




Emily Kim <emily.kim@zetaschools.org>

Thank you

Emily Kim <emily.kim@zetaschools.org> Mon, Jun 26, 2017 at 11:09 AM
To: Angel Vasquez <

Angel,

Thank you for meeting with me today to discuss my proposed public charter elementary school in the Senator's district
opening August 2018.  I much appreciated your time and advice and look forward to receiving any further feedback/advice
the Senator and you may have for us over time.

As I mentioned at the meeting, I would also greatly appreciate if Senator Alcantara can send a letter of support for my
charter application.  A draft of such a letter is attached for your convenience.  It would be terrific if you could e­mail me a
pdf of the signed letter for inclusion with my application on July 10.

Thank you again for the meeting, and I look forward to hearing from you about the letter of support.

Best,

Emily

Emily A. Kim

Zeta Charter Schools
Cell: (917) 330­2296
zetaschools.org 

Raising lifelong learners and productive world citizens

2017.06.26 Senator Alcantara Draft Letter of Support.docx 
15K
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Emily Kim <emily.kim@zetaschools.org>

Re: Zeta Charter Schools and Bronx Community Board 6 

Emily Kim <emily.kim@zetaschools.org> Tue, Jun 13, 2017 at 10:01 AM
To: Bronx Community 6 <bronxcb6@bronxcb6.org>

John,

Thanks so much for meeting just now ­ I appreciated that we were able to talk about my proposed school in CSD 12 and
to get your feedback and advice, both on the school and in general.

It was terrific to hear your expression of support for the proposed school and your desire to bring more great schools to
Bronx Community District 6.

You mentioned that it was too late to receive a letter of support from Bx CB 6 for my charter application because of the
process required by the bylaws (attending Education Committee meeting, getting recommended by the Education
Committee to the full board, full board voting on a letter of support), which would only be able to produce a letter of
support by September 2017.

However, I would still like to see if we can present at the next Education Committee meeting a week from Wednesday.  I
won't likely be able to personally make it because of a time conflict, but I will see if someone else on my team can attend
to present and receive feedback on our charter proposal.  Please let me know how we can make it onto the agenda.

Thanks again for meeting ­ your district is fortunate to have a leader with your commitment and determination.  I look
forward to continuing the conversation.

Best,

Emily

Emily A. Kim

Zeta Charter Schools
Cell: (917) 330­2296
zetaschools.org 

Raising lifelong learners and productive world citizens

On Mon, Jun 5, 2017 at 6:50 PM, Emily Kim <emily.kim@zetaschools.org> wrote: 
Perfect ­ see you then!
 
Emily
 
 
Emily A. Kim
 
Zeta Charter Schools
Cell: (917) 330­2296
zetaschools.org 
 
Raising lifelong learners and productive world citizens
 
On Mon, Jun 5, 2017 at 5:04 PM, Bronx Community 6 <bronxcb6@bronxcb6.org> wrote: 
Hi Emily,
Tuesday, 6/13 at 9 am works great. I'll see you then. I'm at 1932 Arthur Ave Rm. 403­A
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www.bronxcb6.org
 

 
 

 
 
 
­­  
John Sanchez
District Manager
Bronx Community Board 6
646-474-3630
bronxcb6@bronxcb6.org
www.bronxcb6.org
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4. School Enrollment 
 

(a) In a narrative response, describe the following aspects of the school’s 
enrollment plan: 

• The extent to which the proposed charter school’s grade configuration 
aligns with the school district of location and how any misalignment may 
impact the school; 

• Any differences in eligible or minimum age in the same grades between the 
proposed charter school and district schools; 

• The pattern of growth over the charter term including anticipated student 
attrition, the rationale for the attrition rate, and plans to replace or limit the 
intake of students; 

• A statement about any growth that the applicants may seek in a future 
charter period if the school is renewed. 

• A statement regarding whether the school might seek to apply for a full-day 
universal pre-K program.  (Note, pre-K applications are handled by the 
school district of location or NYSED and cannot be submitted until the 
charter is approved.) 

 
In 2018-19, Zeta Schools NYC plans to open two public charter elementary schools to serve 
students in kindergarten and 1st Grade.  Each school will expand to serve one additional grade 
each year as students age up, and at scale will serve kindergarten through 5th Grade by 2022-
23.  This grade configuration aligns with both school districts of location, CSDs 6 and 12.   
 
To be eligible for enrollment in kindergarten, students must attain the age of five years on or 
before December 31st of the year they start kindergarten.  Children may occasionally be 
promoted early or retained in a grade, as determined by the Managing Director of School or the 
Academic Director, after considering information provided by teachers, instructional leaders, 
and special education staff; this may occasionally result in the enrollment in a particular grade of 
a student older or younger than the ages shown below in Response 4(b).  Age requirements at 
both proposed schools will be standard across both schools.  These eligible or minimum age 
requirements in each grade align with both school districts of location, CSDs 6 and 12. 
 
As described in Response 21(a), our enrollment model assumes that we will enroll 3 sections of 
30 students as a target for each grade as we build out our school.  In grades 4 and beyond, we 
will anticipate annual attrition of 4% affecting our enrollment in those grades.  In grades K-3, we 
will backfill our classes from the waitlist to maintain the 90 students per grade level.  Zeta 
Charter Schools NYC anticipates attrition of approximately 7 students per every 90 students in a 
grade.  This will equate to an attrition rate of approximately 4% on the FTE of enrollment.  For 
grades K through 3, we will admit new students over the summers so that enrollment will return 
to 90 for the start of the next school year where we will, again, expect to lose approximately 7 
students.  When the students are in 4th grade, we will no longer admit new students from the 
lottery, however, the attrition rate in the later years will be lower than that of the earlier years. 
 
If the proposed schools are renewed, Zeta Charter Schools NYC anticipates that in a future 
charter period it would seek to grow its schools to include middle school and high school 
grades.  In addition, the schools intend to seek to apply for a full-day universal pre-K program 







Response 04c-1 

4. School Enrollment 
 

(c) Applicants associated with one or more currently operating public or 
private school(s) should complete the Statistical Overview  

 
Request is not applicable. 
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5. Curriculum and Instructional Design 

 

(a) Curriculum Selection and Processes 

 

Zeta Charter School Curriculum Selection and Processes 

 

The educational focus and philosophy of Zeta Schools NYC is centered on the belief that all children 

have the potential to achieve at the highest levels, and mining that potential is the key to building thriv-

ing communities of lifelong learners and productive world citizens. Zeta is committed to building high-

performing, replicable public charter schools that challenge, inspire, and prepare children for a future 

with limitless opportunity.  

 

Zeta’s school design will provide a top-notch education to all students, irrespective of socioeconomic, 

racial, ethnic, and/or other status.  Economically and racially integrated school settings provide im-

portant benefits to both students and the community at large, and every child should have access to a 

high-quality public school option. 

 

The proposed curriculum is aligned with the Zeta mission in that academic excellence is front and cen-

ter. The rigorous academics will provide the diverse population of students in CSDs 6 and 12 with the 

tools they need to succeed to and through college and beyond. Students who require additional instruc-

tion and practice will receive individualized attention before, during, and/or after school. All teachers in 

the schools will be trained in effectively teaching students to read and do math. In addition, we will em-

ploy reading, math, and intervention specialists who will lead the charge in training so that we will be 

able to meet each student’s individual academic needs. Zeta will study the particular needs of at-risk, 

high-needs, English Language Learner, and advanced populations, with an aim to diversify the ap-

proach in order to mine our students’ unique and highest potential. 

 

The rigorous core curriculum has high concentrations of daily writing, reading, mathematics, and sci-

ence instruction, practice, and exploration. The academic program will be designed to ensure students 

meet or exceed New York State Common Core Learning Standards. The Academic Directors will study 

the New York State Common Core Learning Standards and map them across the curriculum in consul-

tation with Meghan Mackay, creating a curriculum framework. Once the curriculum is mapped, Ms. 

Mackay will work with the Academic Directors to create a Scope & Sequence for each grade so that all 

teachers have a clear picture of what is being taught when. In addition, Academic Directors will be re-

sponsible for creating Pacing Guides so that the amount of time spent on each unit is standardized 

across schools. All teachers will also study the New York State Common Core Learning Standards so 

that they understand the nuance of each standard, and how the standards are taught through different 

components of the curriculum. Teachers will also consult with Academic Directors to ensure the pacing 

is reasonable and rigorous. 

 

As a key part of the school design, children will engage in invigorating daily physical activity that is the 

foundation of a healthy lifestyle. The health and wellness curriculum will include physical fitness, 

healthy food choices, and mindfulness. Through mindfulness, Zeta students will learn and practice self-

control, sound judgment, kindness, and courage. 

 

Because founding members on the Zeta team received world-class training from Success Academy 

Charter Schools, we have benefitted from all of the research that went into creating a successful school 
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design that has served diverse populations of students. The existing schools managed by Success 

Academy have shown very impressive student achievement results in all areas; all serve a population 

of which approximately three-quarters (or more) are eligible for the federal Free and Reduced Price 

Lunch program. For several years, the Success Academy school design has resulted in scores among 

the highest in the city, despite having many Title I schools. Success Academy schools consistently rank 

in the top 2% of New York State public schools in student performance—matching or exceeding New 

York City Gifted and Talented programs.1  Amongst 3,500 public schools in New York State, Success 

Academy schools are in the top 2% in reading, top 5% in science, and top 1% in math.2  Additionally, 

students with disabilities and English Language Learners at Success Academy schools not only sur-

passed their peers statewide, but also outperformed students without disabilities and native English 

speakers, respectively, across New York. Pass rates in mathematics for students with disabilities in 

2016 were 79% vs. 11%; pass rates in ELA were 52% vs. 9%. Pass rates in mathematics for ELL stu-

dents in 2016 were 90% vs. 13%; pass rates in ELA were 60% vs. 12%.3, 

 

We plan to use many of the key curricular components that have been essential in ensuring these im-

pressive student achievement results across demographics, while extending the curriculum to include 

STEAM Workshop, mindfulness, and health and wellness, using elements of the Compass4 model of 

social-emotional learning. Valor’s Compass supports students in developing ten habits across five dis-

ciplines: Sharp Mind (curiosity & diversity), Noble Purpose (joy & identity), Big Heart (courage & kind-

ness), Aligned Actions (determination & integrity) and True North (balance & presence), which lies at 

the center and is core to all of the other disciplines. The “Compass Developmental Pathway” is a com-

petency-based framework that breaks each of the ten habits into seven phases of learning, and pro-

vides a collection of activities and projects to help students develop mastery of the habits over time. 

Implementing this strong academic program and pedagogical approach for students in CSDs 6 and 12 

will be instrumental to raising student achievement with Zeta’s target population and decreasing the 

achievement gaps in mathematics and ELA, as the Success Academy curriculum has demonstrably 

achieved for over 10 years with its own students. 

 

There will be a yearly review of the curriculum, led by the Academic Directors. During the yearly review, 

we will evaluate the overall effectiveness of the curriculum based on student achievement measured 

against end-of-year goals. In addition, this yearly review will ensure any necessary revisions are im-

plemented and alignment of the curriculum and assessment system to the NY State Common Core 

Learning Standards. When students consistently meet or exceed planned goals, the curriculum and its 

implementation will be judged effective.  If performance is anything less than excellent, the Zeta team 

and leaders will go back to further analyze student and faculty performance and determine the specific 

structural flaws that led to the deficiency.  Each year, leaders will also solicit input from teachers and 

consider their input, paired with achievement data, to examine and refine teaching, professional devel-

opment, standards, skills, and sequencing. 

 

                                                 
1 Based on New York City Department of Education (“DOE”) Progress Report results, available at 
http://schools.nyc.gov/Accountability/tools/report/default.htm. 
2 Based on New York State Report Card results, available at https://reportcards.nysed.gov/. 
3 Based on New York State Report Card results, available at https://reportcards.nysed.gov/. 
4 A more detailed description of Valor’s Compass curriculum is available at 
http://valorcollegiate.org/compass/. 
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At the end of each school year, teachers and leaders will review and provide input on the curriculum 

scope and sequence as well as specific units, lessons, and materials. Regular evaluation will also take 

place during the school year. Teachers and school leaders will meet weekly to discuss how students 

performed on assessments, as well as to evaluate the alignment of curriculum with assessments. Meet-

ings generally will center on the following questions: 

 

• How did the school perform overall? 

• How can instruction be individualized for students who did not perform well on this test? 

• What skills were not mastered and need to be retaught? 

• Which teachers were successful in teaching these skills, and how did they teach these skills? 

• Is instruction being driven in a way that challenges all students? 

• How did the curriculum support student learning? How should it be revised to address areas or 

content identified as problematic? 

 

Monitoring student progress will be an ongoing activity in all classrooms. A variety of assessment tools 

will be used to monitor student progress, some formal and others more informal. Data will be used to 

guide teachers as they make instructional decisions and inform school leaders as they plan for inter-

ventions for groups and individual children each day. 

 

School leaders and the Academic Directors will use this data to adjust materials and lessons as need-

ed. The frequent collaboration and input from teachers and leaders will also influence professional de-

velopment topics, which will constantly be reviewed and re-prioritized in order to meet teacher and stu-

dent needs.   

 

The success of the students, school, and therefore curriculum will be continuously under examination.  

Zeta’s student performance data will allow school leadership to regularly examine, assess, and improve 

the effectiveness of the curriculum and the instruction. The regular reading and math assessments, as 

well as other nationally normed assessments will provide value-added data throughout the year to be 

used longitudinally over multiple years. The Fountas and Pinnell (F&P) assessment or similar assess-

ment will be used regularly for formal assessment of reading progress. Schools will also hold data re-

views on a regular basis as well as student assessment meetings to assess student progress and ef-

fectiveness of curriculum materials, and to make changes that ensure students reach NY State Com-

mon Core Learning Standards and school end-of-year goals. Additionally, the NY State and City man-

dated assessments will provide student performance data that will be used to determine if students are 

mastering and going beyond the state standards and, hence, whether or not the school is a success. 

