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INTRODUCTION

This School Evaluation Report includes four components. The first section, titled School Overview, provides
descriptive information about the school, including enroliment and demographic data, as well as historical
information regarding the life of the school. The second section provides background information on the
conduct of the evaluation visit, including the date of the visit and information about the evaluation tearn,
and puts the visit in the context of the school’s current charter cycle. The third section entitled School
Evaluation Visit presents overall benchmark conclusions {in italics} and an analysis of evidence collected for
each of the respective benchmarks. Finally, the report includes the school's 2010-11 Performance Review
and Summaries, which provide an analysis of the attainment of the key academic goals in the school's
Accountability Plan. Following these sections, the report includes an appendix containing the Qualitative
Educational Benchmarks {a component of the Renewal Benchmarks) used during the visit.

The Qualitative Educational Benchmarks address the academic success of the school, focusing on teaching
and learning {i.e., curriculum, instruction, and assessment}, and the effectiveness and viability of the school
organization, including board oversight and organizational capacity. The Institute uses the established
criteria on a regular and ongoing basis to provide schools with a consistent set of expectations leading up to
renewal.

The report below provides more detailed conclusions, and evidence to support these conclusions, for
some benchmarks in order to highlight areas of concern and provide additional feedback. In contrast to
the format of reports issued in previous years and in an effort to issue reports in a timelier manner, the
Institute now approaches the presentation as an exception report and deliberately emphasizes areas of
concern. As such, limited detail and evidence about positive aspects of the program are not an indication
that the Institute does not fully recognize evidence of program effectiveness.

Because of the inherent complexity of a school organization, this School Evaluation Report does not
contain a single rating or comprehensive indicator that would specify at a glance the school’s prospects
for renewal. It does, however, summarize the various strengths of the school and note areas in need of
improvement based on the Qualitative Educational Benchmarks.
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SCHOOL OVERVIEW

Opening Information

Date Initial Charter Approved by SUNY Trustees

July 15, 2005

Date Initial Charter Approved by Board of Regents

July 21, 2005

School! Opening Date

September, 2005

Location

School Year(s} Location(s} Grades District
2005-06 300 Wyona Street Brooklyn, NY Al New York City C5D 19
2006-07 to Present | 300 Wyona Street Brooklyn, NY Elementary Grades New York City CSD 19

800 Van Siden Avenue Brooklyn, NY

Middie Grades

Partner Organizations

Partner Name

Partner Type

Dates of Service

Current Partner

United Federation of Teachers Educational
Foundation, Inc.

Non-profit

2005-present

Renewal

Type of Renewal

Date

Initial Short-Term

March 16, 2010

Current Mission Statement

The UFT Charter School will prepare all students to achieve academic and personal excellence. The Elementary Academy of the
UFT Charter School will graduate students fully prepared for a demanding secondary education. The Secondary Academy of the
UFT Charter School will graduate students fully prepared for a2 demanding college education. Both academies will help to

prepare students for meaningful lives as full democratic citizens in a free society.

Current Key Design Elements

«  High academic expectations;

* rigorous college-prep curriculum that includes English, mathematics, science, social studies, foreign Janguage, physical
education and the arts;

« 1wo teachers per classroom in Kindergarten through third grades;

e« academic-based after school program run by a community based organization;

*  high-gusality teachers;

s Nationai Board for Professional Teaching Standards certification;

s balancing human resources with curriculum and school culture;

s democratic governance;

*  professional development;

« three parent seats on the school’s board of trustees;

s family-school partnership;

s CREST core values (community, respect, scholarship, trustworthiness); and

e “Habits for Thought” {Analysis, Breadth of Perspective, Connection, Discourse, and Evidence}.

Charter Schools Institute B Evaluation Report




School Characteristics

School Original Revised Actual Original Revised Actual Days of
Year Chartered Charter Enroliment’ | Chartered Chartered Grades Instruction
Enroliment Enroliment Grades Grades
2005-06 150 N/A 138 K-1 N/A K-1 180
2006-07 225 350 355 K-2 K-2,6 K-2,6 180
2007-08 300 525 547 K-3 K-3, 6-7 K-3, 6-7 180
2008-09 375 735 715 K-4 K-4,6-8 K-4, 6-8 180
2008-10 450 860 805 K-5 K-9 K-9 180
2010-11 972 N/A 960 K-5 K-10 K-10 180
2011-12 1,674 N/A 1,038 K-12 N/A K-1% 180
Student Demographics
2007-08° 2008-09° 2009-10°
Pereent of Percent of Percent of Percent of Percent of Percent of
School NYCCSD 18 School NYCCSD 1S School NYC CSD 19
Enrollment Enroliment

American Indian or Alaska

Enrollment

2

Enroliment

Enrollment

=

Enrollment

39

- mEEy
i Gaa e .
. -

' Eligilor Free Lunch

D 1 0 1 0 1

Native
Black or African American 82 53 84 53 81 53
Hispanic 16 39 14 39 17 40
Asian, Native H fian,

sna.n. ative Hawaiian, or 1 6 3 6 5 6
Pacific islander
White 1 1 4] 0
Multiracial 4 0 0 0

Lunch

Higible for Reduced-Price

17

! Source: SUNY Charter School institute’s Official Enroflment Binder. {Figures may differ siightly from New York State Repart
Cards, depending on date of data collection.}
2 Source: 2007-08 School Report Cards, New York State Education Department.
* Source: 2008-09 School Report Cards, New York State Education Department
* Source: 2000-10 School Report Cards, New York State Education Department
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Current Board of Trustees

Board Member Name

Position/Committees

Michael Mulgrew UFT Trustee
Evelyn Delesus UFT Trustee, Chairperson
Kelly Nowlin Staff Trusiee
Justin Davis Staff Trustee
Michelie Boddin-White School Leader
Burton Sacks External Trustee
Cali Cole External Trustee

Sharan Carter

Parent Trustee

H. DeVore Chapman

External Trustee

Zakiyah Shaakir-Ansari

Parent Trustee

Alexandra Salamon

Staff Trustee

Chester Campbell

Parent Trustee

School Leader(s}

School Year School Leader{s) Name and Title

2005-06 Rita Danis {Elementary)}

2006-07 Rita Danis {Elementary) and Drew Goodman (Secondary)

2007-08 - Rita Danis {Elementary) and Drew Goodman (Secondary)

2008-09 Michelle Bodden (Elementary)} and Drew Goodman/Mary Butz (Secondary}

2009-10 Michelle Bodden {Elementary} and Danny Wilcox {Secondary)

2010-11 Shelia Evans-Tranumn, Superintendent; Michelle White, Elementary Principal; and Shep
Brown, Interim Secondary Principal '

201112 Shelia Evans-Tranumn, Superintendent; Michelle White, Elementary Principal; and Martin
Weinstein, Secondary Principal

School Visit History

School Year Visit Type Evaluator Date
{Institute/External)

