenge students with questlons and assignments that promote
"1 . academic rigor, depth of understandmg, and deveEopment of hagher order N ;
thmksng and problem solvmg sktlls ' o :

: sfate'-Uhi\iei'sity
" Renewal

The school has st'ro'rzg' instructinnai Iéadérshib_.
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' Benchmark'iE

_: lﬁ_si?h&id_na? _l.'éa_aéfr:shﬁ : |

-teacher ;)erforma é:e"(m content knowledge pedagogacai skllts and student

' ;achmvamerat : : SR, . i

v _the school's instructtonal ieaders have in piace a compre enswe aﬂd on~gomg"
*“system for evaluatmg teache quahtv and effectweness, - B o

the school’s snstructtonal Eeaders based on classroom visits and ther ava:labie

;data provsde derect ongo:ng support stich as critrcat feedback e achmg_andlor o

_modehng, to teachers intheir ciassraoms,
he school’s. ieadersh;p rovides’ structured opportumtie
For: teachers to plan the: riel'wery of. the mstruct:onal prugram wathm and acr
'g_ de. IeveEs gs. weii as with zsc:plmes or content areas e _
-_the choo%’s mstructnonai ieaders organzze a coherent and susta:ned pmfessaona!

'effect;vely workmg o ach;eve academac standards defmed by the State Umversuty
Renewai Benchmarks in:the'areas of assessment cumculum, pedagogy, student k8
_orde' nd dlscrpime and professmnai deveiopment. L BE o

Benchmark 1F

| AtRisk Students

The schooi is. demonstrably effectlve m helpm students who are struggl:ng :;':' s
academlcaliy ' : :

E!ements that are generatiy present mdude

.f.address ther tange of students needs, o _
“ _all reguiar educatlon teachers, as weii as spemaiists, utlh e effectwe strateg:es 10 : o

nstfate a workmg knowledge of students .
goals and mstructaonai strategses for meetmg f'

_ail regular educ&tlon teachers de
i indwlduaiazed Educat:on ngra_
2 those goais, : SN -
e - the school provzdes suff‘ cnent tam and support for on~go:ng ccordmatmn _
. between regular and special educatmn teachers as’ weii as other program _ '. Z-'Q' -
L ”spec:ainsts and service providefs; and SR S
Lile '__the schooi mon;tors the performance of student part;cspatnon in support semces :
using welldefined schooi~wade criteria, and regula rly evaluates the effectaveness
:of its sntervent:on pragrams o TEEE
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State i}nwers:tv’ i

: ; Benchm.ark 16' i

StUd _' nt Order &_Z_-

Clow- ieveE misbehawor is not bemg toterated 3N stucfents are not bemg allowed -'_:;
Lite d;srupt or: opt-out of iearnmg durmg ciass tlme, and St [
- '_3_throughout the s ooi 3 safe and orderiy envzronment has been established

f_?he school’s professsonal development program assasts teachers m'meetmg _
'studen" _cademlc needs and school goais by addre _smg ldentlf‘ ed shortcommg& -

i teachers pedagoglcal skllis and content knowledge. o

o State Umvers*ty;;:

 ‘Benchmark 1H

B ;:EIEFements hat are generaiiy present mclude
: i .'-the schooi pmvades suff' cient tlme personne! matenals and fundang to support

. 'ccmprehenswe and sustatned profess:onal deveiopment program :
':'the centent of the professmnai deveiopment program dmtetads wnth the school!
S mtssaan, curncu!um, and mstructionai programS'

. Professional
... Development . -

'State University Renewal Benchmarks -
v;dencaCategom P P TN A P po
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elements mcluded m |ts charter- o

E_Ie_énénts_:t'ﬁa_'t are generally present include:

stakehoEders are eware o' 'he mxss&on,

State Umversnty
i Renewat ’
Benchmerk ZB

Parents&sStudents |

State Umversnty

Orgamzat;ona!
Capacuty

'-f'B:en_ci_ﬁmaris 2C j‘

o the schaa! demonstrates effectwe management of day—to~day operattons
i steff schedutzng ss tntemally consustent and supporteve of the sci’aool"s mlsswn‘ B