 

As new grades and classes are added to each Zeta school, it will become necessary to create new cur-

ricular materials or to modify existing programs. The Academic Directors will research best practices 

from other successful schools and learn from the mistakes of those that have failed, as well as investi-

gate new research-based curricula. All elements of the curriculum will be comprehensive, rigorous, and 

aligned to the New York State Common Core Learning Standards. This process and level of intense 

research and comparison is how all components of the curriculum will be selected to ensure the Zeta 

curriculum is rigorous, effective, and aligned with all New York State Common Core Learning Stand-

ards and New York State Core Curriculum. 
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The Zeta curriculum will be standardized and used at each school operated by Zeta to ensure quality, 

consistency, and replicability. The Academic Directors and select external experts will train teachers 

and school leaders on the curriculum during summer professional development sessions before school 

starts and during weekly professional development throughout the school year.    

 

THINK Literacy  

THINK Literacy is a framework developed by Success Academy that is publicly available through the 

Success Academy Education Institute that teaches students to become avid readers, elegant writers, 

and critical thinkers. It was selected for three reasons: it is aligned with the NY State Common Core 

Standards, contains high-quality, engaging curriculum content, and has yielded incredibly successful 

results with all populations of students: in 2016, 82% of Success Academy students passed the state 

ELA test, compared to 38% of students across NY state and NYC. In addition, pass rates in ELA for 

students with disabilities were 52% vs. 9%. Pass rates in ELA for ELL students were 60% vs. 12%.5 

 

Rigorous ELA instruction is crucial to ensuring that Zeta schools reverse the vast divide in the 

achievement gap. Data from the 2015 NAEP assessment shows that just 18% of African American and 

21% of Hispanic 4th grade students in the US were proficient in reading.6 In CSD 6 and CSD 12 in New 

York City, that gap further widens, with just 6.2% of students in CSD 6 passing the 2016 NY State ELA 

Exam, and 16.3% of students in CSD 12 passing the test, compared to 38% of students citywide.7 The 

Zeta ELA curriculum will ensure that its students receive the world-class education they deserve. 

 

At the heart of THINK Literacy is a deep belief that students become voracious readers and writers by 

reading and writing voluminously, and develop the ability to express their ideas clearly and articulately 

through many daily opportunities to think and talk about great books, their own experiences, and the 

world around them. The THINK framework provides a balance between modeled teacher reading and 

writing, teacher reading and writing with students, and independent reading and writing by students.  

Each and every day our students will see excellent teacher models of reading and writing, read and 

write with teacher guidance and coaching, and put the pieces together during extended blocks of inde-

pendent reading and writing. 

 

THINK Literacy stands firmly on the premise that all students can learn to read and write.  The balance 

between reading and writing allows students to receive the instruction needed in order to reach grade-

level standards, while allowing students to work at a level that is not frustrating for them.  Teachers use 

an integrated approach to teaching literacy that creates many opportunities for reading and writing on a 

daily basis. The THINK Literacy program includes, but is not limited to, the following activities and 

goals:  

 

● Close Reading gives students the opportunity to interpret brief texts in a highly engaging way. It 

helps them develop and hone their critical thinking skills with the support of their teacher. First, 

students determine the meaning of the text and learn to find evidence to support their ideas. 

                                                 
5 Based on New York State Report Card results, available at https://reportcards.nysed.gov/. 
6 Reading Statistics come from the National Assessment of Educational Progress, 2015, available at 

https://www.nationsreportcard.gov/reading_math_2015/#reading/acl?grade=4 
7 Based on New York State Report Card results, available at https://reportcards.nysed.gov/. 
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Then, students closely examine the author’s use of language, punctuation, and various literary 

devices to understand how the author conveyed the central idea. Students then write to show 

their understanding of the text they have been reading.  Studying excellent writing is one of the 

ways students become great writers themselves.  

 

● Guided Reading is a powerful tool to help deepen students’ understanding of books and then 

help them rapidly improve the level at which they read and understand books. Small groups of 

students work with their teacher to read and understand a book that is one level above where 

they are reading independently. The teacher introduces the book and provides individualized 

coaching during Guided Reading so that students are able to read increasingly more difficult 

books.  

 

● Read Aloud and Book Discussions are opportunities for students to fall in love with great 

books and to think critically about them. The teacher reads to the class and will verbalize what 

he or she is thinking as he or she reads in order to help students see and understand how an 

excellent reader thinks through the text he or she is reading.  During strategic points throughout 

the book, the teacher will ask students to discuss a part of the book (either through “Think 

Alouds” or “Turn and Talks”) to further their understanding of the meaning of the book. The last 

element of these discussions leads into a whole class discussion during which students discuss 

and debate the book.  

 

● Writing teaches students to write in a variety of genres such as stories, poems, essays, or arti-

cles. They learn to write pieces around main ideas, using structure, details, and mechanics to 

make their point. During Writing, the teacher introduces and models one aspect of excellent 

writing. Students then have the opportunity to write independently and practice this skill. The 

teacher also works with a small group of students during this time to provide individualized at-

tention to lift the level of their writing. During Shared Writing, the teacher and students com-

pose a piece of writing together, with the teacher acting as the coach and scribe. Through writ-

ing together, students internalize what it feels like to craft great writing. Shared Writing is a way 

to show students what they are aiming for in their own independent writing. While Shared Writ-

ing focuses on ideas, structure and detail, Interactive Writing provides students with the 

chance to practice the physical mechanics of writing. During Interactive Writing, the teacher and 

students write a piece, or part of a piece together, sharing the pen. Students have individual 

whiteboards to practice writing specific words and phrases.  

 

Phonics: Success For All (SFA) 

Because THINK Literacy does not specifically address phonemic awareness, Zeta will supplement 

THINK Literacy with Success For All (SFA), a research-based and research-proven program that pro-

vides children with experiences that prepare them for success in the primary grades and throughout 

their academic career. 

 

Throughout the enriched Kindergarten program, there is a focus on developing strong oral language 

skills, a love of reading, phonemic awareness, phonics, listening comprehension, and writing, which 

creates a solid foundation for reading and learning. Each component of SFA supports these key devel-

opments. For example, SFA’s Stepping Stones exposes children to phonics through letter-sound con-

nections, blending, and segmenting. The KinderRoots Shared Stories provide a meaningful context to 

practice beginning reading skills. This literacy strand includes 19 colorful stories with decodable text.  
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Classroom DVDs linked to the reading program create memorable images of vocabulary, sound/letter 

correspondences, sound blending, and reading.  

 

Starting in 1st grade, Zeta will use SFA’s Reading Roots, a comprehensive program that targets the 

needs of beginning readers. Reading Roots is a research-based beginning reading program that has 

proven its effectiveness through randomized experimental research. It provides a strong base for suc-

cessful reading by providing systematic phonics instruction supported by decodable stories, as well as 

instruction in fluency and comprehension. Reading Roots also fosters students’ love of reading by 

providing rich literature experiences, extensive oral language development, and thematically focused 

writing instruction. These objectives are embedded in a fast-paced, engaging, and highly effective in-

structional process. 

 

In accordance with the THINK Literacy model, students are grouped by reading ability level beginning 

in the 1st grade. Retesting and regrouping occurs regularly, allowing teachers the opportunity to work 

intensively with a group of 8-15 students who are all performing at approximately the same level, thus 

allowing the teacher to achieve dramatic gains with these students. Cooperative learning embedded 

throughout the program focuses on individual accountability, equal opportunity for success, and team 

recognition. Providing the opportunity to work with peers to meet specific learning goals enables stu-

dents to master basic reading, writing, and mathematical skills as they continue to grow as thoughtful 

learners.  

 

Zeta Math  

The math curriculum at Zeta schools will provide students with the opportunity to develop theoretical, 

conceptual, and practical mathematical understandings. Unequal access to rigorous math content is 

widening the gap between low-income students and their more affluent peers not only in the United 

States but in countries worldwide.8 Rigorous math instruction is crucial to ensuring that Zeta schools 

reverse the vast divide in the achievement gap. Data from the 2015 NAEP assessment shows that just 

19% of African American and 26% of Hispanic 4th grade students in the US were proficient in math.9 In 

CSD 6 and CSD 12 in New York City, that gap further widens, with 24.3% of students in CSD 6 passing 

the 2016 NY State Mathematics Exam, and just 14.7% of students in CSD 12 passing the test, com-

pared to 36% of students citywide.10 The Zeta math curriculum, which will be rigorous and engaging in 

its hands-on approach, will ensure that its students receive the top-notch education they deserve.  

 

● TERC Investigations in Number, Data, and Space is a Kindergarten – 5th grade mathematics 

curriculum aligned to NY State Common Core Learning Standards that is designed to support 

children as they make sense of mathematical ideas. The Investigations program will be used at 

Zeta schools because it is based on extensive classroom-based field-testing on how children 

most effectively learn mathematics. The hands-on approach guides students to develop their 

own invented algorithms through working with concrete representations of numbers such as 

manipulatives and drawings, as well as more traditional number sentences. The 2009 What 

Works Clearinghouse report, Assisting students struggling with mathematics: Response to In-

                                                 
8 The Role of Schooling in Perpetuating Educational Inequality is available here: 
http://journals.sagepub.com/stoken/rbtfl/PEGAhOM56p9qg/full.  
9 Math Statistics come from the National Assessment of Educational Progress, 2015, available at 

https://www.nationsreportcard.gov/reading_math_2015/#mathematics?grade=4 
10 Based on New York State Report Card results, available at https://reportcards.nysed.gov/. 
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tervention (RtI) for elementary and middle schools11, includes using visual models and manipu-

latives as one of its research-based recommendations. In addition, Appendix D of the report 

summarizes research supporting the use of the Concrete–Representational–Abstract (CRA) ap-

proach for helping students make connections between concrete manipulatives and abstract 

mathematical ideas. In this approach, students first use concrete materials to solve problems 

and look for patterns and generalizations. As students need to record their work, they do so first 

by sketching pictures (representations) of the manipulative models and then finally move to us-

ing abstract (and more formal) mathematical notations for their work. 

 

Investigations math offers students a chance to solve real world, contextualized mathematical 

problems using conceptual understanding and procedural and computational fluency. The pro-

gram is centered on activity-based investigations, which encourage students to think creatively, 

develop their own problem-solving strategies, and work cooperatively.  Students are consistent-

ly writing, drawing, and talking about math in order to deepen their understandings. Mathemat-

ics content includes the number system; addition, subtraction, multiplication, and division; col-

lecting, sorting, and representing data; probability and statistics; measurement; changes over 

time; 2-D and 3-D geometry; fractions; computation and estimation strategies; and tables and 

graphs. 

 

● Cognitively Guided Instruction (CGI)12 will be used to supplement TERC Investigations in 

Number, Data, and Space. CGI is a professional development program based on an integrated 

program of research focused on (a) the development of students’ mathematical thinking; (b) in-

struction that influences that development; (c) teachers’ knowledge and beliefs that influence 

their instructional practices; and (d) the way that teachers’ knowledge, beliefs, and practices are 

influenced by their understanding of students’ mathematical thinking. This mathematical ap-

proach gives teachers an understanding of the importance of student-led problem solving, as it 

requires students to solve problems using their own mathematical understandings and strate-

gies; these strategies are then shared with the entire class in order to advance all students’ 

mathematical understandings. At Success Academy, CGI is used to train teachers to under-

stand and develop their students’ mathematical thinking and representation. This approach has 

been high successful:  in 2016, 94% of Success Academy students passed the state math test, 

compared to 39% of students across NY state and 36% in NYC. In addition, pass rates in math 

for students with disabilities were 79% at Success Academy vs. 11% in NYC. Pass rates in 

math for ELL students were 90% at Success Academy vs. 13% in NYC.13 

 

Zeta Science  

Zeta students take Science four days a week beginning in Kindergarten. By the end of Kindergarten, 

Zeta students will have conducted over 100 experiments. Students love to ask questions, and we will 

                                                 
11 The report, Assisting students struggling with mathematics: Response to Intervention (RtI) for elementary and 
middle schools is available to download here: 
https://www.researchgate.net/publication/267235044_Assisting_students_struggling_with_mathematics_Respons
e_to_intervention_RtI_for_elementary_and_middle_schools. 
12 For a detailed description of the program and its benefits, the report COGNITIVELY GUIDED INSTRUCTION: 
A Research-Based Teacher Professional Development Program for Elementary School Mathematics can be 
found here: http://ncisla.wceruw.org/publications/reports/RR00-3.PDF. 
13 Based on New York State Report Card results, available at https://reportcards.nysed.gov/. 
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capitalize on their natural curiosity with a hands-on approach, where students conduct experiments and 

are encouraged to observe and ask questions about the world around them.   

 

A deep emphasis on science is critical for Zeta’s target population, because data reveals that African 

American and Hispanic 4th grade students in New York City are approximately 2.5 years behind their 

white peers in science. Similarly, fourth grade students in New York City who qualify for free or reduced 

lunch are almost three years behind in science proficiency compared to their peers who do not qualify 

for free or reduced lunch. In addition, the National Assessment of Educational Progress found that only 

4% of graduating African American high school seniors were proficient in science.14  Such students are 

given high school diplomas without the skills necessary to secure high-paying jobs in science-related 

fields. Zeta aims to reverse this trend by providing students with a solid foundation so that they can ex-

cel in science classes in middle and high school. In furtherance of this goal, the Zeta curriculum en-

sures that all students receive discovery-based experimental science instruction four days a week, be-

ginning in Kindergarten. 