2005-06 First-Year Visit Institute March 23, 2006
2006-07 Second-Year Visit Institute April 12, 2007
2007-08 Third-Year Visit External {SchoolWorks) May 5-6, 2008
20098-10 Initial Renewal Visit Institute December 8-10, 2009
2010-11 Subsequent Visit Institute February 9-10, 2011
2011-12 Subseguent Visit institute December 6-8, 2011
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CONDUCT OF VISIT

Specifications
Date(s} of Visit Evaluation Team Members Title

Ron Miller, Ph.D Vice Premdeg? for

Accountability

Danielle Keen Analyst for School Evaluation
December 6-8, 2011 Sean Fitzsimons Program Analyst

Lori Clement Senior Analyst
Aretha Miller External Consultant
Josephine Baker External Consultant

Context of the Visit
Charter Cycle®
Charter Period 2™ Year of 2™ Charter Term
Accountability Period 3™ Year of 3-Year Accountability Period
Impending Renewal Visit Fall 2012

3 Because the Institute makes a renewal decision in the Jast year of a Charter Period, the Accountability Period ends in the next
to last year of the Charter Period. For initial renewals, the Accountability Period is the first four years of the Charter Period. For
subsequent renewals, the Accountability Period includes the last year of the previous Charter Period through the next to last

yvear of the current Charter Period.
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SCHOOL EVALUATION VISIT

Benchmark Conclusions and Evidence

1. B Use of Assessment

UFT elementary academy has a system to gather assessment and evaluation data, and teachers
have begun to use it to improve instruction and student learning. The secondary academy is
beginning ta implement an interim assessment program at the middle school level; while the
academy has administered an assessment far high school students, it does not have a high
school interim assessment program.

The elementary academy regularly administers diagnostic, formative, summative and informal
assessments including Achieve 3000, Children’s Progress, and New York State practice exams, as
well as weekly and unit assessment based on the school’s commercial curriculum, The academy’s
assessment coordinator, who scores the standardized assessments within a week, works with
“grade bands” and individual teachers to interpret results and adjust instruction. Teachers
administer and score weekly and unit assessments from the academy’s commercial curriculum
and then analyze the results {ogether at grade band meetings. Teachers report using the data to
group students for differentiated instruction in general education classrooms, group students for
remediation, refer students to special education services, identify opportunities for re-teaching
and track student progress. In comparison to previous years, the elementary academy assessment
coordinator works directly with teachers to analyze data in making instructional decisions. Both
teachers and school leaders report that teachers are now more proficient at analyzing and using
data; however, as this structure is new, the school has not yet validated the approach by
demenstrating improved performance on high-stakes exams.

The secondary academy has taken some steps toward implementing a school-wide interim
assessment program, but at the time of the December visit, plans were still evolving and interim
assessment results had not yet had an impact on instruction. Aside from last year's state
assessments, secondary academy teachers have not used school-wide data to systematically
improve instruction. The middle school grades currently rely heavily on data from April’s state
assessment. The academy has used these assessment results to group students into three
perfarmance categories for assignment into daily Academic Intervention Strategy (AlS), or “Core”,
classes, as well as to modify the scope and sequence in order to address general skill deficiencies.
Teachers generally report being aware of students’ specific skill deficiencies based on the April
exam.

In 6th through 8th grade, the school administered a school-wide Kaplan benchmark exam to all
students at the end of October. Itincluded an item skills analysis with teachers expected to
develop improvement plans by the beginning of January for students who scored at Level 1 and 2
on last year's state exam and are in the remedial AiS class. The school is introducing these plans
for the first time. At the time of the visit, some teachers were developing plans based on the
Kaplan results and were organizing the assessment data and plans in data binders for easy
reference in student support team meetings, responding to parent requests and to aid instruction.
The director of faculty plans to meet with teachers once a month starting in January to monitor
improvement plan implementation.
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School leaders expect teachers to use the assessment data for developing individual improvement
plans for all data tiers of middle school students, but teachers report only generating them for the
lowest performing students. School leaders did not report on plans for using the data for other
purposes. In addition, because of the late administration of the Kaplan exam and the slow
implementation of the individual improvement plans, teachers can only use assessment results
well into the school year. This delay affects the large number of 6th graders who entered the
school for the first time this year and for whom last spring’s state assessment results (taken at
their prior school} are often not available to UFT.

The academy has scheduled two more middle school-wide assessments later in the year, using
state practice exams, which may not align with the nationally administered Kaplan test. The
original plan was to administer Kaplan three times, but the schoot decided against further use
because it does not adequately assess the state standards, as well as concerns about the validity
of results based on repeated administrations. Nevertheless, it is unclear how the school will
assess overall student progress when comparing Kaplan results from October with state practice-
exam results later in the year.

Aside from coordinated school-wide assessment administration, middle school teachers report
giving their classes state practice exams on their own at the beginning of the year to compare data
from the previous year's results and to use as a diagnostic toal. Since the school-wide assessment
system is in development, measures of student growth rely mostly on teachers’ independent data
collection and analysis.

The high schoot administered the Preliminary Scholastic Aptitude Test (PSAT} in November. With
about two-thirds of the 9th to 11th grade students taking the test, it has value as a college
preparation activity, Nevertheless, it does not serve as a valid interim assessment for evaluating
overall student performance to the extent that a notable proportion of the students did not take
the November exam. At the time of the visit, the results were not yet available and there are no
apparent plans to use them for making instructional decisions. The school currently intends to
develop its own in-house PSAT practice exams as a follow-up. Similar to the middle school, the
high school teachers develop their own assessments, in this case, as preparation for Regents
exams. Some high school teachers receive guidance and support on test development and data
analysis from the secondary academy assessment coordinator.

Throughout the secondary academy, there is evidence of a new emphasis on student writing with
work products on display throughout the school. While the exhibits reflect a set of teacher
expectations, including grading with rubrics, the scoring often does not reflect quality.
Nevertheless, the school leaders have a thorough understanding of steps to take in the
development of a sound writing program.

1. € Curriculum

UFT Charter School does not have a uniform school-wide curriculum. At the elementary
academy, teachers rely on commercial curriculum, which aligns to the state standards, as o
framework to guide instruction. While many secondary teachers create units and lesson plans
that are generally aligned with the standards, their efforts are not coordinated or aligned to
those in the elementary academy.
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The elementary and secondary academies take different approaches to curricilum development
and planning. At the elementary academy, teachers largely rely on commercial curriculum that,
according to consultants from the commercial curriculum provider, aligns to both the New York
State and Common Core Standards. Using these curricula as a framework, teachers create pacing-
guides and unit plans that they analyze and revise frequently based on student assessment results,
teacher observations and input from the school’s assessment coordinator. Rather than make
large-scale, systematic revisions, teachers make changes week-to-week as lessons role out. The
academy, as a whole, is beginning to analyze the effectiveness of its broader curriculum
framework and adjust how teachers are required to implement it over the course of the academic
year. Elementary teachers took the first steps toward a coordinated revision during a whole-
school planning session during summer professional development. Revisions are, however,
currently in the early stages. The elementary academy has had only one professional
development session regarding vertical alignment of the curriculum, and teachers report studying
the standards for the grades above and below their own when creating pacing guides.