: 'regular revaew and rewszon - : .
-'the schoci has allocated suff' caent resource n support of achievmg its goals

the, roles end responsxbmtnes of the school’s ieadershnp end staff members afe 'f' :
S cleariydef‘ned - S S -
L '_the school has an orgamzatmnaE structure that prowdes ciear lmes foz'

. accountablhty,

.« the school’s management has successquEy recrueted hered and retamed key R
R personneE and made appropriate dectsaons about remowng sneﬁect:ve steff
.- members when warranted; . : e s .

o S ' the school mamta;ns an adequate student enral!ment and has effectlve

procedures for recruiting new students to the schoot and -
e 'the school's management and board have demonstrated effectwe
. communication practices with the school commumty mciudmg school staff
" parents/guardians and students. o -
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. ____Si_éte Univ'e"rsit'w) sk

- Renewal

" Board Oversig]

'Benchmark 29

schociwstudent ach:eifementu—-m swff c:ent depth te permlt tbe board. to
;afov;de eﬁectwe overs:ght‘ ORI :

the school beard has set cEeer iong‘term and shortwterm goais and: expectatlons
o far meeting those goa}s, ancE commumcates them to the schooi’s management- ' =
"“and leaders; . - S : R e
: :':_.the school, board has recewed reguiar wrttten reports from the schooi ieadersi’up

'5-'._.on academcc performance and progress, fmancnal stabmty and orgamzatlonai

'{' '_the schoot board has conciucted regutar evafuattens of the schoo!’s management
o (tndudsng schooi ieaders who report to the bﬂard supemsors from :

_ ':effectweness in provadmg adequate schooE avers:ght and pizrsues epportumt:es
R 'for further gevernance traamng and éeveiopment ...... : e :

State Un;versnty
. Renewal

Benchmark 2E

Govemance

Eiements that are generalfy'_" resent mciude“ .:f :; BRSEE R PO

The board has mplemented and ma;nta;ned approprzate poi;aes, systems
and processes, and has abtded by them. U e D

g : _the school board has establsshed aset of priorltaes that are in hne wsth the

B 'schooi‘s gans and mission and has effectweiy worked to desrgn anci m‘apiement a
e system to ach|eve those p!’loFltiES“ - S A . REDIRRIETS
o the school hoard has in piace a process for recruntmg and selectmg new - L

L 'members in order to maintain adequate skill sets and expert;se for effectwe BEE
_ S 'goverﬂance and structural contmuaty, o S - T :
e the school board has :mpfemented ES comprehens;ve and s’mct conf!mt cf _ ' _
= interest po[tcy (and/or code of ethncs}——consnstent w:th those set forthuin: the B
- charter—and consistently abaded by them through the term of the charter; .
et -i'_'the school board has generally avoided creating conflicts of interest where
- posssble, where not poss:ble, the schooi has managed those confhcts of mterest

_ “ina clear and transparent manner; = : U Lo

»  the school beard has znst:tuted a process for deaimg with’ complamts (and such
policy is consistent with that set forth in the charter), has made that palicy clear
to all stakeholders, and has followed that policy including acting in a timely -

Charter Schools Institute # Evaluation Report 21




o fas[’uon on any such compla;nts

f'ithe schcol board has ab:ded by its bywlaws u'u:[ucEia'ag,E but not l|mrted to
S provuszons regardmg trustee eEect:ons removais and fi Ilmg of vacancaes

. ) _the school board and tts commlttees hold meetmgs m accordance thh the Open

State Umvers:ty '

Renewal

:. Benchmark ZF

£egai Reqwrements

: dunng :ts charter permd the schooi has compt ed a record of substant:al
g comphance with the térms.of its’ charter and apphcable state and fecieral !aws,
risles dnd reguiatmns mdudmg, but not Ilmfted to; submrttmg items to the .

. lnstatute ina ‘timely manner, and meeting teacher certification (mcludmg NCLS
¥ : haghly quallf ed status) and backgmund check requnrements FO!L and Oper:

"."3:".the schoei has an actwe and ongoing. reEattonshlp wzth m-house of. mdependent
_legai counsei that revsews relevant poizaes documents, transactlons ancf '

- needed

the schooi has; dessgned and put in p[ace effectwe systems and controls to
ensure that Eegai and charter reqmrements were and are met and
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