 

Zeta STEAM Workshop 

According to the U. S. Department of Commerce, STEM occupations are growing at 17%, while other 

occupations are growing at 9.8%. “In the 21st century, scientific and technological innovations have be-

come increasingly important as we face the benefits and challenges of both globalization and a 

knowledge-based economy. To succeed in this new information-based and highly technological society, 

students need to develop their capabilities in STEM to levels much beyond what was considered ac-

ceptable in the past.”15 Zeta is committed to ensuring that its students are ready to lead major innova-

tions in science, technology, engineering, art, and math that will impact the world of their future. 

 

Designed to provide children with an opportunity to develop confidence with tools and solving construc-

tion problems, STEAM Workshop is an embodiment of the progressive educational tenet of learning by 

doing. The hands-on curriculum includes specific projects related to classroom math, art, and science. 

Through diverse projects that encourage both cooperative work and individual expression, students de-

velop creative problem-solving skills and master an understanding of the design process. 

 

The goal of STEAM Workshop is to unleash the potential of students to be innovative problem solvers 

in the 21st century, to make connections between art, math, science, and engineering, and utilize tech-

nology and mixed media to express their learning through the objects and systems they create. Each 

week for an extended block of time, STEAM Workshop provides students with hands-on techniques 

that build their fine motor skills and develop in them the close attention to detail necessary to formulate 

ideas and express themselves.  

 

For our youngest students (K-2), STEAM Workshop will incorporate block play, as block play in the ear-

ly school years helps children understand many important concepts in geometry, number, and meas-

urement, establishing a strong STEM foundation.16  Additionally, research shows that block play pro-

                                                 
14 Science statistics come from the National Assessment of Educational Progress, 2009, available at 
http://nces.ed.gov/nationsreportcard/pdf/main2009/2011451.pdf 
15 National Science Foundation 
16 Petersen, L., & S. Levine. 2014. “Early Block Play Predicts Conceptual Understanding of Geometry and Math-
ematical Equivalence in Elementary School.” SILC Showcase (September). http://bit.ly/1nwuS4Q. 
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vides a wide variety of learning opportunities, including possibilities to help children develop the spatial 

reasoning skills important for later STEM learning.17  (Additionally, research has shown that block play 

helps the language acquisition and social development that is crucial to the success of ELL students.18) 

 

Engaging their innate creativity and imagination, children explore mathematical ideas through block-

building and natural opportunities to sort, count, and use logic. They also discover scientific principles 

of physics and construction, such as the properties of balance, proportion, and weight. Through a facili-

tated discourse, students learn from each other through storytelling and explanation of the planning and 

construction process. 

 

Zeta seeks to empower students with the technical skills and conceptual foundations necessary to be-

come lifelong innovators and contributors to a technological world. In the lower grades, emphasis is 

placed on these skills by building the foundational computer skills in the areas of basic application and 

understanding of computers and digital citizenship, Internet use and Internet research skills, and digital 

storytelling. All students focus on using critical thinking skills, mathematical and scientific concepts, and 

materials and tools to solve real-world problems while working in teams. In the upper grades, students 

will explore and apply the relevant skills, concepts, and hands-on construction techniques through more 

advanced technology skills, such as coding and robotics. A key objective of the STEAM Workshop is to 

connect various disciplines of study to solve real-world problems. 

 

Health & Well-being 

The health and well-being programming at Zeta schools emphasizes healthy choices with regard to eat-

ing, physical activity, and mindfulness. Students learn about and practice health and well-being 

throughout the day, starting with invigorating exercise and healthy food at the beginning of the day. In 

the lower grades, the focus is on movement education and exploration, as well as mindfulness of self 

and others. Students are taught about spatial awareness and interacting with peers with an emphasis 

on games, rhythms, and locomotor/movement concepts. Awareness of one’s actions and choices is 

emphasized. In the upper grades, the curriculum explores personal fitness, sports, and games. In each 

unit, game rules are introduced with a focus on sportsmanship, teamwork, skill development, and strat-

egy. Non-traditional physical education units such as yoga, juggling, cup-stacking, and circus art keep 

young minds and bodies active and engaged and demonstrate to students that they can experience 

movement and stay fit in a variety of ways. 

 

Teachers will use a modified version of the Valor Compass Developmental Pathways curriculum to fos-

ter the development of mindfulness in students. Students start the day with a Classroom Circle to build 

community and individual groundedness; once a week, the circle broadens with a Community Circle 

gathering. Teachers and leaders guide the sessions in a specific, predictable structure, creating a 

sense of safety in consistency. The core components (balance & presence, identity & joy, integrity & 

determination, courage & kindness, and curiosity & diversity of perspective) define specific ways of be-

ing, growing, and learning together. Mindfulness work is intended to foster growth in body, heart, mind, 

and spirit in pursuit of excellence in every dimension. Research has shown that mindfulness can im-

                                                 
17 Nath, S., & D. Szücs. 2014. “Construction Play and Cognitive Skills Associated With the Development of Math-
ematical Abilities in 7-YearOld Children.” Learning and Instruction 32: 73–80.  
18 Effect of Block Play on Language Acquisition and Attention in Toddlers, available here: 
http://www.imaginationplayground.com/images/content/2/9/2965/Effect-of-Block-Play-On-Language-
Acquisition.pdf. 



 

Response 05ae-10 

prove attention19 and creates changes in the brain that correspond to less reactivity,20 and better ability 

to engage in tasks even when emotions are activated.21 

 

Enrichment at Zeta Schools  

In addition to a rich and rigorous academic curriculum, Zeta schools have a carefully designed and ro-

bust program that will include a selection of visual and performance art, music, chess, and sports. This 

is a critical part of Zeta’s strategy to decrease any achievement gaps and mine each student’s unique 

potential. Children need to be highly engaged in school in order to become great writers and great stu-

dents. This is why Zeta students will go on numerous field studies as well as using the THINK Literacy 

and TERC-Investigations math curriculum. This serves to foster well-rounded, healthy students who are 

also scientists, writers, readers, and critical thinkers. 

 

Students will have enrichment programming during the school day, and Zeta will also offer enrichment 

after-school programming. 

 

 

(b) Assessment System 

 

Zeta Charter Schools NYC Assessment System 

 

The assessments system at Zeta will include both valid national diagnostics and internally created as-

sessments that are both formative and summative, measuring mastery of critical concepts based on the 

NY State Common Core Learning Standards, as well as rigorous internal standards. Assessments will 

be standardized so as to be both absolute and comparative measures of progress toward academic 

goals.  

 

Zeta-developed tests will be vetted by the Academic Directors to ensure that the tests: 

1. Align with standards set forth by the NY State Common Core Learning Standards and Zeta’s 

rigorous benchmarks. 

2. Help teachers and leaders understand gaps in student understanding so the school can better 

understand how to support the lowest-performing students. 

3. Help teachers and leaders understand how to challenge the highest-performing students. 

4. Provide clear instructions and guidelines to facilitate efficient administration. 

5. Include technology and/or hands-on elements suited for use in a classroom/school environment. 

 

As highlighted above, all assessments and instructional materials are chosen or designed to match 

Zeta’s own high standards for student achievement. By adopting more rigorous benchmarks than those 

set forth by New York State, Zeta can ensure that all students are able to achieve proficiency or better 

on state assessments.  

 

                                                 
19 Chiesa, A., & Serretti, A. (2009). Mindfulness-based stress reduction for stress management in healthy people: 

a review and meta-analysis. The Journal of Alternative and Complementary Medicine, 15(5), 593–600. 
20 Goldin, P. R., & Gross, J. J. (2010). Effects of mindfulness-based stress reduction (MBSR) on emotion regula-
tion in social anxiety disorder. Emotion, 10(1), 83. 
21 Ortner, C. N., Kilner, S. J., & Zelazo, P. D. (2007). Mindfulness meditation and reduced emotional interference 
on a cognitive task. Motivation and Emotion, 31(4), 271–283. 
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Assessments will drive instruction, and as detailed below, these assessments will be given in several 

formats on weekly, biweekly, monthly, and yearly cycles. Because instructional planning will be based 

on assessment results to improve instruction and raise student achievement, instructional leaders and 

teachers will follow a structured data analysis cycle that mirrors the assessment cycle. The operative 

element is time; student work and assessments drive instruction immediately. All instructional leaders, 

teachers, parents, and students will know where students stand at all times, and will know what the cor-

responding academic plan will be to remediate, maintain, or accelerate instruction.  

 

The assessment and data cycle will be as follows: 

 

● Day 1: Assessments given and graded 

● Day 1: All data entered into data system, with question-by-question achievement breakdown 

● Day 1 or 2 (dependent on length and complexity of assessment): Instructional team (Academic 

Director, Associate Academic Director (if applicable), Student Achievement Coordinator or 

Manager, and teachers) meet to analyze data: 

○ Macro-trends identified 

○ Micro-trends identified, including pinpointing each student’s achievement level and the 

areas in which he/she struggles 

○ Students grouped by mastery levels 

● Day 1 or 2: Instructional team plans interventions to address student needs 

● Day 2 through following biweekly or monthly data cycle: Instructional plan implemented and re-

vised as needed 

 

This expedient assessment and data cycle process will enable Zeta’s leadership to use assessment 

data to monitor and make improvements and changes to the school’s curriculum and instruction, includ-

ing changes to remediation, enrichment, professional development, and personnel. In addition, this ex-

pedient data collection and data sharing will also benefit teachers, who will be able to use assessment 

data to make changes and improvements to curriculum and instruction and plan for differentiation or re-

teaching a key skill where data indicates that student learning was inadequate the first time, which will 

ensure that Zeta Schools is utilizing its assessment results and data to improve student achievement. 

Furthermore, the standardized process will assist with developing a common understanding between 

and among teachers and administrators of the meaning and consequences of assessment results, in-

cluding access to remediation and promotion to the next grade. All of these processes will allow Zeta 

Schools to determine whether its schools are achieving its Accountability Plan goals and whether it is 

on a path to make a strong case for renewal of the schools’ charters. 

 

See Detailed  Zeta Assessment System Information below. 

 

Fountas & Pinnell Benchmark Assessment (F&P)— Reading Grades K-5 

 

Purpose: To assess student's reading ability, specifically looking at accuracy, fluency, and, above 

all, comprehension. 

 

Rationale for Selection: Nationally recognized and widely used assessment with a strong com-

prehension component; these are benchmarked against F&P book-leveling system. 
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Format & Administration: F&P will be administered one-on-one mostly by head teachers with 

some support from resident teachers and leaders. Teachers will select a book along a 26-level con-

tinuum (levels A-Z) and assess how fluently and accurately the students can read. The teacher will 

then conduct a comprehension conversation to see how well the student understood the story. 

  

Quality Control: Academic Directors, Associate Academic Directors (if applicable), and/or Student 

Achievement Coordinators or Managers will quality control testers by observing one-on-one tests 

and analyzing each student’s reading folder to ensure the test was administered consistently. 

  

Performance Expectations: By the end of the year, 75% of students will be reading on grade lev-

el. 

 

Data Collection & Analysis: The Associate Academic Director (if applicable), Student Achieve-

ment Coordinator or Manager, and/or teachers will collect all assessment data. Results will be ana-

lyzed to understand the distribution of levels, which students are not meeting or exceeding expecta-

tion, and who may need further interventions in the classroom or with tutoring. 

  

Reliability of Results: We will observe students' independent reading levels and how quickly they 

are able to grow. We will compare our observations with results from the test as well as informal re-

sults to get a holistic sense of student performance and growth. 

  

Use of Data: Teachers will use data to differentiate instruction and pair students with proper books 

for independent reading, as well as understand which students need additional interventions. Lead-

ers will use data for student promotion decisions, teacher evaluations, and to understand which 

students need tutoring and other interventions. Board members will understand the state of the 

schools and for leader evaluations.  

  

Data will be included in progress report for parents, and teachers will frequently call or e-mail with 

parents to inform them of students' progress in reading. Parents will use data to understand stu-

dents' reading progress, inform discussion with teachers, and know what leveled books to read at 

home.  

  

Teachers will conference with students so they understand their own growth in reading. 

 

 

NY State Identification Test for English Language Learners (NYSITELL)— Language Grades K-5 

 

Purpose: To assess students' English language acquisition. 
  
Rationale for Selection: State requirement. 
  
Format & Administration: The NYSITELL has 4 sections: listening, speaking, writing and reading. 
Each section is administered separately, either whole-group or one-on-one, by designated teachers 
who have received training in NYSITELL. 
  
Quality Control: Test administered adhering to all state-mandated protocols. 
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Performance Expectations: By the end of the year, 75% of students will pass the NYSITELL test. 
 
Data Collection & Analysis: Results will be sent to relevant SED/DOE office for processing. 
  
Reliability of Results: This test is "designed to measure the English language proficiency of stu-
dents who have been identified as limited English proficient (LEP)." 
  
Use of Data: Teachers,  Leaders, and Board members will use data to identify ELL learners in their 
school.  
  
Leaders will send home a letter to parents so that they understand whether their student needs ESL 
services. Teachers will conference with students to discuss growth areas in English so that students 
understand their English language ability and the work they will need to do to graduate from ELL 
status.  

 

 

Writing Prompt— Writing Grades K-5 

 

Purpose: To assess students' ability to write, looking specifically at their ideas, structure, details 

and conventions. 

  

Rationale for Selection: Assessment that sets a high bar; student writing is benchmarked against 

exemplary writing samples gathered from high-performing charters, private and public schools 

around New York. 

  

Format & Administration: The writing prompt asks students to write a story from their life using 

everything they know about writing great stories. Administered by head teachers in a whole-class 

setting in a 45 minute block, students brainstorm, plan and write their response. 