Teachers at the secondary academy create minimal scope and sequence documents to provide a
general overview of the topics covered each month throughout the year with suggested pacing
and examples of resources and assessments. At each grade level, teachers work with their subject
area peers to generate unit plans based on scope and sequences in order to guide specific lesson
planning. While each unit plan identifies relevant New York State standards, the school has no
guiding document that provides a comprehensive, strategic approach to using the standards as an
overarching framework for curriculum planning. While unit plans identify common unit-wide
objectives that all students must attain, as well as some indications of pacing, teachers have
discretion over how they plan and structure their iearning objectives even within grade-level
department teams. Each grade level department takes a different approach to co-planning, with
some working closely together to ensure alignment of instructional activities and others working
as individuals with little consideration of what other teachers of the same class are doing.
Additionally, the academy is currently creating curriculum for the 11th grade as the year
progresses and has not yet planned next year’'s 12™ grade curriculum; this timing demonstrates a
lack of strategic planning and no comprehensive approach to curriculum development.

Throughout the academy, there is little consideration for vertical alignment of the curriculum
between grades at weekly secondary department meetings. Nor are there common curriculum
expectations, practices or other elements of alignment between the elementary and secondary
academies. Finally, neither campus provides regular oversight of lesson plan development,
although at the time of the visit, secondary leaders have begun articulating common expectations
for lesson plan formatting and use.

1. D Pedagogy

Generally effective instruction is evident in most classrooms in the elementary academy. At the
secondary academy, instruction varies from basic, but purposeful, to high quality.

During literacy periods, elementary teachers implement structured lessons consisting of a 15~

minute mini lesson and two 15-minute blocks for small group work, during which leveled groups of
students focus on specific skills. The elementary academy has begun to use homogenous grouping
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during small group work in order to differentiate for the needs of individual students. In some
classes, teachers instruct small, leveled groups, using differentiated activities and texts to meet
the individual needs of the students within them and use data to inform frequent changes in
student grouping; however, in others, teachers teach the same lesson to each small group. Math
lessons include a mini-lesson, group work and independent practice, with paraprofessionals
working with small groups or individuals on specific skilis when needed. All students are engaged
and participle in purposeful learning activities.

Alimited number of teachers pose higher-order thinking questions, asking students to defend
their comments, promoting accountable partner talk and prompting students to answer with full
sentences and to incorporate relevant advanced vocabulary. However, in other classrooms,
teachers praise students despite low-level or incorrect responses to questions without probing
further to elicit evidence for demonstrating understanding. instructors maximize learning time in
some classes with games and procedures to reinforce routines during classroom transitions;
however, in other classes, transitions lack urgency and students do not move purposefully from
one activity to the next. All teachers clearly articulate the objectives of the lesson to students,
though many lessons lack rigor and focus on lower levels objectives.

At the secondary level, high quality instruction is evident in only some classes. All teachers have a
clear plan for delivering their lessons, and in every class, at least a majority of students are
minimally engaged in learning activities. A limited number of teachers challenge students with
engaging activities that require higher order thinking skills, such as using context clues to detect
bias in controversial newspaper articles. However, in most classes, tessons lack rigor, are largely
teacher driven, and are not sufficiently engaging to capture the attention of all students. Low-
level misbehavior, such as constant whispering, is present to some degree in many classes
throughout the school, although this is not typically distracting enough to prevent teachers from
delivering their lessons. Transitions reflect some sense of urgency; however, teachers often need
to prompt students to begin to work at the beginning of each assignment, suggesting that
students have not adequately internalized routines. Most teachers demonstrate adegquate
content knowledge, though a limited number of lessons contain content errors. When special
education teachers are present in the classroom, they act as monitors, circulating around the
classroom, rather than engaging in instruction.

1. £ Instructional Leadership

With continued stable administrative leadership, the elementary academy has been able to take
further steps to establish systems and procedures for improving teacher effectiveness and
program coherence. At the secondary academy, new, strong instructional leaders have recently
Jjoined the staff, but impediments to developing an instructional leadership system remain.

The leadership in the elementary academy has introduced new personnel and procedures for
linking assessment with instruction and focusing on student performance. The leaders have fully
implemented these systemns, but they are still being refined. Newly introduced subject area
coaches and the assessment coordinator provide regular instructional support at grade band
meetings, while the principal and dean of faculty evaluate teacher performance. Leaders
systematically share teacher strengths and weaknesses with the coaches who refocus their grade
band activity and individual teacher support accordingly. The academy pairs teachers with a
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mentor with whom they meet weekly and some teachers receive regular, individual support from
a coach.

Teachers indicate that the academy continually centers its attention on using assessment data to
make instructional decisions in order to improve student performance. Teachers report that the
supervisory team frequently observes their instruction and that the teachers have a clear
understanding of how leaders evaluate them. The academy uses a computerized teacher
evaluation tool that tracks the development of their skill competencies. At the time of the visit,
the supervisors had already formally evaluated a majority of the elementary academy teachers
this school year.

The new principal of the secondary academy, who has been in the position for two months, has a
clear sense of instructional priorities and program improvement. In his brief tenure, his impact is
manifest in student order and behavioral expectations as well as in 2 school-wide emphasis on
writing. He has a clear sense of quality instruction and uses a variety of modeling techniques to
reinforce the pedagogical skills he is focusing on. He has provided a coherent focus on
instructional technique at the academy’s professional development meetings and through a
consistently applied set of items on an informal observation checklist. Aside from the principal, a
director of faculty has very recently joined the staff. In assuming the role of an assistant principal,
she has concentrated her efforts on curriculum and assessment issues; her direct instructional
support for teachers has been limited thus far. '

Notwithstanding the principal’s leadership strengths, the academy has structural impediments to
establishing an integrated instructional leadership structure. The activities of the academy’s
Teacher Center specialists are not coordinated with those of the school administration. The
specialists who report to a Teacher Center supervisor set their own agenda for conducting
professional development and supporting individual teachers. Their efforts overlap with those of
the leadership at their own discretion. As a result, no one person systematically reinforces
professional development workshop topics and current school-wide priorities at the classroom
level. Further, with a notable number of new teachers this year, direct, individual support is less
effective given the lack of coordination.

Since the executive director started last year, the school has begun to emphasize teacher
accountability. In the absence of tying teacher performance to student achievement, consistent
and timely professional judgment of teachers’ observed pedagogical practice is vital. The
secondary academy introduced formal evaluations for the first time last year with a number of
different administrators conducting the evaluations. This practice is to continue this year. Atthe
time of the visit, secondary academy administrators had only completed a small number of formal
observations. Further, the content and focus of the available evaluations conducted by the
respective administrators are incongruent, with some administrators taking an informal approach
to teacher evaluation and others adopting a more formalized systematic approach. While the
executive director plans to consclidate the various approaches into one framework, secondary
teachers report not knowing the academy-wide criteria for determining quality performance.
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1. F At-Risk Students

UFT’s elementary academy has a defined process for supporting students who are at-risk and
those with special needs; however, the process at the secondary academy lacks elements
necessary for student success. UFT, as a whole, does not have a defined instructional support
frameweork for working with English Language Learners and has not consistently provided
services to them. The school does not demonstrate adequate support of at-risk students,
evidenced by low scores on state assessments.