  

Quality Control: Writing prompt responses will be scored by a team of evaluators comprised of 

teachers across Zeta schools. Scorers will evaluate writing based on the same rubric. 

  

Performance Expectations: By the end of the year, 75% of students will be writing on grade level, 

as measured on the scoring rubric. 

 

Data Collection & Analysis: Scorers will input scores into a spreadsheet. Scores will then be tabu-

lated to look for trends at schools, within classes, and among students. Teachers will then create 

small groups based on their students' strengths and growth areas. Teachers will meet with these 

small groups during writing instruction. 

  

Reliability of Results: Our Academic Directors will create writing prompt rubrics alongside our writ-

ing curriculum. As a result, rubrics tied to the writing prompt will relate to what is being taught in 

class at the time. 

  

Use of Data: Teachers will use data to place students in writing groups based on growth areas and 

to understand what whole-class teaching should be done to make students great writers. Leaders 
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will use data for promotion decisions, teacher evaluations, and to understand who needs tutoring 

and other interventions. Board members will understand the state of the schools and use data for 

leader evaluations.  

  

Data will be included in progress report for parents, and teachers will frequently call or e-mail with 

parents to inform them of students' progress in writing. Parents will use data to understand their 

students' progress and inform discussion with teachers. Teachers will conference with students to 

show them their writing progress, and students will compare their writing over the course of the year 

to understand their growth. 

 

 

Stepping Stones— Reading Grade K 

 

Purpose: To see how well kindergarten students are learning pre-literacy skills such as identifying 

and sounding out letters, reading consonant-vowel-consonant words, etc. 

  

Rationale for Selection: Part of Success For All (SFA) literacy curriculum for kindergarten, which 

shows how well students are learning pre-literacy skills such as letters, letter-sounds, sight words 

and consonant- vowel- consonant words. 

  

Format & Administration: Head teachers and resident teachers will administer Stepping Stones 

one-on-one to each of his/her students. As the student identifies letters and letter-sounds, writes let-

ters and reads consonant- vowel- consonant words, the teacher enters student responses into a 

spreadsheet. 

  

Quality Control: To ensure consistency, we will give every tester the same training in Roots. As 

teachers test students, Student Achievement Coordinators or Managers and leaders will observe 

them to ensure quality. Student Achievement Coordinators or Managers and leaders will also re-

view results to ensure teachers record results properly. 

  

Performance Expectations: By the end of the year, 75% of students will be on grade level. 

 

Data Collection & Analysis: Testers will enter responses into a spreadsheet. The Academic Direc-

tor will compile results and reports trends by school, class, and student groups. 

  

Reliability of Results: This test is tied to our Success For All first grade literacy curriculum (called 

Roots) and covers all decoding and comprehension skills covered in class. We will use results to 

create reading groups. This test will help us accurately place students in the correct reading level. 

In the few cases where the data might be off, we will quickly switch a student's group to match their 

ability.  

  

Use of Data: Teachers and leaders will understand which students need added support to learn 

pre-literacy skills. Leaders will understand which teachers may need extra support to teach pre-

literacy skills. 
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Data will be included in progress report for parents so that they can help students learn pre-literacy 

skills at home. Teachers will conference with students to let them know what letters and letter-

sounds they missed and will need to learn. 

 

 

Reading Roots— Reading Grade 1 

 

Purpose: To see how well students are learning literacy skills taught through the Success For All 

Roots program for first grade. By looking at accuracy, fluency, and comprehension, we measure 

stuents’ reading ability. 

  

Rationale for Selection: Part of Success For All (SFA) literacy curriculum for Grade 1, known as 

Roots, which shows how well first graders are advancing through the Roots curriculum. 

  

Format & Administration: Head teachers and resident teachers will administer Roots one-on-one 

to the student. The student will read a story to the teacher, which is close to the student’s reading 

level. The teacher will note any missed or skipped words, then will ask the student questions about 

the text. 

  

Quality Control: To ensure consistency, we will give every tester the same training in Roots. As 

teachers test students, Student Achievement Coordinators or Managers and leaders will observe 

them to ensure quality. Student Achievement Coordinators or Managers and leaders will also re-

view results to ensure teachers record results properly. 

  

Performance Expectations: By the end of the year, 75% of students will be on grade level. 

 

Data Collection & Analysis: Teachers will submit data to their school's Academic Director. The 

Academic Director will compile results looking for school-wide and class-level trends. Among other 

things, the Academic Director will looks for students who are below, on or above grade-level. 

  

Reliability of Results: This test is tied to our Success For All first grade literacy curriculum (called 

Roots) and covers all decoding and comprehension skills covered in class. We will use results to 

create reading groups. This test will help us accurately place students in the correct reading level. 

In the few cases where the data might be off, we will quickly switch a student’s group to match their 

ability. 

  

Use of Data: Teachers will use data to understand which students are on-track or not on-track to 

achieve year-end literacy goals and to differentiate instruction for highest and lowest performers. 

Leaders will use data for promotion decisions, teacher evaluations, and to understand who needs 

tutoring and other interventions. 

  

Teachers will call parents of students with low scores to encourage them to keep reading at home, 

and to inform them about leveled books to read at home. Teachers will conference with students to 

tell them their current Roots level and their goals for the next testing cycle. 
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State Math Test— Math Grades 3-8 

 

Purpose: To understand how well students are learning and retaining NY State math standards. 

  

Rationale for Selection: State requirement. 

  

Format & Administration: This is a multi-day test administered whole-group by all teachers in 

grades 3 and up that incorporates multiple-choice as well as open-ended questions assessing 

grade 3 NY State math standards. 

  

Quality Control: Test administered adhering to all state-mandated protocols. 

  

Performance Expectations: 75% of students achieve a Level 3 or 4. 

 

Data Collection & Analysis: Results will be sent to relevant SED/DOE office for processing. 

  

Reliability of Results: We will align instruction to state math standards. 

  

Use of Data: Teachers will use data to understand class mastery of math standards, which stu-

dents may need extra support, and which should get enrichment tasks. Leaders will use data to un-

derstand school-wide performance and class-level growth areas. Both leaders and Board members 

will use data to compare school performance with other schools around the city and state. 

  

The SED/DOE sends home a letter to parents so that they understand whether their student mas-

tered math standards and which ones need to be retaught. Teachers will conference with students 

to let them know their state math scores so that they understand the math standards they mastered 

and which ones they still need to master. 

 

 

State Science Test— Science Grades 4 and 8 

 

Purpose: To understand how well students are learning and retaining NY State science standards. 

  

Rationale for Selection: State requirement. 

  

Format & Administration: This is a two-day test administered whole-group by all teachers in grade 

4 that incorporates multiple-choice and open-ended questions for day one. In a separate session, 

students complete a practical portion, during which they independently complete experiments and 

report their findings. 

  

Quality Control: Test administered adhering to all state-mandated protocols. 

  

Performance Expectations: 75% of students achieve a Level 3 or 4. 
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Data Collection & Analysis: Results will be sent to relevant SED/DOE office for processing. 

  

Reliability of Results: We will align instruction to state science standards. 

  

Use of Data: Teachers will use data to understand class mastery of science standards, which stu-

dents may need extra support and which should get enrichment tasks. Leaders will use data to un-

derstand school-wide performance and class-level growth areas. Both leaders and Board members 

will use data to compare school performance with other schools around the city and state. 

  

The SED/DOE sends home a letter to parents so that they understand whether their student mas-

tered science standards and which ones need to be retaught. Teachers will conference with stu-

dents to let them know their state science scores so that they understand the science standards 

they mastered and which ones they still need to master. 

 

 

Interim Assessment - Math (IA)— Math Grades 1-8 

 

Purpose: To understand how students are learning and retaining math instruction as taught 

through TERC and CGI math programs. To stretch students’ thinking and to show teachers where 

knowledge breakdowns occur in student thinking. 

  

Rationale for Selection: Cumulative tests that show how well students are learning and retaining 

math skills, these will be created by a team of leaders, teachers, curriculum/assessment specialists, 

and outside consultants. The questions are designed to stretch student thinking and to show teach-

ers any breakdowns in student understanding so teachers can better differentiate instruction. 

  

Format & Administration: Interim assessments may be two-day whole-group tests administered 

by all teachers that incorporate multiple-choice and open-ended questions. 

  

Quality Control: Same interim assessments administered across all schools. Teachers follow the 

same administration protocols and score the test using the same rubrics and scoring guides. 

  

Performance Expectations: By the end of the year, 75% of students will be on grade level. 

Data Collection & Analysis: The Student Achievement Coordinator or Manager at each school will 

collect tests, scan, and send them to the Academic Director and/or Associate Academic Director if 

applicable. The Academic Director or Associate Academic Director will compile results and create 

reports that display school and class-level trends. They will also show line-item analysis by students 

so teachers can better dissect the data. 

  

Reliability of Results: These assessments test students on all skills taught over several math 

units. The questions are based on unit tests, which relate to skills and competencies students learn 

in class. 

  

Use of Data: Teachers will use data to understand  how well students are learning skills and are 

able to solve multi-step word problems through our rigorous math curriculum, which also informs 
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differentiation needs. Leaders will use data for promotion decisions, teacher evaluations, and to un-

derstand who needs tutoring and other interventions. Board members will understand the state of 

the schools and will use for leader evaluations.  

  

Data will be included in progress report for parents, and teachers will frequently call or email with 

parents to inform them of students’ progress in math so that parents understand whether their stu-

dent mastered math standards and which ones need to be retaught. Teachers will conference with 

students to let them know their strengths and growth areas according to the IA so that they under-

stand the math standards they mastered and which ones they still need to master. 

 

 

State ELA Test— ELA Grades 3-8 

 

Purpose: To understand how well students are learning and retaining NY State standards for ELA. 

  

Rationale for Selection: State requirement. 

  

Format & Administration: This is a multi-day test administered whole-group by all teachers in 

grades 3 and up that incorporates multiple-choice, short-response and essay questions. 

  

Quality Control: Test administered adhering to all state-mandated protocols. 

  

Performance Expectations: 75% of students achieve a Level 3 or 4. 

 

Data Collection & Analysis: Results will be sent to relevant SED/DOE office for processing. 

  

Reliability of Results: We will align instruction to state ELA standards. 

  

Use of Data: Teachers will use data to understand class mastery of science standards, which stu-

dents may need extra support and which should get enrichment tasks. Leaders will use data to un-

derstand school-wide performance and class-level growth areas. Both leaders and Board members 

will use data to compare school performance with other schools around the city and state. 

  

The SED/DOE sends home a letter to parents so that they understand whether their student mas-

tered ELA standards and which ones need to be retaught. Teachers will conference with students to 

let them know their state ELA scores so that they understand the science standards they mastered 

and which ones they still need to master. 

 

 

Counting Jar/Money Jar— Math Grades K-3 

 

Purpose: To assess how students count objects, add/subtract quantities, estimate amounts, and 

count money. 
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Rationale for Selection: Counting Jar and Money Jar will be part of our Cognitively Guided In-

struction (CGI) program in math. The goal of CGI is to get students thinking more conceptually 

about mathematics by doing their own investigations. After reviewing extensive research and align-

ing with the recommendation of many math education experts, we adopted Counting Jar and Mon-

ey Jar as part of CGI so that we can better understand how our students are learning math con-

cepts such as counting, skip counting, adding, and subtracting. 

  

Format & Administration: All teachers in grades K-3 will meet individually with the student and 

give the student some performance tasks to complete such as counting a set of objects. The teach-

er will observe what strategies the student employs to solve the problem, how fluently s/he is able 

to access those strategies and whether s/he was accurate. 

  

Quality Control: Teachers will administer the same set of performance tasks across all schools. 

Teachers will be trained similarly and employ the same rubric for evaluating students. Academic Di-

rectors will observe teachers as they administer the test. 

  

Performance Expectations: By the end of the year, 75% of students will be on grade level. 

 

Data Collection & Analysis: The Student Achievement Coordinator or Manager at each school will 

collect results from teachers. Results will be compiled and analyzed by teachers and leaders in 

grade-team meetings. 

  

Reliability of Results: Counting Jar and Money Jar mirror what students are working on in math 

through CGI. These assessments show strategies along a continuum to see where students are 

developing along that continuum. 

  

Use of Data: Teachers will use the assessment to observe students in their class apply math con-

cepts to performance tasks, and will use the data to understand each student’s stage of develop-

ment along the Counting Jar/Money Jar continuum. Leaders will use the data to understand the var-

ious stages of development among students at their schools and to follow up with teachers about 

strategies to deepen students’ mathematical understanding and conceptual thinking. 

  

Teachers will discuss observations from this assessment with parents during conferences or phone 

calls so that they more fully understand their student’s grasp of conceptual math on a more anecdo-

tal level than is provided through math interim assessment results. Since this test provides teachers 

with an opportunity to simply observe the student, the test results themselves are secondary. The 

reteaching that occurs afterwards will more greatly influence student achievement. 

 

 

 

Informal Fountas & Pinnell Testing— Reading Grades K-5 

 

Purpose: To assess how students are advancing in reading so teachers can better tailor instruction 

in real-time. 
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Rationale for Selection: We will administer informal F&P check-ins to see how students’ reading 

skills are developing from month-to-month. Since will teachers administer the actual formal Fountas 

& Pinnell only four or five times a year, the Informal F&P will provide teachers with more frequent, 

timely data. 

  

Format & Administration: Much like the Fountas & Pinnell test, informal testing will be adminis-

tered by all teachers one-on-one, where the student reads a story to the teacher. The teacher then 

asks the student questions about the story to see how well s/he understood it. 

  

Quality Control: One of the goals of the Informal F&P is to ensure that teachers are leveling stu-

dents properly and giving them independent reading books that are not too easy or too hard. The 

Academic Director and Associate Academic Director if applicable go around to classrooms and 

read with students at random to make sure they are properly matched to a reading level. If the Aca-

demic Director or Associate Academic Director observe a discrepancy, the teacher immediately fol-

lows up to make sure the student is properly leveled. 