The elementary academy has a structured three-tiered Response to intervention (RTl) program.
Teachers and administrators at the academy report that they have refined the process this year
for identifying and supporting struggling learners and students with special needs. The school
implemented a pilot RTI program in the 3™ and 4™ grades last year that resulted in higher overall
scores on the 3rd grade math and 4th grade ELA state assessments. Leaders aitribute the growth
1o this pilot and have since implemented the RTI program school-wide. At the time of the visit, the
schoot had not been through the entire 12-week RTI process and the visiting team only observed
Tiers | and I, Tier | consists of responsive teaching in the general education classroom; Tier ||
consists of puli-out skill-based small group instruction in grades Kindergarten 1o 2, and a ane class
period per day set aside for data-driven, skill-hased instruction in math and ELA in grades 3-5. All
students in grades 3-5 automatically receive Tier |l intervention as part of the academy’s “RTI
block.” Teachers, along with the school’s RTI coach, use the Children’s Progress diagnostic test in
Kindergarten fo 2" grade and formative assessment data in 390 5™ grade to place students in
groups that focus on skills that they did not master on the respective assessments. Teachers
reassess students on their focus skills at the end of every three-week period. Students who make
progress continue on to another skill; if they have not mastered their focus skill, they continue'to
focus on it during the RTI block for another three-week cycle. Students who do not meet their
goals after six weeks {two three-week cycles) are referred o the Student Support Team {S5T}). The
SST evaluates students for academic as well as social-emotional issues, and at the time of the visit,
had only met once this school year. Though not yet implemented, teachers and leaders clearly
articulated the proposed modetl for Tier Il interventions. After the §5T evaluation, students will
receive Tier lil interventions, which consist of either one-to-one support or small group, pull-out
support provided by the AlS coordinator. Teachers, along with the AIS coordinator will continue to
monitor student progress for a final six-week cycle, after which the SST will reconvene to assess
the student’s success. The $5T will refer students who fail to progress with Tier il interventions
for special education services.

At the secondary academy, the program for struggling students and those with special needs is
less defined and coordinated. Middle school students receive differentiated academic supportina
daily class with student placement based on test performance from last spring’s state assessment,
Aside from this intervention based on dated information, the secondary.academy does not have -
an established RT! process for identifying, placing or monitoring struggling students. Some
teachers recently received RTl training, but the academy has not implemented any specific
interventions to address the needs of targeted students. Teachers can refer students to the
academy’s student support team, but it does not conduct its progress monitoring systematically.
in the classes providing differentiated academic support, called “Core classes,” the curriculum is
based on the Kaplan test prep program. Teachers report that administrators expect them to
differentiate instruction in their daily class, they independently choose their own Kaplan and
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supplementary material, and express concern that they often do not have the skill and knowledge
to make the differentiation meaningful and appropriate for their students. They note that they
rely on the Teacher Center specialists for support, but they receive little assistance in providing
academic support.

The school has 85 students with Individualized Education Programs {IEPs)}, 42 in the elementary
and 43 in the secondary academy. In the elementary academy, teachers and leaders report that
students receive the services outlined in their IEPs. The academy uses a collaborative team
teaching approach to provide instructional support to students in 3rd and 4th grades; whereas, in
the other grades a teacher pushes in to work with the special education students. The academy
also provides SETTS services to those students whose |EPs require it. The middle school also
provides SETTS services, and employs a collaborative team teaching model. At the high school
level, students with IEPs receive pull out support in the resource room. They are also classes that
use a collaborative team teaching model. The special education coordinator reports that no
students have been decertified.

The school’s summer institute included some special education training on annual reviews,
interpreting {EP goals and teacher collaboration. To the extent that the academies have
coliaborative team teaching, the special education teachers keep the general education teachers
informed about special education issues, but the school has not provided ongoing professional
development for generai education teachers.

At both academies, English Language Learner (ELL} support is limited and ad hoc. The school
administers the Home Language Survey and when applicable the LAB-R but does not provide a
coherent follow-up method to ensure that students are accurately and clearly identified as being
in need of ELL services. Currently, UFT has identified ten students, two in the elementary and
eight in the secondary academy, as ELLs. At the elementary academy, students receive English-as-
a-second-language {ESL) support before and after scheool. School leaders report that a certified
bilingual teacher provides this support; nevertheless, the services provided are in violation of
federal faw which, at minimum, mandates that the school provide an ELL program that {i} is based
on a sound educational theory, {ii) is adequately supported with effective staff and resources such
that the program has a realistic chance of success, and (iii) is periodically evaluated and revised as
appropriate.

At the time of the visit, the secondary academy had just hired an ESL provider, but no formal
program for ELL students was in place. While students have received limited ESL support in the
past, the academy does not currently have an ELL program: staff and instructional materials are
not available to address the specific needs of the eight students. Furthermore, the Institute found
little evidence that school leaders are currently monitoring student progress towards English
language proficiency. :

1. G Student Order and Discipline
The school is safe and orderly with a school culture that is purposeful at both academies.

UFT Charter School has recently revised its school-wide discipline policy in order to align disciptine
practices at the two academies. At the elementary academy, a studious culture is prevalent
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throughout the school. There is little evidence of misbehavior, and teachers quickly correct
students if they whisper to one another during a lesson or move from their seats without
permission. At the secondary academy, hallways and classrooms are well monitored and safe.
While transitions between some classes are loud and take slightly longer than the allocated
passing time, they are, for the most part, orderly and there is a sense of urgency on the part of the
staff toward ensuring that students are in their classrooms. The academy has provided training to
teachers on implementing a consistent approach to discipline; and teachers are able to articulate
this approach, which starts with giving students a verbal warning, moves to giving students a
written warning, calling home, and referring a student to administrators for further disciplinary
action. Teachers report that students are beginning to understand the consequences of their
actions, which is confirmed by only low levels of student misbehavior. The school has two
disciplinary deans who are present throughout the school, including in classrooms,

1. H Professional Development

The elementary academy has recently put in place staff and systems for delivering sustained
professional development through a coaching program which assists teachers in meeting
student academic needs. The secondary academy provides a variety of uncoordinated
professional development opportunities, which, as a result, limits their effectiveness.