  

Performance Expectations: By the end of the year, 75% of students will be on grade level. 

 

Data Collection & Analysis: The Student Achievement Coordinator or Manager at each school will 

collect results from teachers. Results will be compiled and analyzed by teachers and leaders in 

grade-team meetings. 

  

Reliability of Results: Results from the Informal F&P alongside those from the formal F&P will 

show us how students are progressing throughout the school year. 

  

Use of Data: Teachers and leaders will use data to monitor students’ reading growth from month-

to-month in order to ensure everyone is moving toward the end-of-year F&P goal. Leaders will also 

use data to help teachers differentiate instruction for students struggling with reading. 

  

Teachers will discuss results with parents through conferences, phone calls, or parent letters or e-

mails so that they can monitor their student’s reading growth from month-to-month to ensure s/he is 

moving toward the end-of-year F&P goal. Teachers will conference with students to tell them their 

reading growth to help them self-monitor so they can attain end-of-year F&P goal. 

 

 

Measures of Academic Progress (MAP)— Math & ELA Grades K-2 

 

Purpose: To contextualize our students’ performance on a national level by administering a nation-

ally normed test. 

  

Rationale for Selection: Recommended by other high-performance charter networks, it is comput-

er-adaptive to understand every student’s academic ceiling. 
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Format & Administration: All K-2 teachers oversee the administration of this test, where students 

take the test on a computer. There are math and reading sections. The program adapts the difficulty 

of questions based on questions the student answers incorrectly. 

  

Quality Control: Teachers and students will receive similar training on how to use the software. 

Computer labs in all schools will be set up in tandem to ensure similar testing environments. Soft-

ware creates a similar testing experience for each tester, though the question themselves might be 

harder/easier to match students’ ability. 

  

Performance Expectations: By the end of the year, 75% of students will be on grade level. 

 

Data Collection & Analysis: Results will be captured electronically right after the student com-

pletes each section of the test. Results will be analyzed with teachers to understand students’ 

growth areas.  

  

Reliability of Results: MAP is a nationally normed test. Students will be trained to take the test se-

riously and do their very best. Parents will be notified that their students are taking an important test 

so they can encourage students to do their best. 

  

Use of Data: Teachers will use data to understand each student’s mastery of math, language us-

age, and reading, which students may need extra support and which should get enrichment tasks. 

Leaders will use data to understand school-wide performance and class-level growth areas. Both 

leaders and Board members will use data to compare school performance with other schools 

across the country. 

  

Leaders will send home a letter or e-mail to parents so that they understand their student’s mastery 

of math, language usage, and reading, and whether they may need extra support or should get en-

richment tasks. Teachers conference with students to let them know their strengths and their growth 

areas, and to set goals for mastering standards in math and ELA. 

  

  

  (c) Instructional Methods 

 

Zeta Charter School Instructional Methods 

 

Zeta Schools NYC will use instructional methods that promote student achievement, best supported by 

the strong track record of student performance at Success Academy schools, on which the curriculum 

and instruction is largely based. In New York City, Success Academy schools consistently rank in the 

top 2% of public schools in student performance— matching or exceeding New York City Gifted and 

Talented programs.22 In 2016, 100% of Success Academy 4th graders passed the NY State Science 

exam, with 95% earning the top advanced rating, compared to 45% of students receiving an advanced 

                                                 
22 Based on New York City Department of Education (“DOE”) Progress Report results, available at 
http://schools.nyc.gov/Accountability/tools/report/default.htm. 
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rating citywide.23 Amongst 3,500 public schools in New York State, Success Academy schools are in 

the top 2% in reading, top 5% in science, and top 1% in math.24  Similarly, Zeta intends to implement 

these strong pedagogical approaches to raise the achievement of Zeta’s target student population, in-

cluding at-risk students, students with disabilities, and English Language Learners. 

 

Methods employed at Zeta schools will include, but are not limited to, the following:  

 

● Teaching reading and writing across the curriculum: THINK Literacy fosters the integration 

of reading and writing across the curriculum, requiring students to read and write both formally 

and informally to express their understanding in a variety of disciplines, not just in English Lan-

guage Arts classrooms. 

 

● Use of effective assessments: Regular and frequent use of assessment data from multiple 

measures will be used in making instructional decisions so that preventative measures can be 

implemented immediately and assessed systematically. Students will not be assessed solely 

through high-stakes standardized testing. Assessments of student progress will be holistic and 

frequent and include multiple measures, ranging from reflection on, and critique of, student 

work, fluency checks, the quality of discussion, to standardized test performance.  

 

● Flexible regrouping and acceleration of students for reading class according to instruc-

tional levels: Students will be informally assessed in reading, writing, and mathematics on a 

daily basis in order to ensure that all students are constantly growing academically and that they 

are being met with rigorous academic challenges. Students will be formally assessed regularly 

and promoted to the next instructional reading level if they are ready, thus placing children ac-

cording to their reading performance, not grade or age.  

 

● Slavin’s cooperative learning model: Students will be separated into heterogeneous small 

groups, which promotes interdependence and interaction. Teachers will ensure that there are 

group goals with individual accountability; then students will work in teams that are rewarded for 

their members’ success. At the same time, each member of the team will be individually ac-

countable for learning the relevant material. No matter what the academic level of the student, 

each child will be challenged to do his or her best, and the contributions of all team members 

will be equally valued. Cooperative learning is one of the most powerful tools teachers have in 

providing the level of engagement and academic and social support their students need to be 

successful. In the cooperative learning classroom, all students benefit from the constant coach-

ing, encouragement, and feedback of their peers. Since more of the responsibility for learning 

rests on students and teams, teachers are able to spend more time working with individuals and 

small groups of learners, doing the kind of teaching that originally drew many teachers into the 

field of education.  

 

● Classroom Management Framework:  

a. Teachers will build relationships with their students and families 

                                                 
23 Based on New York State Report Card results, available at https://reportcards.nysed.gov/. 
24 Based on New York State Report Card results. 
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b. Teachers will be role models and instill shared values of kindness, integrity, curiosity, 

and persistence 

c. Teachers will establish themselves as the authority in the classroom 

d. Teachers will communicate clear expectations 

e. Teachers will consistently recognize students who are meeting expectations and correct 

or redirect in a neutral voice those who are not meeting expectations 

f. Teachers will create purposeful routines 

g. Teachers will establish rules, rewards, and consequences and use them consistently 

h. Teachers will ensure their lessons are engaging and urgent 

 

● Read Alouds: Teachers will model fluent reading, develop vocabulary and comprehension 

skills, and expose students to high-quality literature. 

 

● Guided Reading: In flexible small groups based on assessed reading levels, teachers will 

coach students in comprehension strategies as they read and discuss a single text. 

 

● Independent Reading: Students will select and read “just right” books at their own independent 

reading level to develop comprehension skills and decoding strategies, build fluency and stami-

na, and acquire content knowledge. 

 

● Phonics and Word Study: Teachers will build vocabulary development with a focus on 

spelling, phonics, and grammar to teach conventions of written and oral language. 

 

● Writing: Teachers will lead a mini-lesson with a clear teaching point followed by independent 

student writing. Teachers will instruct students individually or through small group instruction 

while continuously assessing their growth and development. 

 

● Computer-based Instruction: Based on assessed needs, students will be assigned specific 

skill-building and comprehension activities. 

 

● Dynamic Discourse: Teachers will use a Zeta-designed discourse method, drawing from the 

best of various sources to help students search for answers to fundamental questions raised by 

text, images, and art. This will include, but is not limited to resources from the Touchstones Dis-

cussion project, ACPS, and Padaeia Method Socratic Seminars. The shared inquiry approach 

will promote student dialogue and debate.25 

 

● Health & well-being and Mindfulness: Students will learn about and practice health and well-

being throughout the day, starting with invigorating exercise and healthy food at the beginning of 

the day. Teachers will use the Compass Developmental Pathways26 to foster the development 

of mindfulness in students.   

       

                                                 
25 Will include, but not limited to, resources from Touchstones Discussion project (https://www.touchstones.org/), 
ACPS Professional Learning (http://www.acpsk12.org/pl/acps-classrooms-in-focus/student-discourse/), and the 
Padaeia Method Socratic Seminars (https://www.paideia.org/about-paideia/socratic-seminar/). 
26 http://valorcollegiate.org/compass/ 
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The school will keep students’ parents/guardians informed of student progress toward end of year goals 

and readiness for promotion to the following grade throughout the year. In addition to periodic progress 

reports, beginning in or around December, teachers and faculty will reach out to parents of students at 

risk of retention. In or around early March, the school will send a formal letter to the parents/guardians 

of students then identified as being at risk of retention.  The Academic Director will make the decision 

regarding a student’s retention in or around mid-May, and the school will promptly notify the families of 

students to be retained; however, because each retention decision is individualized and unique, the tim-

ing and manner of communication may be altered, if necessary. 

 

Because the school assesses student progress throughout the year and has interim benchmarks, the 

school may decide that it is in the best interests of a student to either have the student repeat an earlier 

grade or be promoted prior to the end of the year. 

 

The decision to have a student repeat an earlier grade or be promoted prior to the end of the year will 

be based on the same criteria as end-of-year determinations, namely academic level of the student, the 

student’s overall progress, attendance, and the social-emotional maturity of the student. Such determi-

nations will always be made with the goal of helping individual students overcome academic challenges 

and ensuring the student’s ultimate success. Zeta believes that blanket approaches to educating chil-

dren do not necessarily meet the needs of individual children. To that end, Zeta schools will do their 

best at every turn to meet the academic and emotional needs of individual children. Because children 

grow at different rates and at unpredictable times, the Academic Director will make decisions about ap-

propriate grade placements all year long, using input from teachers and parents/guardians as well as 

assessment data. Similarly, Zeta does not have a blanket approach to having a student repeat an earli-

er grade. These decisions are made on a case-by-case basis, and after the Academic Director and 

school staff, in consultation with the family, will spend a significant amount of time determining what is 

in the best interests of the student. Zeta does not view having a student repeat an earlier grade or pro-

moting a student prior to the end of the year as a punishment or reward. Rather, these decisions are 

based on the benefits to the student.  

 

For a struggling student at risk of needing to repeat an earlier grade, the teacher, family, and school 

leadership team will work together to provide a greater level of support for the student. If additional 

supports do not result in academic or other gains, the Academic Director may decide that it is in the 

best interest of the student to repeat an earlier grade. The Academic Director will make this decision 

after discussion with the classroom teachers, the family, and the school leadership team. The Academ-

ic Director typically makes this decision at the end of the school year and will promptly notify the stu-

dent’s family; however, as noted above, each decision is based on the individual needs of the student, 

and the timing of the decision will vary on a case-by-case basis.   
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5. Curriculum and Instructional Design 

 

(f) Programmatic Audits 

 

Zeta schools shall undertake programmatic and fiscal audits on an annual basis in accordance 

with Education Law § 2851(2)(f).  The purpose and objectives of the audit will be to review 

academic and fiscal performance to assess whether the proposed schools are accomplishing 

their articulated mission and goals.  Information gathered for and provided in these documents 

will inform both classroom instruction and school-wide decision-making, including financial 

planning and personnel decisions. 

 

Each school will timely submit an Annual Report to the SUNY Charter Schools Institute, 

prepared by the school’s Managing Director, his/her supervisor, and/or delegated personnel. 

The Annual Report will include the state-mandated School Report Card, which is required of 

every New York public school. The Annual Report in prior years has shown the comparative 

academic and fiscal performance of the school and has also listed: expenditures per child, 

unaudited financial statements, budgets and narratives, standardized test performance, student 

enrollment, students with limited English proficiency (LEP) data, and other relevant information. 

The Annual Report will also include a discussion of the progress made toward the school’s 

achievement goals as found in the draft accountability plan detailed in Response 02(d) – 

Accountability Plan.  The Annual Report will be submitted as a written report that will be made 

available to the Zeta Schools NYC Board, to school leadership, and to the charter management 

organization that Zeta Schools NYC contracts with, if any. 

 

At or around the end of every academic year, Zeta Schools NYC’s Managing Directors of 

School, their supervisor(s), and or delegated personnel will prepare and present school 

accountability data for each Zeta school to the Board of Trustees.  This data will include, but will 

not be limited to, the Annual Report, each school’s academic performance and school culture 

data, financial reports for each school, and/or any other relevant accountability data enabling 

the Board of Trustees to assess and monitor the health of each Zeta school every year and to 

hold school leaders accountable for all-around school excellence, including high student 

achievement.  The Board of Trustees will have the opportunity, if it deems appropriate, to speak 

with leaders, teachers, other staff, and/or family members to gather any additional information it 

may require.  Following this review, the Board of Trustees may make any recommendations it 

deems appropriate for how each school and/or its leaders’ performance could be improved. 
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6. Calendar and Schedules  

 

(a)  School Calendar 

 

Zeta Schools will have approximately 180 annual instructional days running from August to 

June, organized on a quarterly system.  

 

School Year Instruction: 

• 141 total full school days/year  

• 39 total half school days/year 

• 982.25 total hours of instruction/year (not including after-school small-group instruction, 

individual tutoring, or enrichment instruction – see below) 

 

School Day Instruction: 

• 27 total hours of instruction/week (not including after-school small-group instruction, individual 

tutoring, or enrichment instruction – see below) 

 

Mandatory Small-Group Instruction or Individual Tutoring for Students Requiring Additional 

Support to Master the Material: 

60 total minutes of after-school tutoring M-T-Th-F 

• 4 total hours of after-school tutoring/week 

 

After-School Enrichment Instruction: 

• 60 total minutes of after-school enrichment instruction/day M-T-Th-F 

150 total minutes of after-school enrichment instruction/day Wednesdays 

• 6.5 total hours of after-school enrichment instruction/week 

 

The school year will also contain approximately 11 faculty professional development days in 

addition to a pre-opening intensive orientation lasting 12 days. In addition, leaders will 

participate in 4 full days of professional development during the school year and a pre-opening 

intensive orientation lasting 8 days. With 3 hours/week (a total of 117 hours) of professional 

development for faculty throughout the year and common planning time every day, all faculty 

members will further strengthen their teaching practice. In all, teachers will receive more than 

375 hours of professional development. 

 

Since the school will not use New York City Department of Education transportation services, 

the differences between the school's calendar and the NYC Department of Education calendar 

do not create a burden for families.  

 

Please refer to Response 06ac-01 – Supplemental Docs for a full school calendar, sample 

student schedule, sample teacher schedule and further information about the first and last days 

of classes and planned holidays. 
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(b) Sample Student Schedule 

 

Zeta operates schools with extended days. A typical DOE school day is 6.5 hours (5 hours for 

academic subjects, in addition to time for lunch, recess, etc.); using the Zeta school model, and 

considering the school calendar and schedule referenced above, the schools operated by Zeta 

would have approximately 27 more school days than a typical DOE school, or about 20% more 

instructional time than in neighboring zoned schools (not including after-school small-group 

instruction, individual tutoring, or enrichment programming).  

 

The additional time (approximately 180 extra hours per school year) gives students the 

opportunity to engage in a rich and rigorous academic curriculum that will include a selection of 

the arts and sports, cross-curricular STEAM Workshops, and discovery-oriented science five 

days a week. This is a critical part of Zeta’s strategy to provide a top-notch education and 

prevent achievement gaps. Children need to be highly engaged in school in order to become 

great writers, thinkers, and scholars. Because THINK literacy and the TERC-Investigations 

curriculum is both rigorous and engaging, Zeta schools will prepare children to be strong in 

writing, reading, and critical thinking, remediating with a more scaffolded approach when 

necessary.  

 

The school day will begin each morning at 7:45 a.m. and will end at 3:30 p.m. four days a week, 

and will end at 1:00 p.m. one day a week (for teacher/leader professional development). Each 

week will have approximately 800 minutes devoted to English language arts, approximately 320 

minutes devoted to mathematics, approximately 140 minutes devoted to science, and 

approximately 80 minutes devoted to a cross-curricular STEAM program that combines all of 

the disciplines.  

 

For students struggling to master the material, the schools will provide mandatory after-school 

small-group instruction or individual tutoring 4 days/week for 60 minutes per session (a total of 4 

hours/week) to ensure that all children are able to meet grade-level standards. 

 

In addition to the school day, after-school enrichment will be available every day until 4:30 p.m., 

offering a high degree of engagement for students and much-needed coverage for families. The 

schools will expect students to take advantage of the 6.5 extra hours available to them, as the 

after-school enrichment deepens the enrichment they receive during the school day. 

 

Please refer to Response 06ac-01 – Supplemental Docs for sample student schedules. 

 

(c) Sample Teacher Schedule 

 

The teacher schedule mirrors the student schedule. All teachers are school teachers, and all 

teach reading, writing and math. Science and Enrichment teachers teach small reading and 

math groups in addition to their specialty. Wednesdays during the school day are dedicated to 

targeted instruction in small groups and cross-curricular STEAM Workshop projects, and after 

the school day are dedicated to teacher/leader professional development. All teachers 
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collaborate to ensure instruction is tailored to meet the needs of all children. Teachers have at 

least two prep periods a day, in addition to time for lunch. All faculty and staff members have 

lunch and recess duty, as well as breakfast duty throughout the week, in addition to a rotating 

responsibility for small-group tutoring after school. We will supplement our after-school 

Enrichment program with outside providers when necessary. 

 

Please refer to Response 06ac-01 – Supplemental for sample teacher schedules. 



Date Event # of Days Audience

July 23-August 1 Leader PD 8 Leaders & Ops Staff

August 2-17 Faculty PD 12 Leaders, Ops Staff & Teachers

August 13 K-1 Orientation 0.5 All

August 20 1st Day of School 1 All

September 3 Labor Day— NO SCHOOL 1 All

September 4

NO SCHOOL

Faculty PD 1

All

Leaders, Ops Staff & Teachers

October 8 Columbus Day— NO SCHOOL 1 All

October 9

NO SCHOOL

Faculty PD 1

All

Leaders, Ops Staff & Teachers

November 12

Veteran's Day— NO SCHOOL

Leader PD 1

All

Leaders

November 19-20

NO SCHOOL

Faculty PD 2

All

Leaders, Ops Staff & Teachers

November 21-23 Thanksgiving— NO SCHOOL 1 All

December 24- 

January 2 Winter Break— NO SCHOOL 8 All

January 3

Winter Break— NO SCHOOL

Leader PD 1

All

Leaders

January 4

Winter Break— NO SCHOOL

Faculty PD 1

All

Leaders, Ops Staff & Teachers

January 21 MLK— NO SCHOOL 1 All

January 22

NO SCHOOL

Faculty PD 1

All

Leaders, Ops Staff & Teachers

Fabruary 18 President's Day— NO SCHOOL 1 All

February 19

NO SCHOOL

Faculty PD 1

All

Leaders, Ops Staff & Teachers

April 10-12

NO SCHOOL

Faculty PD

Leader PD 3

All

4/10-11- Leaders, Ops Staff & 

Teachers

4/12- Leaders

April 15-19 Spring Break— NO SCHOOL 5 All

May 27 Memorial Day 1 All

June 11 Last Day of School 1 All

June 12-13 Faculty PD & School Pack-Up 2 Leaders, Ops Staff & Teachers

June 14 Leader PD 1

All

Leaders

180 instructional days

12 x leader full-day PD

23 x faculty full-day PD



Sunday Monday Tuesday Wednesday Thursday

1 2

Holiday

3

Holiday

4

Holiday

5

Holiday

8 9

Holiday

10

Holiday

11

Holiday

12

Holiday

15 16

Holiday

17

Holiday

18

Holiday

19

Holiday

22 23

Leader PD

24

Leader PD

25

Leader PD

26

Leader PD

29 30

Leader PD

31

Leader PD

1

Leader PD

2

Faculty PD

5 6

Faculty PD

7

Faculty PD

8

Faculty PD

9

Faculty PD

12 13

K-1 Orientation

Faculty PD

*partial day

14

Faculty PD

15

Faculty PD

16

Faculty PD

19 20

1st Day of School

2018-2019

*partial day

21

*partial day

22

*partial day

23

26 27 28 29

*partial day

30

2 3

NO SCHOOL

Labor Day

4

NO SCHOOL

Faculty PD

5

*partial day

6

9 10 11 12

*partial day

13

   

   

August 

5 half, 6 full 

days of 

instruction

July



16 17 18 19

*partial day

20

23 24 25 26

*partial day

27

30 1 2 3

*partial day

4

7 8

NO SCHOOL

Columbus Day

9

NO SCHOOL

Faculty PD

10 11

14 15 16 17

*partial day

18

21 22 23 24

*partial day

25

28 29 30 31

*partial day

1

4 5 6 7

*partial day

8

11 12

NO SCHOOL

Vetaran's Day

Leader PD

13 14

*partial day

15

18 19

NO SCHOOL

Thanksgiving

Faculty PD

20

NO SCHOOL

Thanksgiving

Faculty PD

21

NO SCHOOL

Thanksgiving

22

NO SCHOOL

Thanksgiving

25 26 27 28

*partial day

29

September

5 half; 18 

full days of 

instruction

October

3 half; 15 

full days of 

instruction

November

3 half; 11 

full days of 

instruction



2 3 4 5

*partial day

6

9 10 11 12

*partial day

13

16 17 18 19

*partial day

20

23 24

NO SCHOOL

Winter Break

25

NO SCHOOL

Winter Break

26

NO SCHOOL

Winter Break

27

NO SCHOOL

Winter Break

30 31

NO SCHOOL

Winter Break

1

NO SCHOOL

Winter Break

2

NO SCHOOL

Winter Break

3

NO SCHOOL

Winter Break

Leader PD

6 7 8 9

*partial day

10

13 14 15 16

*partial day

17

20 21

NO SCHOOL

MLK

22

NO SCHOOL

Faculty PD

23

*partial day

24

27 28 29 30

*partial day

31

3 4 5 6

*partial day

7

10 11 12 13

*partial day

14

December

3 half; 12 

full days of 

instruction

February

3 half; 15 

   

January

4 half; 14 

full days of 

instruction



17 18

NO SCHOOL

President's Day

19

NO SCHOOL

Faculty PD

20 21

24 25 26 27

*partial day

28

3 4 5 6

*partial day

7

10 11 12 13

*partial day

14

17 18 19 20

*partial day

21

24 25 26 27

*partial day

28

31 1 2 3

*partial day

4

7 8 9 10

NO SCHOOL

Faculty PD

11

NO SCHOOL

Faculty PD

14 15

NO SCHOOL

Spring Break

16

NO SCHOOL

Spring Break

17

NO SCHOOL

Spring Break

18

NO SCHOOL

Spring Break

21 22 23 24

*partial day

25

28 29 30 1

*partial day

2

   

full days of 

instruction

March

5 half; 20 

full days of 

instruction

April

2 half; 10 

full days of 

instruction



5 6 7 8

*partial day

9

12 13 14 15

*partial day

16

19 20 21 22

*partial day

23

26 27

NO SCHOOL

Memorial Day

28 29

*partial day

30

2 3 4 5

*partial day

6

9 10 11

Last School Day

*partial day

12

Faculty PD & 

School Pack-Up

13

Faculty PD & 

School Pack-Up

16 17

Holiday

18

Holiday

19

Holiday

20

Holiday

23 24

Holiday

25

Holiday

26

Holiday

27

Holiday

30 1

Holiday

2

Holiday

3

Holiday

4

Holiday

7 8

Holiday

9

Holiday

10

Holiday

11

Holiday

14 15

Holiday

16

Holiday

17

Holiday

18

2019-2020

Leader PD

June

2 half; 6 full 

days of 

instruction

May

4 half; 15 

full days of 

instruction

July 



21 22

Leader PD

23

Leader PD

24

Leader PD

25

2019-2020

Leader PD

28 29

Leader PD

30

New Faculty PD

31

New Faculty PD

1

Faculty PD

4 5

Faculty PD

6

Faculty PD

7

Faculty PD

8

Faculty PD

11 12

New Scholar 

Orientation

Faculty PD

13

Faculty PD

14

Faculty PD

15

Faculty PD

18 19

1st Day of School

2019-2020

*partial day

19

*partial day

21

*partial day

22

25 26 27 28

*partial day

29

July 

August



Friday Saturday

6

Holiday

7

13

Holiday

14

20

Holiday

21

27

Leader PD

28

3

Faculty PD

4

10

Faculty PD

11

17

Faculty PD

18

24 25

31 1

7 8

14 15



21 22

28 29

5 6

12 13

19 20

26 27

2 3

9 10

16 17

23

NO SCHOOL

Thanksgiving

24

30 1



7 8

14 15

21 22

28

NO SCHOOL

Winter Break

29

4

NO SCHOOL

Winter Break

Faculty PD

5

11 12

18 19

25 26

1 2

8 9

15 16



22 23

1 2

8 9

15 16

22 23

29 30

5 6

12

NO SCHOOL

Leader PD

13

19

NO SCHOOL

Spring Break

20

26 27

3 4



10 11

17 18

24 25

31 1

7 8

14

Leader PD

15

21

Holiday

22

28

Holiday

29

5

Holiday

6

12

Holiday

13

19

Leader PD

20



26

Leader PD

27

2

Faculty PD

3

9

Faculty PD

10

16

Faculty PD

17

23 24

30 31



Sample Daily Student Schedule

K.1 K.2 K.3 1.1

7:20 AM

7:40 AM

7:45 AM

8:05 AM

8:25 AM

9:35 AM

9:50 AM

Math Facts & 

CGI

35 min

Math Facts & 

CGI

35 min

Blocks/ Read 

Aloud/ 

Technology

35 min

Science

35 min

10:25 AM

Math 

Minilessons & 

TERC

35 min

Math 

Minilessons & 

TERC

35 min

Math Facts & 

CGI

35 min

Math Facts & 

CGI

35 min

11:00 AM

Close Reading/ 

Writing

35 min

Blocks/ Read 

Aloud/ 

Technology

35 min

Math 

Minilessons & 

TERC

35 min

Math 

Minilessons & 

TERC

35 min

11:35 AM

Blocks/ Read 

Aloud/ 

Technology

35 min

Close Reading/ 

Writing

35 min

Close Reading/ 

Writing

35 min

Enrichment

35 min

12:10 PM

12:15 PM

12:45 PM

1:15 PM

1:20 PM
Enrichment

35 min

Science

35 min

Enrichment

35 min

Close Reading/ 

Writing

35 min

1:55 PM

Read Aloud/ 

Independent 

Reading

35 min

Enrichment

35 min

Science

35 min

Read Aloud/ 

Independent 

Reading

35 min

Breakfast 20 min B   

Arriva    

 

  
Arrival & Physical Activity

20 min

Transition 5 min

MONDAY-TUESDAY-THURSDAY-FRIDAY 7:

  

  

  

  

  

Transition 5 min

Lunch 30 min

Recess 30 min

Snack 15 min

Transition 5 min

 