At the elementary academy, school administrators or coaches lead bi-weekly professional
development sessions. The administration chooses the topics for these sessions based on both
teacher need and interest surveys. Teachers also meet with the literacy, math and RT! coaches as
grade band teams on a rotating weekly basis, when the coaches provide targeted professional
development. New teachers work with mentors, who meet with them during two periods weekly
for one period of observation, followed by a period to discuss the observed lesson.

in contrast to the elementary academy, the secondary academy does not implement a coherent
professionai development program. The two Teacher Center specialists, who report to a Teacher
Center supervisor, plan their program independent of the school’s professional development
agenda. The specialists led the school’s summer institute program, which took place before the
principal joined the staff. They also work with a caseload of first-year teachers to develop their
pedagogical skills; however, the focus of this work does not align with school plans or priorities.
The specialists report that teachers are uncomfortable receiving professional development from
the academy’s administration. An administrator reports letting the specialists know when a
specific teacher is to receive a formal observation, but not knowing how and how much the
specialists may have worked with the teacher.

The principal reports that current professional development priority includes workshop model
lesson planning, the structure of Do-Now lesson activities and conferencing with students. At the
most recent professional development day, the agenda included the following break-out sessions:
the focus for pre-observations, an introduction to portfolios and the writing process, use of exit
tickets and lesson planning. The administration and the specialists have not provided any
systematic follow up to these topics. Because of the lack of coordination, teacher professional skill
and competency are much less readily developed and reinforced.
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2. C Organizational Capacity

The leadership continues to institute practices to enable the two academies to coalesce into one
school, but the two academies remain distinct. The school and its executive director have
focused on strengthening school-wide leadership, significantly at the secondary level. With an
improvement in staff morale, the school has created a positive learning environment.
Notwithstanding these developments, aspects of the organizational structure still inhibit the
development of an effective instructional program.

The executive director has continued to focus on establishing a one-school concept by instituting a
common set of policies, integrating parent activities and merging the administration of the two
academies into a single executive team; nevertheless, except for operations and special education,
the administrative positions continue to be separate. Most importantly, the two academies
remain disconnected to the extent that only about 20 out of 125 current 6th graders attended the
elementary academy.

in benefiting from stabie leadership, the elementary academy has instituted a variety of systems
to enhance the delivery of instruction over the course of the tast few years. By contrast, the
secondary academy, with five principals in six years, has lacked continuity and generally been
without a functional reporting structure that supports distinct lines of accountability with clearly
defined roles and responsibilities. In the absence of a coherent structure, the school fills the
leadership vacuum through a network of informal connections to the board and UFT
headquarters. C

The executive director has taken steps to establish a more functional organization; despite the
departure of one principal in February 2011 and an acting, care-taker principal in place through
September 2011, the current principal is charged with putting in place a variety of instructional
systems that have generally been absent during the prior six years. With the newly established
positions of director of faculty and director of curriculum, the principal is responsible for analyzing
data, ensuring the implementation of the charter’s key design elements, improving school climate,
reviewing roles and responsibilities of out-of-class staff positions, systematizing classroom
observations, etc.

While the executive director focuses on consolidating key functions, a number of operational
responsibilities are only loosely connected to the school administration and have not been well
coordinated. With a school focus on equalizing the resources for the two academies, the
secondary academy has added instructional leadership positions, as well as two Teacher Center
specialists dedicated exclusively to the academy; nevertheless, as indicated above, the school does
not effectively deploy the specialists. Despite the effort to ensure adequate resources, teachers
report that materials and equipment are not available in a timely manner, indicating that the
school budgeting and purchasing process may not function well. At the time of the visit, teachers
stated, for example, that smart boards and a copy machine arrived well into the school year, trade
books had not been available when needed, some science classrooms still did not have lab
materials and student trips had been cancelled. From another perspective on operations, the high
school student program schedule has reportedly been changed a number of times because of
unequal distribution of enrollment by class, students with an inadequate number of credit-bearing
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classes and teachers assigned to classes outside of their expertise.

At the end of the last school year, about 30 teachers left the secondary academy by mutual
agreement with the executive director. In finding their replacements, the hiring process has
reportediy changed with a strengthened teacher hiring committee that emphasizes demonstration
lessons and demonstrated productive interaction with students in the classroom. The executive
director reports that new teachers are supportive of one another and dedicated to the school's
success and open to providing rigorous instruction. Yet, while the school can now supposedly
concentrate on rigor, questioning technigues and classroom routines, it remains gquestionable how
much can be accomplished when there are so many new teachers and the instructional leadership
is not tightly coordinated.

2. D Board Oversight

With the continued input of the executive director, the UFT board of trustees is focusing on the
school’s mission and providing oversight to the educational program.

While the board continues to have the skill set to carry out its responsibilities, it has not
historically done so effectively. It is now meeting regularly, playing an oversight role in providing
advice to the executive director and monitoring her program implementation activity. The board
is aware of the academic Accountability Plan goals and the requirements for renewal.

The board has been instrumental in establishing the school’s College Now program in partnership
with Kingsborough Community College. Students who passed at least three Regents by the end of
the 10th grade are eligible to attend the program, which will begin in the spring. its ability to
instill a college prep focus and a culture of learning, as well as its effectiveness in enabling
students to gain college credits is yet to be determined.

Rather than indirectly managing many aspects of the school’s program, the board is now less
involved in the day-to-day operations of the school. The locus of authority is more directly under
the school leadership; however, the United Federation of Teachers continues to carry out
business, operations and various support functions. As indicated above, this division of
responsibilities between school and partner organization affects the development of coherent
systems for the delivery of instruction.

As noted in last year's report, the board and head of school are developing a more viable
organization, but the UFT Charter School has limited time to demonstrate that it has met or come
close to meeting its Accountability Plan goais, the criterion for renewal. In fact, while there were
some positive signs at the time of the last evaluation visit, the school’s performance declined in
English language arts and remained about the same in mathematics in [ast spring’s state
assessments, which succeeded the visit,

Also noted in last year’s report, the school had been operating in violation of its own bylaws and
had failed, on numerous occasions, to conduct board meetings in accordance with the Open
Meetings Law (Article 7 of the Public Officers Law). At thattime, the Institute agreed to forego
issuing a formal viclation letter in exchange for the school board’s commitment to expeditiously
rectifying all identified compliance issues. While a representative of the school’s partner
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organization has been in regular contact with the Institute regarding the school’s bylaws, the
school board has yet to act formally to rectify noted deficiencies {including sending amended by-
laws to the institute} and remains out of compliance. In addition, although a cursory review of the
school board minutes subsequent to last year’s visit reveals progress in addressing noted Open
Meetings Law violations, numerous subsequent violations remain present. Notably, the school
board continues 10 enter impermissibly into executive session and to deliberate on matters in
executive session, which the law requires addressing in public.