 
Guided Read      

Morning Circle

20 min
Guided Reading & Phonics Block 70 min



2:30 PM
Science

35 min

Read Aloud/ 

Independent 

Reading

35 min

Read Aloud/ 

Independent 

Reading

35 min

Blocks/ Read 

Aloud/ 

Technology

35 min

3:05 PM

3:30 PM

MONDAY Gym 35 min Art 35 min Art 35 min Gym 35 min

TUESDAY Art 35 min Gym 35 min Gym 35 min Art 35 min

THURSDAY Gym 35 min Art 35 min Art 35 min Gym 35 min

FRIDAY Art 35 min Gym 35 min Gym 35 min Art 35 min

MONDAY 3:30-4:30

TUESDAY 3:30-4:30

THURSDAY 3:30-4:30

FRIDAY 3:30-4:30

MONDAY 3:30-4:30

TUESDAY 3:30-4:30

THURSDAY 3:30-4:30

FRIDAY 3:30-4:30

Chess 60 min

Chess 60 min

Music 60 min

Clos     

 

In-School Enrichment

Closing Circle & Pack Up

25 min
Dismissal

Math Tutoring 60 min

Math Tutoring 60 min

Math Tutoring 60 min

Math Tutoring 60 min

Sports 60 min

EL    

EL    

EL    

EL    

After School Tutoring & Advanced Independent Stu   

Art 60 min

Music 60 min Sports 60 min

After School Enrichment (mixed grad

Art 60 min



1.2 1.3 K.1

7:20 AM

7:40 AM

7:45 AM

8:05 AM

8:45 AM

9:45 AM

Math Facts & 

CGI

35 min

Math Facts & 

CGI

35 min

10:00 AM

Math 

Minilessons & 

TERC

35 min

Math 

Minilessons & 

TERC

35 min

10:40 AM

Science

35 min

Enrichment

35 min
11:20 AM

Enrichment

35 min

Science

35 min
12:40 PM

WEDNESDAY 1:00-2:00
Lunch & 

Recess

Blocks/ Read 

Aloud/ 

Technology

35 min

Close Reading/ 

Writing

35 min

WEDNESDAY 2:00-3:15

Close Reading/ 

Writing

35 min

Blocks/ Read 

Aloud/ 

Technology

35 min

WEDNESDAY 3:15-4:30

B   Breakfast 20 min

al & Physical Activity

20 min

Transition 5 min

 45-4:00  

Snack 15 min

Transition 5 min

Transition 5 min

Recess 30 min

Lunch 30 min

Music 7  

STEA    

    

Music 7  

T  

 

T   

C  

 
Guided Read      

Morning Circle

20 min
 ding & Phonics Block 70 min

1:00 PM

Arriva    

 

Closi     

 

  

 

  



Read Aloud/ 

Independent 

Reading

35 min

Read Aloud/ 

Independent 

Reading

35 min

Art 35 min Gym 35 min

Gym 35 min Art 35 min

Art 35 min Gym 35 min

Gym 35 min Art 35 min

Language 60 min

ing Circle & Pack Up

25 min

 

Dismissal

Theater 60 min

Language 60 min

A Tutoring 60 min

A Tutoring 60 min

A Tutoring 60 min

A Tutoring 60 min

      udy (mixed grades)

Theater 60 min

    des)



K.2 K.3 1.1 1.2 1.3

Lunch & 

Recess

Lunch & 

Recess

Lunch & 

Recess

Lunch & 

Recess

Theater 90 min

Theater 90 min

Breakfast 20 minBreakfast 20 min

WEDNESDAYS 7:45-1:00

 5 min Chess 75 min

Lunch & Recess

Language 75 min

Language 75 min

Dismissal

Targeted Math 

40 min

AM Workshop 80 min

After School Enrichment (mixed grades)

Chess 75 min 5 min

Targeted Reading

40 min

STEAM Workshop 80 min

Snack 15 min

Closing Circle & Pack Up

20 min

argeted Reading

40 min

Transition 5 min

Guided Reading & Phonics Block 60 min

Community Circle

40 min

Community Circle

40 min
 ding & Phonics Block 60 min

Transition 5 min
Arrival & Physical Activity

20 min

al & Physical Activity

20 min

ing Circle & Pack Up

20 min

Dismissal

Targeted Math 

40 min

Snack 15 min





Sample Daily Classroom Teacher Schedule

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY

Prep Time

7:15-7:45

Breakfast Duty

7:15-7:45

Prep Time

7:15-7:45

Breakfast Duty

7:15-7:45

Prep Time

7:15-7:45

Arrival & 

Physical 

Activity

7:45-8:05

Arrival & 

Physical 

Activity

7:45-8:05

Arrival & 

Physical 

Activity

7:45-8:05

Arrival & 

Physical 

Activity

7:45-8:05

Arrival & 

Physical 

Activity

7:45-8:05

Morning Circle

8:05-8:25

Morning Circle

8:05-8:25

Morning Circle

8:05-8:25

Morning Circle

8:05-8:25

Guided 

Reading & 

Phonics Block

8:25-9:35

Guided 

Reading & 

Phonics Block

8:25-9:35

Guided 

Reading & 

Phonics Block

8:25-9:35

Guided 

Reading & 

Phonics Block

8:25-9:35

Snack

9:35-9:50

Snack

9:35-9:50

Guided 

Reading & 

Phonics Block

8:45-9:45

Snack

9:35-9:50

Snack

9:35-9:50

Snack

9:45-10:00

Targeted Math 

10:00-10:40

Close Reading/ 

Writing

11:00-11:35

Close Reading/ 

Writing

11:00-11:35

Targeted 

Reading 

10:40-11:20

Close Reading/ 

Writing

11:00-11:35

Close Reading/ 

Writing

11:00-11:35

Blocks/ Read 

Aloud/ 

Technology

11:35-12:10

Blocks/ Read 

Aloud/ 

Technology

11:35-12:10

Blocks/ Read 

Aloud/ 

Technology

11:35-12:10

Blocks/ Read 

Aloud/ 

Technology

11:35-12:10

Transition

12:10-12:15

Transition

12:10-12:15

Transition

12:10-12:15

Transition

12:10-12:15

Lunch Duty

12:15-12:45

Lunch Duty

12:15-12:45

CLASSROOM TEACHER

Math Block

9:50-11:00

Math Block

9:50-11:00

Community 

Circle

8:05-8:45

Lunch Time Lunch Time

STEAM 

Workshop

11:20-12:40

Math Block

9:50-11:00

Math Block

9:50-11:00



Lunch Time

12:45-1:15

Closing Circle 

& Pack Up

12:40-1:00

Lunch Time

12:45-1:15

COMMON 

PLANNING 

TIME

1:15-1:55

COMMON 

PLANNING 

TIME

1:15-1:55

Dismissal

1:00

COMMON 

PLANNING 

TIME

1:15-1:55

COMMON 

PLANNING 

TIME

1:15-1:55

Read Aloud/ 

Independent 

Reading

1:55-2:30

Read Aloud/ 

Independent 

Reading

1:55-2:30

Lunch Time

1:10-2:00

Read Aloud/ 

Independent 

Reading

1:55-2:30

Read Aloud/ 

Independent 

Reading

1:55-2:30

Prep Time

2:30-3:05

Prep Time

2:30-3:05

Prep Time

2:30-3:05

Prep Time

2:30-3:05

Closing Circle 

& Pack Up

3:05-3:30

Closing Circle 

& Pack Up

3:05-3:30

Closing Circle 

& Pack Up

3:05-3:30

Closing Circle 

& Pack Up

3:05-3:30

Dismissal

3:30

Dismissal

3:30

Dismissal

3:30

Dismissal

3:30

Prep Time/ PD

3:30-5:00

Prep Time/ PD

3:30-5:00

Small-group 

tutoring

3:30-4:30

Prep Time/ PD

3:30-5:00

Team Time & 

PD

2:00-5:00

 

12:15-1:15

 

12:15-1:15

































Sample Daily Enrichment Teacher Schedule

MONDAY TUESDAY WEDNESDAY THURSDAY

Breakfast Duty

7:15-7:45

Prep Time

7:15-7:45

Breakfast Duty

7:15-7:45

Prep Time

7:15-7:45

Arrival & 

Physical 

Activity

7:45-8:05

Arrival & 

Physical 

Activity

7:45-8:05

Arrival & 

Physical 

Activity

7:45-8:05

Arrival & 

Physical 

Activity

7:45-8:05

Attendance 

Support

8:05-8:25

Attendance 

Support

8:05-8:25

Attendance 

Support

8:05-8:25

Guided 

Reading & 

Phonics Block

8:25-9:35

Guided 

Reading & 

Phonics Block

8:25-9:35

Guided 

Reading & 

Phonics Block

8:25-9:35

Guided 

Reading & 

Phonics Block

8:45-9:45

Grade 1 

Enrichment

11:00-11:35

Grade 1 

Enrichment

11:00-11:35

Grade 1 

Enrichment

11:00-11:35

Grade 1 

Enrichment

11:35-12:10

Grade 1 

Enrichment

11:35-12:10

Grade 1 

Enrichment

11:35-12:10

Transition

12:10-12:15

Transition

12:10-12:15

Transition

12:10-12:15

Recess Duty

12:15-12:45

Lunch Duty

12:15-12:45

Lunch Duty

12:15-12:45

Community 

Circle

8:05-8:45

ENRICHMENT TEACHER

COMMON 

PLANNING 

TIME

9:35-11:00
COMMON 

PLANNING 

TIME with 

SCIENCE

9:45-11:20

COMMON 

PLANNING 

TIME

9:35-11:00

COMMON 

PLANNING 

TIME

9:35-11:00

STEAM 

Workshop

11:20-12:40



Lunch Time

12:45-1:15

Lunch Time

12:45-1:15

Lunch Time

12:40-1:00

Lunch Time

12:45-1:15

Kindergaten 

Enrichment

1:20-1:55

Kindergaten 

Enrichment

1:20-1:55

Kindergaten 

Enrichment

1:20-1:55

Kindergaten 

Enrichment

1:55-2:30

Kindergaten 

Enrichment

1:55-2:30

Kindergaten 

Enrichment

1:55-2:30

After School 

Enrichment

3:30-4:30

Team Time & 

PD

2:00-5:00

Prep Time/ 

External PD

2:30-5:00

Lunch & 

Recess Duty

1:00

Prep Time/ 

External PD

2:30-5:00

Prep Time

2:30-3:30

































Sample Daily Science Teacher Schedule

FRIDAY MONDAY TUESDAY WEDNESDAY

Breakfast Duty

7:15-7:45

Prep Time

7:15-7:45

Prep Time

7:15-7:45

Breakfast Duty

20 min

Arrival & 

Physical 

Activity

7:45-8:05

Arrival & 

Physical 

Activity

7:45-8:05

Arrival & 

Physical 

Activity

7:45-8:05

Arrival & 

Physical 

Activity

7:45-8:05

Attendance 

Support

8:05-8:25

Prep Time

8:05-8:25

Prep Time

8:05-8:25

Guided 

Reading & 

Phonics Block

8:25-9:35

Guided 

Reading & 

Phonics Block

8:25-9:35

Guided 

Reading & 

Phonics Block

8:25-9:35

Prep Time

9:35-9:50

Prep Time

9:35-9:50

Guided 

Reading & 

Phonics Block

8:45-9:45

Grade 1 

Science

9:50-10:25

Grade 1 

Science

9:50-10:25

Prep Time

10:25-11:00

Prep Time

10:25-11:00

Grade 1 

Enrichment

11:00-11:35

Grade 1 

Science

11:00-11:35

Grade 1 

Science

11:00-11:35

Grade 1 

Enrichment

11:35-12:10

Grade 1 

Science

11:35-12:10

Grade 1 

Science

11:35-12:10

Transition

12:10-12:15

Transition

12:10-12:15

Transition

12:10-12:15

Recess Duty

12:15-12:45

Lunch Duty

12:15-12:45

 SCIENCE TEACHER

COMMON 

PLANNING 

TIME

9:35-11:00

Community 

Circle

8:05-8:45

COMMON 

PLANNING 

TIME with 

ENRICHMENT

9:45-11:20

Lunch Time

STEAM 

Workshop

11:20-12:40



Lunch Time

12:45-1:15

Lunch Time

12:45-1:15

Lunch Time

12:40-1:00

Kindergaten 

Enrichment

1:20-1:55

Kindergarten 

Science

1:20-1:55

Kindergarten 

Science

1:20-1:55

Kindergaten 

Enrichment

1:55-2:30

Kindergaten 

Science

1:55-2:30

Kindergaten 

Science

1:55-2:30

Kindergaten 

Science

2:30-3:05

Kindergaten 

Science

2:30-3:05

After School 

Enrichment

3:30-4:30

Prep Time

2:30-3:30

Lunch & 

Recess Duty

1:00

Team Time & 

PD

2:00-5:00

 

12:15-1:15

Prep Time/ 

External PD

3:05-5:00

Prep Time

3:05-5:00

































THURSDAY FRIDAY

Prep Time

7:15-7:45

Prep Time

7:15-7:45

Arrival & 

Physical 

Activity

7:45-8:05

Arrival & 

Physical 

Activity

7:45-8:05

Prep Time

8:05-8:25

Prep Time

8:05-8:25

Guided 

Reading & 

Phonics Block

8:25-9:35

Guided 

Reading & 

Phonics Block

8:25-9:35

Prep Time

9:35-9:50

Prep Time

9:35-9:50

Grade 1 

Science

9:50-10:25

Grade 1 

Science

9:50-10:25

Prep Time

10:25-11:00

Prep Time

10:25-11:00

Grade 1 

Science

11:00-11:35

Grade 1 

Science

11:00-11:35

Grade 1 

Science

11:35-12:10

Grade 1 

Science

11:35-12:10

Transition

12:10-12:15

Transition

12:10-12:15

Lunch Duty

12:15-12:45

 

Lunch Time



Lunch Time

12:45-1:15

Kindergarten 

Science

1:20-1:55

Kindergarten 

Science

1:20-1:55

Kindergaten 

Science

1:55-2:30

Kindergaten 

Science

1:55-2:30

Kindergaten 

Science

2:30-3:05

Kindergaten 

Science

2:30-3:05

 

12:15-1:15

Prep Time/ 

External PD

3:05-5:00

Prep Time

3:05-5:00



 

Response 07ad-1 

7. Specific Populations 
 

(a) Struggling Students 

As described in Response 01(a) - Community Need and Proposed School Impact, the 
proposed schools will be located in CSDs 6 and 12, where there is great need and high 
demand for more high-quality public school options.  The proposed schools anticipate 
that they will be enrolling children who may struggle academically and would be 
considered at risk of academic failure. 
 