The Qualitative Educational Benchmark evaluation presented in this report suggests that the
school still faces multiple hurdles in consolidating various organizational functions, in developing a
valid assessment system aligned to state performance standards for reliably tracking student
progress, and in developing an effective program for at-risk students and those with special needs.
in particular, the school’s board has not effectively overseen the implementation of programs for
ELLs in compliance with federal law. While the academies have provided some ELL services, they
have delivered them inconsistently and have not fully integrated them into the educational -
program. :
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UFT Charter School 2010-11 Performance Review

Performance Surnmary

in 2010-11, the second year of UFT Charter School’s three-year Accountability Period, the school is
not meeting its English language arts or mathematics goals. UFT’s ELA performance has remained
the same as the previous year with the school again not meeting any of its five measures in ELA. In
math, the school has shown progress in all measures, but is still not meeting its goal. Results for the
school’s 2010-11 science goal are not yet available. The school met its NCLB goal.

These results are based only on elementary and middle school measures. As the high school only
served students in 9™ and 10" grade in 2010-11, only a limited number of high school measures
apply. Results for these measures are not yet available.

English Language Arts

Based on results of the five elementary and middle school measures in its Accountability Plan, UFT
Charter School is not meeting its English language arts goal. During the second year of the
Accountability Period, the schoo! did not come close to meeting its absolute target of 75 percent of
students scoring proficient, with only 58.4 percent of students achieving proficiency.® This result
was little changed from the previous year. The school did not meet the Annual Measurable
Objective {AMO) set by the state in 2010-11 and again performed worse than the local community
school district. In comparison to demographically similar schools, the school did not meet its target
this year, performing worse than expected and identically to the previous year. In terms of cohort
growth, comparing the same students from year to year, UFT’s students performed at the same low
level, with no cohorts meeting their individual growth target.

Mathematics

Based on results of the five elementary and middle school measures in its Accountability Plan, UFT
Charter Schoot has made progress in meeting the individual measures in its math goal, but is not
meeting the goal, because it is performing lower than predicted in comparison to similar schools
statewide. The school exceeded the absolute target with 87 percent proficiency, representing a
level of performance comparabie to that of two years ago, the last year of the previous
Accountability Period.” Similarly, UFT outperformed the local community school district as it had in
the last year of the previous Accountability Period. The school continued to exceed the state’s
AMO as in previous years. In terms of year-to-year cohort growth, the school’s overali performance

6 For the purpose of evaluating the goals’ absolute measure, the Institute has again adapted SED's "time-adjusted” ELA cut-offs
for 2010-11 as it had in 2009-10. The other four measures utilize the current, revised ELA cut-off scores. As such, the cut-offs
for the Annual Measurable Objective and cohort growth are different from last year when the "time-adjusted cut-off was used
instead.

7 For the purpose of evaluating the goals’ absolute measure, the Institute has again adapted SEIYs “time-adjusted” math cut-
offs for 2010-11 as it had in 2009-10. The other four measures utilize the current, revised math cut-off scores. As such, the cut-
offs for the Annual Measurable Objective and cohort growth are different from last year when the “time-adjusted cut-off was
used instead.
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improved slightly, but no grade cohort met its individual growth target. in comparison to
demographically similar schools state-wide, the school did not meet its target and again performed
worse than expected after having met the target in the last year of the previous Accountability
Period.

Science

UFT Charter School’s science results are not yet available.
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APPENDIX A: RENEWAL BENCHMARKS USED DURING THE VISIT

An excerpt of the State University Charter Renewal Benchmarks follows.
Visit the Institute’s website at: http.//www.newyorkcharters.org/
documents/renewalBenchmarks.doc to see the complete listing of Benchmarks.

Benchmarks 1B — 1H, and Benchmarks 2A - 2E were using in conducting this evaluation visit.

Evidenee Category FE R i State Umversrty Renewal Benchmark : Lo

State Uhiversity' a 3 The schoot has a system to gather assessment and evaluatlon data and uses it to _
' Renewal . : lmprove mstructlonal effectweness and student ¥earnmg

Benchmark 18 :

B : Eiements that are generally present snclude
UseOf_._-;;-'r - : - B AR
Assessment D ata - L. s the schooliregularly uses standardxzed and other assessments that are aligned to
: R the school’s curriculum framework and state performance standards; .
. the school systemat:cal!y collects and ana!yzes data from dnagnostlc, format;ve
" ands summatwe assessments, and makes nt accessrbie tc teachers, schooE Eeaders
. and the school board; -
«  theschool uses protocois, procedures and rubncs that ensure that the scor:ng of
. assessments and evaiuahon of student work is reliable and trustworthy,
« | the school uses assessment data to predict whether the schooi 5 AccountablErty
Plan goals are being achaeved _________
. the schoal's leaders use assessment data to monstor change and i ;mprove the
C school's academic program, ;ncludrng cumcuium and mstructlen profess:ona!
_ development staffmg and mterventlon services; o : SR
» . the school’s teachers use assessment data to adjust and mpruve ;nstruction to
.. meetthe identified needs of students;: S :
+ acommon understandtng exlsts between and among teachers and admuntstrators
' of the meaning and consequences of assessment results, e.g., changes to the
instructional program, access to remediation, promotlon to the next grade;
s the school regularly communicates each student’s progress and growth to hisor
her parents/guardlans, and
«  the school reguiarly camminicates to the school community overalE academsc
_performance as well as the school’s progress toward meetang its academxc I
_ Accountabiisty Plan goals '

State University The schoot has a clearly defined curriculum and uses it to prepare students to
Renewal meet state performance standards.
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Ben;llnjark'l.c_: '.

. Curriculum’

EEements that are generally present mclude

B the schooi has a well—def;ned curnculum framework for each grade and core
- academic sub;ect which includes the knowledge and skills that all students are - :
expected to. achreve as spemfled by New York State standerds and performance ‘

mdrca’cors

- the school has carefully anaiyzed all cumculum resources (mciudmg commercrai

L .matenais) currently in use in-relation to the school’s curraculum framework, -

. identified areas of defi c:ency ancfjer mssahgﬂment and adziressed them en the ' :
* instructional program R AR AR A e
" the currtcuium as rmpl'emented is orgamzed cohesrve encf

lrgned_ fror__n grad'e_:t'o_

" have access to currrcuiar documents such as scope ancl sequence documents,

o pacing charts and/er cumculum maps that gmcfe the devefopment of thelr Eesson _

“ teachers. deveiop amf use lesson pEans wrth ObjEC’thES that are m ai:gnment wsth _
: :theschooi’scurrlculum, LRIV : O P EE PR R _j;
S the schooi has defmed a proeedure aEEocated trme and reseurces aﬂd mchded

plans,

g _teachers in ongomg review and revision of the curnculum and
s the cumculum supports the school‘s s’ce’ced m:ss:on R

o _Renewa_i .

o redory |

'_State Unwersrty. L

i—l;gh qualrty mstruct;on ;s evséent in ali ciasses throughont the school"_ ' Nt :':_'{ i

o Benchmal'k 19 g .Elements that are generally present rnclude i

e

By teachers demonstrate seb;ect matter and gradewlevel competency in the SUbJECtS |
':'-'andgradestheyteach T A -
©instruction is ngorous and focused on iearnmg cb;ectlves that specrfy cEear :
n 3expectatzons for, what students must know and be able to.doin each Iessan

“lesson plans and instruction are ailgned to the schooi's curnculum framework ané
' New York State standards and perfarmance mdlcators, : : Sk
o snstruct;or: is drfferentlated to meet the fange of Eearnmg needs represented m

. .the schooE s student pcpulatron, e: g fiexible student groupang, dlfferentaated

g meter:als pedagogrcal techmques andior assessments SRR A SNt
ol students are cognitwely engaged :n focused purposefui Eearmng ectwltres
:_dunng mstructmnai time; - . i e T
. learning time is max:mrzed (e g apprcprsate pacsng, hsgh cn-task student :
" behavior, clear Eesson focus and clear diréctions to students), transmons are . )
'_efﬂcaent ancﬁ there is dav»to -day. snstructmnal contmusty, and
o _teachers chaiienge students ‘with questsons end asszgnments that promote

S _-academw rigor, depth of understendmg, and development of hsgher—order
R thmkmg and probiem solvmg skllls S :

g 'State Umversrty gy

‘Renewal

B 'EBenchmar:k ZE_Z

Yhe schooi has strong mstructmnai leadershlp

Etements that are general!y present rnclude‘

' the school s leadersh:p estabEashes an envrronment of hlgh expectatmns fur _3- o
student achievement; R s .

" the school’s leadership estabtsshes an envrronment of hlgh expectatrons for

" teacher performance (in content knowledge pedagogicaé sktlls and student L

o achrevement)
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instruef_iohai Leadership |

3 the schooE’s mstructsonal Ieaders have in pface a comprehenswe and on~gomg

: system for eva{oatmg teacher quahty and effectweness, R .

. the schoof’s mstructlonal leaders, based on classroom visits and other avanlabfe

- data provide direct ongomg support such as critical feedback coachmg and/or -
modelmg, to teachers 13 thear ciassrooms .

e for teachers to plan the delivery of the ms’cructlonal program w;thtn anci across

L grade ievets as well as within d:sc:pimes or, ‘tontent areas; - :

- :_the school’s mstructnonai ieaders orgamze a coherent and sustamed professnonai
B developmerrt program that meets the needs of both the schooi and mds\nduai
“teachers; : : s : '

the school's leadersh:p ensures that the school is respondrng to the needs of at-

risk students and. maxamazmg the:r achaevement to the greatest extent possiblein.
" the regular educatron program. usmg in- cEass resources and/or puit out services
* - and programs where necessary ; ‘and " : I
" the schooE 5 leadership conducts reguiar reviews and evaluatrons of the school’
* academic program and makes necessary changes t6 ensure that the school is. |

i _effectwe}y waorking to achieve academic startdards ciefmed by the State Umversny

E _'-RenewaE Benchmarks i in the areas of assessment cumculum pedagogy, student

- order and dis::tpfrne and professnonal deveEopment

State Unwers;ty L
- Renewal Y
Benchmark 1F

© At-Risk Students |

| The school IS demonstrably effect;ve in helpmg sturients who are struggimg

academlcally

EEements that are generally present rnclude

1_ the schoof deploys suffac;ent resources to provnde academlc mterventlorrs that
- address the range of students needs SRR S
“all regular educatton teachers as weﬂ as specuaissts utaiaze effectwe strategaes to
: support students within the reguiar educatson program : I
"’ the school provsdes sufficient training, resources, and support to al! teachers and
: _-_spemahsts with regard to meeting the needs of at-risk students

the school has clearly defined screemng procedures for :dent:fymg at-r;sk
students and- provadmg them with the appropraate interventions, and a commort

- understanding among all teachers of these procedures; :
‘all regular education teachers demonstrate a working knowiedge of students

Endwaduallzed Educatson Progfem gans and mstruct;onat strategses for meetmg

"those goals; - _ S
“the school prov;des suﬁ“ cnent time and su pport for on- gomg coordmatson '
- between regular and special educatnon teachers as we!l as other progrem .

"1 specialists and service providers; and

the schooi monitors the performance of student part;cspation in support services-

" using well-defined school- w:de crrtena, and regularly evaEuates the effectaveness

of its mterventlon programs.

" state University
Renewal .-
Benchmark 1G

- Student Order &
" Discipline -

The schooi promotes a cuiture of Iearnmg and scholarshlp

' E!ements that are genereiiy present mclude

the school has a documented déscapime policy that is consmtentiy appiaed
classroom management techniques and daily routines have estabisshed a cultw’e

_ in which learning is valued and clearly evident;
low-level misbehavior is not being tolerated, e.g., students are not beang allowed
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to drsrupt or opt- out of learning during class time; and -
. throughout the schoo! a safe and orderiy env:ronment has been establrshed

State Un?\re?sity
. ‘Renewal -

Benchmark 1H ": :

'Pro_fes.f_{idléal' .
- Development -

The scheoi’s professmnal development program assists teachers in meetmg
student academic needs and school goals by addressmg ldentlf' ed shortcommgs _

. in teachers pedagoglcal skllis and content knowiedge. R :

i Eiements that are generally present mciude

¢ the school prowdes suff‘ cient time, personnet mater:als and fundmg to support a
_ . comprehens:ve and sustamed profess:onal deveiopment program, '
.« the content of the professzonat deveiepment program dovetaais wrth the schoo!‘
L mission, curriculum, and instructional programs SAERRERTSES :
o #0 annual professaonai deveiopment plans derwe from a data drsven needs-
B '_assessment and staff interests; - SR S
"« professional development places a high prmraty on achaevmg the State Unwersnty
'_ o Renewal Benchmarks and the school's Accountabzi:ty Plan goafs- . : S
'« teachers are involved in setting short-term and Iong»term goals for the;r own
professuonal deveiopment actw:tles : LA
T the school provades effecttve ongoing suppcr’e and trammg ta;fored to teachers 0
' varying levels of experttse and mstmcttonai responssbmtaes, EE Do Y
"« the school provades training to assist all teachers to meet the needs of students :
- owith dtsabzi:tles, EngE;sh ianguage learners and other stucients at~nsk cf academfc :
faiture; and : G RN
e . the professsonal deveiopment program is systemat:cally eva!uated to determme
o itS effectweness at meetlng stated goals. - : : o

Evidence Category

 State University Renewal Benchmérkéi :

State University -

Renewal

" Benchmark2A

Mission & Key:
Design Ele_mgnts_ :

‘The school is fa;thful to |ts mlssnon and has lmpiemented the key deszgn
_elements mcltzded in |ts charter. -

] £Iements that are generaiiy present mciude

'-' 'stakeholders 3re aware of the mrsston
.« the school has :mplemented its key design elements in pursutt of its mtssmn ancl

« the school meets or.comes close to meetmg any non- academtc geals contameé in
its Accoantabmty Plan . S

 State University

Rénéwal :
Banchm’ark 28

_ Parents/guardlans and students are satlsf' ed with the schooi

Elements that are genera!ly present tnctucie

.. o the schooi has a process and procedures for evaluatlon of parent satssfactlon With
the schooi ' : : :
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5 Paren’t_e & Stﬁdente _

Lo the great ma;orsty of parents with students enroiied at the school have strong
S postt;ve attntudes about it; ' sl :

L Benc_hm_e_r_k ZC

Orgamzat:onal
Capac:ty

"Eiements that are generaiiy present mclude

: ._; few parents pursue grieva nces at the schoei board level or outmde the schooi
« 3 iarge number of parents seek entrance to the school; ; : :
Ce 8 parents with students enrclled keep thezr chsidren enrol!ed year~to year and ; -
- ._.f__ B the schoo! mamtams a h:gh rate of daziy student attendance g
State i}mversny '-_The school has establ:shed a well-functlon:ng orgamzatnonai structure wuth
""Renewal staff, systems, and procedures that ailow the schooi to carry out ltS academlc

program._ _

g _»_' : -'-the schooi demonstrates ef'fective management of day-to—day operettens
L ::staff scheduisng is mtemany consnstent and supporttve of tne schoof's mtssron, :
‘. -»"" the school has estabiashed clear priorities, nhject;ves and benchmarks for: '

_.:._-_.'achnevmg its m;sszon “and Accountablhty Pian goalsf ancf a process for the!r;egu!ar
Coireview and rews&on Sl :

ek A the. schooi has allccatecf suffrcnent resources in suppcrt of achlevang |ts goais,
e the roles and responmbxht;es of the school’s ieadershap and staff members are .
L -ctearlydefned S L . - S
Y _:;jthe school has an organzzataonal structure that provzdes clear hnes for
S -'accountabthty, : G

: e ‘the schooi's management has successfully recrunted hxred and retalned key

: ' members when warranted IR PR ERDE _ :
e the scheol mamtams an adequate student enroilment and h_a_s effectwe _' BOE
w procedures for recruztmg new students'to. the school; and’ RECEEE _
: 3_"; . _:_ “the schiool’s management and board have demonstrateci effective commumcatmn
o ':practtces wnl:h the schoof communlty mclud:ng schooi staff parents/guarcitans and
o studen‘cs ' :

" State University

' Renewal
. Benchmark 2D

& _':E:cafdﬁ O\keraignt i

The school hoard has wori(ed effectwely te achleve the school’s missuon and
prevnde overs;ght to the total educat;onal program. Vo '

Eiements that are generaiiy present mciude

e the schooi board has adequate skﬂ{s and expemse, as weEE as adequate meetmg
AR E_ttme to provade rigorous overszght of the school;. :

e . the school board {or a committee thereof} understands the core bus;ness of the

o voschool —student achaevementmm suﬁ;c;ent depth to perm:t the board 1o pmv;de
- effective oversight;

e the schooE board has set ciear iong»term and short—term geals and expectatlons

o for meetnng these goa!s and communtcates them 1o the schooi‘s management
- and ieaders : : :

e 2 the school board has recewed regutar wrstten reports from the school ieadershfp

-~ on scademid ;:erformance and progress funanaal stabmty and orgamzatmnal
'capautv, . . : . : .

. the school board has conducted reguiar evaiuat:ons of the schooi’s management
E (mciudmg schnot feaders who report to the board; superwsers from management
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- argamzatron(s}, and/or partner orgamzatrons that provide servrces to the school},

' " and has acted on the results where such evaluatlons demonstrated shortcomsngs

_in performance“ :

where there have: heen demonstrabie def‘ iciencies m the schooi‘s academtc

.. organizationai or fiscal performance the school board has taken effective action

_ ' . tocorrect those deficiencies and put in place benchmarks for determrnsng if the _
- deficiencies are being corrected ina timely fashron, :

the school board has not made fi nanc:al or orgamzatronal decasrons that have c
materially 1mpeded the schooi in fulfrlhng its mission; and.’

“the schoet board conducts on going. assessment and eva!uatmn of its own’

Bt 'effectweness in prevrdsng adequate school oversrght and pursues oppertunlties
¥ for furthe;' governance trarmng and development ’ :

State Umverszty--
Renewai

Benchmark ZE -

. - Governance

The board has rmp!emented and mazntameci approprlate pelrcres, systems

and processes, and has abided by i

Etements that are generally present ;ﬂciude

the school board has estabE:shed a set of prront:es that are in Eme wath the

L _school‘s goafs and mission and has effectweiy wnrked to dessgn and 1mpiement a

system to achreve those pnont:es .
the school bnard has i in place:a process fer recrmttng and seiectmg new members

~in order to masntam adequate skaii sets and expemse for effectwe governance and
L :structuraé continuity; - - : - '
*the school board has rmpfemented a comprehensave and stnct conﬁ:ct of :nterest
"poiicy (and/or code of eth:cs)mcons:stent with those set forth in the charterwand
B conssstent%y abrded by them thrcugh the term of the charter, s
. the school bcard has generally avoided creating conflicts: of interest. where :
. possible; where not poss:bie the schuol has managed thcse conﬂlcts of |nterest m
A clear and transparent manner, ' - DU
- the school board has anstrtuted F: process for deairng watt’t comp[amts (and such
' policy.is consistent with that set forth i in the charter), has made that policy ciear '
;to all stakehoiders, and has foiiowed that poE;cy mclud:ng acting m a tlmeiy
. fashion on.any such complamts, SR _ : oL
_the schoni board has abided by sts by-laws :ncéud:ng, but not hmated to prov:saons
'regardmg trustee etectrons remova!s and f lling of vacancnes '. SRt '.

the school board and its cemmsttees hold meetings in accordance with. the Open

Meetmgs Law, and minutes are recorded for all meetsngs mcludtng executwe

sessions and, as appmprtate committee meetings; and.

the schoof board hasin piace a set of board and schooi pohc:es that are revrewed _
:regaEarly and updated as needed ' NS

State University
Renewa[
Benchmark ZF

- Legal Requirements .

The school has substantJaEEy compised wrth apphcable Iaws ruies and reguiatrons and the

prows:ons of rts charter.

Eiements that are generaily present mciude.

3_dur:ng its: charter per!od the school has complled a record of suhstantlai
- compliance with the terms of its charter and applicable state and federal ans:

rules and reguEataons including, but not limited to, submitting items tothe

_ institute in a timely manner, and meeting teacher certification (including NCLB
* highly qualrfled status) and background check requzrements FOiL and Open

' o Meetings Law;"
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« - at the tame of renewal, the schooi is in substantial compiiance wnth the terms of
" its charter and applicable laws; ruies and regulations; -

= ‘over the charter period, the schoot has abided by the terms of ttS momtormg pian,
~»_the school has designed and put in ptace effectwe systems and controls to ensure

< that Eegat and charter requarements were and are met; and ' -
e the school has an active and ongoing retattonsh;p with in- house or mdependent

'_ legaE counsel that reviews relevant policies, documents, transac’uons and:
g incidents and makes recommendatmns and hancites other legaE matters as

: needeﬁ
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