For at-risk students attending its schools, the Zeta curriculum, coupled with thoughtful 
programming that incorporates principles of Universal Design for Learning (“UDL”) and 
allows for targeted instruction, will be designed to serve a wide variety of academic 
performance levels.  For example, Zeta Schools NYC will utilize Success Academy’s 
THINK Literacy curriculum, which is designed to meet students at their individual reading 
and writing levels in a rigorous way.  Additionally, Zeta Schools NYC will employ 
Success for All (“SFA”), a research-based program that incorporates cooperative 
learning, regular performance monitoring, individualized tutoring, and support for families 
to engage them in the learning process.  SFA was originally developed for the 
prevention of early academic deficits for students in kindergarten through third grade.1  
Extensive research of the SFA curriculum has found it to be beneficial for all learners, 
including the lowest-performing students.2  Zeta schools will also employ research-based 
Wilson language programs, including Wilson Fundations, for students who need explicit, 
multisensory instructional support.  Further, in accordance with the basic tenets of UDL, 
instruction will be provided in multiple formats, and students will be allowed to interact 
and engage with instructional materials in a variety of ways.  Zeta Schools NYC’s 
approach to supporting this population accordingly has significant potential to accelerate 
the achievement of at-risk students. 
 
Following the first round of formal academic assessments and throughout the year, 
students will receive small-group instruction, grouping students by reading ability level.  
Grouping students by reading ability level enables them to receive more individualized 
and targeted instruction by their teachers and to be challenged, through cooperative 
learning and common goals, by their peers who are learning the same skills.  
Regrouping will occur in accordance with assessment cycles to ensure students are 
appropriately challenged.  Such regrouping acknowledges student growth and allows 
teachers to tailor instruction to meet specific student needs. 
 
The proposed schools will have regular math and reading/writing assessment cycles 
approximately every 8 weeks that will enable teachers and leaders to understand where 

                                                 
1  Snow, Catherine E., M. Susan Burns, and Peg Griffin, eds., “Preventing Reading 

Difficulties in Young Children” Committee on the Prevention of Reading Difficulties in Young 
Children” (Washington: National Research Council, 1998), p. 231, available at 
http://files.eric.ed.gov/fulltext/ED416465.pdf (last visited June 27, 2017).  
2  Ibid. 
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students are in relation to Zeta’s ambitious grade-level standards.  Students who are 
below grade-level standards will receive additional targeted instruction to ensure 
mastery of the material.  Additionally, teachers will receive extensive early training on 
how to quickly identify children who are struggling with the material and are at risk of not 
meeting grade-level standards. 
 
Students who continue to struggle with the material and meeting Zeta’s grade-level 
standards despite additional instruction will go through the proposed schools’ Response 
to Intervention (RtI) process.  RtI is a framework to ensure early identification without 
overidentification of students with special education needs.  Academic data will be 
reviewed per the assessment cycle, along with anecdotal and other relevant information 
provided by staff, to determine which students may need additional supports.  The RtI 
process will be tracked closely by a school-based coordinator responsible for special 
education and student achievement (the Student Achievement Coordinator or Student 
Achievement Manager) and reviewed regularly with the Academic Director and other 
members of the school leadership team to ensure the appropriate identification of 
struggling students, as well as the provision of appropriate supports and consistent 
monitoring of student progress.   
 
The school will hold regular RtI meetings aligned with the assessment cycles, during 
which faculty and leaders meet to analyze school-wide grade, class, and individual 
student data prepared by the Student Achievement Coordinator or Student Achievement 
Manager, and create targeted intervention plans designed to most effectively address 
student needs.  Students will be considered “struggling” if they exhibit a pattern of below-
grade-level academic performance or demonstrate social-emotional needs beyond what 
is considered developmentally appropriate.  Through the RtI process, teachers will 
develop group and individual student intervention plans for struggling students that, 
along with students’ Individualized Education Programs (“IEPs”) if appropriate, will 
ensure that students are on track to achieve at or above grade-level standards.  
Interventions will be introduced at increasing rates of intensity, and will be assigned 
based on individual student need.  The school’s Student Achievement Coordinator or 
Student Achievement Manager will monitor student performance after interventions have 
been introduced, and the Academic Director will ensure that intervention plans are 
consistently implemented and are effective.  If a student continues to struggle 
academically after receiving properly implemented, targeted interventions through the 
RtI process, the school will initiate the referral process through the Committee on 
Special Education (“CSE”) to determine if special education services are required to 
provide the student with appropriate additional supports. 
 
Professional development will be provided to general and special education teachers to 
ensure proper implementation of interventions and will address in-class differentiation, 
use of individualized tools such as graphic organizers, guided reading support, and 
individual student differentiation plans.   
 
Zeta’s RtI framework will also serve to identify students who require remedial instruction.  
After each internal literacy and math assessment, an individualized plan will be created 
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through the RtI process for any students identified as needing remedial instruction (any 
student whose performance stands apart as significantly low and thus clearly 
demonstrates a need for a return to more basic skills), including individual and/or small-
group tutoring. 
 
Zeta schools will further incorporate an intensive intervention program to serve 
struggling students in need of social-emotional support.  Action plans using positive 
behavioral supports that are tailored to students’ individual needs will be developed 
through the RtI process. The consistency of implementation and success of interventions 
will be tracked throughout the RtI cycle.  The school’s Student Achievement Coordinator 
or Student Achievement Manager will monitor student performance after interventions 
have been introduced, to ensure that the plans are consistently implemented and are 
effective, and the Academic Director or Associate Academic Director if applicable will 
ensure that intervention plans are consistently implemented and are effective.  If a 
student continues to struggle after receiving properly implemented, targeted social-
emotional interventions through the RtI process, the school will initiate the referral 
process through the CSE to determine if special education services are required to 
provide the student with appropriate additional supports. Professional development will 
address best practices for implementing individualized behavior plans and offer related 
tools for supporting students with social-emotional challenges, including those that 
manifest behaviorally.  
 
An article published in 2007 by the Council for Exceptional Children supports the 
introduction of social-emotional support through an RtI framework.3  The research 
outcomes indicate that a model with solid general classroom behavior and instructional 
management that offers more intensive, targeted interventions for students who require 
additional support (tier 1), and, if necessary, greater support in the form of function-
based individualized behavior plans (tier 2), led to reductions in problem behavior and 
reduced disciplinary referrals.4 
 
Through this systematic approach to comprehensively identifying, assessing, and 
supporting struggling students, Zeta Schools NYC will be able to ensure that no children 
fall through the cracks, including those most at risk of academic failure.  The schools will 
evaluate the efficacy of their efforts to support their most struggling students every 
assessment cycle through constant monitoring of student progress and growth.  The 
Student Achievement Coordinator or Student Achievement Manager will gather student 
data at the conclusion of each formal assessment cycle, and review the results with the 
Academic Director and other members of the school’s leadership team.  Data will include 
measures of performance and growth of all students receiving support as a part of the 

                                                 
3  Fairbanks, Sarah, George Sugai, David Guardino, and Margaret Lathrop. “Response to 

Intervention: Examining Classroom Behavior Support in Second Grade.” Exceptional Children 
73.3 (2007): 288-310, available at https://dropoutprevention.org/wp-
content/uploads/2015/05/Fairbanks_Sugai_Guardino_Lathrop_Article_Spring_2007.pdf (last 
visited June 27, 2017).  
4  Ibid.  
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RtI process, including students who have IEPs.  The measure of success of this program 
will be based on whether at-risk and struggling students are on track to meeting Zeta’s 
grade-level standards. 
 

(b) Students with Disabilities 
 
The proposed schools will educate students with disabilities in the least restrictive 
environment with their non-disabled peers to the extent appropriate and allowed by each 
student’s IEP prepared by the CSE and all applicable federal laws, including the 
Individuals with Disabilities Education Act (“IDEA”), Section 504 of the Rehabilitation Act 
of 1973, and Title II of the Americans with Disabilities Act.  The schools governed by 
Zeta Charter Schools NYC will not discriminate in admission and enrollment practices on 
the basis of a student having or suspected of having a disability. 
 
The proposed schools agree to abide by all of the assurances found in Appendix B of 
the 2017 SUNY Request for Proposals, entitled, “Special Education Assurances.”  
 
Zeta Charter Schools NYC is committed to meeting the needs of special education 
students attending its schools and ensuring that they, like their non-special-needs peers, 
become lifelong learners and productive world citizens.  The proposed schools will have 
special education teams ready to identify and meet the needs of special education 
students from the first day of school.  The proposed schools will use the RtI process 
described above in Response 7(a). 
 
RtI is a framework to ensure early identification without overidentification of students with 
special education needs.  Academic data will be reviewed per the assessment cycle, 
along with anecdotal and other relevant information provided by staff, to determine which 
students may need additional supports.  The RtI process will be tracked closely by the 
Student Achievement Coordinator or Student Achievement Manager to ensure the 
appropriate identification of struggling students, as well as the provision of appropriate 
supports and consistent monitoring of student progress.  As described above, in 
Response 7(a), this individual will gather and analyze student data at the conclusion of 
each formal assessment cycle, and review the results with the Academic Director or 
Associate Academic Director if applicable, who will ensure that interventions are 
consistently implemented and are effective.  Data will include measures of performance 
and growth of all students receiving support as a part of the RtI process, including 
students who have IEPs. 
 
Also as described above, in Response 7(a), the school will hold regular RtI meetings 
aligned with the assessment cycles, during which faculty and leaders meet to analyze 
school-wide grade, class, and individual student data prepared by the Student 
Achievement Coordinator or Student Achievement Manager, and create targeted 
intervention plans designed to most effectively address student needs.  Students will be 
considered “struggling” if they exhibit a pattern of below-grade-level academic 
performance or demonstrate social-emotional needs beyond what is considered 
developmentally appropriate.  Through the RtI process, teachers will develop group and 
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individual student intervention plans for struggling students that, along with students’ 
Individualized Education Programs (“IEPs”) if appropriate, will ensure that students are 
on track to achieve at or above grade level standards.  Interventions will be introduced at 
increasing rates of intensity, and will be assigned based on individual student need.  The 
school’s Student Achievement Coordinator or Student Achievement Manager will 
monitor student performance after interventions have been introduced, to ensure that 
intervention plans are consistently implemented and are effective, and the Academic 
Director or Associate Academic Director if applicable will ensure that intervention plans 
are consistently implemented and are effective.  If a student continues to struggle 
academically after receiving properly implemented, targeted interventions through the 
RtI process, the school will initiate the referral process through the CSE to determine if 
special education services are required to provide the student with appropriate additional 
supports. 
 
Special education programs and services will be provided in accordance with applicable 
laws and regulations and in accordance with the student's IEP.  The school will retain 
appropriately qualified special education staff members who may include, but are not 
limited to, a special education teacher, a speech pathologist, an occupational therapist, 
and/or a mental health provider.  The proposed schools will additionally employ 
personnel who are experienced in dealing with special education administrative 
responsibilities.  These personnel will be able to guide and assist the school.  In addition, 
these personnel will work closely with the CSE to ensure appropriate and supportive 
special education services are in place for students with IEPs.   
 
In accordance with students’ IEPs, special education staff will ensure that classroom 
teachers at the school are knowledgeable about the needs of students with disabilities, 
are informed of their responsibilities for particular students, receive the support they may 
require to implement a student’s program, and implement any necessary modifications 
or accommodations in their classes.  School staff, including special education personnel, 
will meet regularly to collaborate on special education student progress.  Special 
education personnel will coordinate their services with the relevant general education 
teachers through meetings, school-wide RtI, and data review professional development 
sessions, and through informal communication.  Leaders will meet with special and 
general education personnel in advance of the school year to review IEPs and 
behavioral intervention plans (“BIPs”) of returning and newly enrolled students to ensure 
that all are familiar with incoming and ongoing student needs and that needed services 
and supports are in place from the start of the school year.  In addition, relevant school 
staff, including general education teachers and special education staff, will receive 
professional development throughout the school year addressing differentiation, the 
implementation of RtI interventions, implementation of BIPs, how to collaborate to 
ensure student success and to review specific special education supports for students 
with IEPs, and how to evaluate the progress of special education students.  Professional 
development will be designed to support consistent and high-quality provision of special 
education services and interventions. 
 
Zeta Schools NYC students with IEPs will receive the services provided for in their IEPs, 
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which may include, but are not limited to: 
 

● Speech language pathology,  

● Psychological services, 

● Occupational or physical therapy, 

● Special Education Teacher Support Services (“SETSS”), 

● Early rehabilitation counseling, 

● Hearing services, 

● Vision services, 

● Assistive technology, 

● Diagnostic and/or evaluative services, 

● Student counseling, and 

● Special education classroom services such as Integrated Co-Teaching. 
 
The proposed schools anticipate that it may enroll students requiring the above-listed 
services and will be prepared to offer such services in close coordination with the CSE.  
If a student with an IEP is unable to receive the services on his/her IEP to the extent 
necessary, the school district of the student’s residence or other appropriate school 
district may be requested to provide services.  If necessary and feasible, the school may 
also contract with appropriately certified or licensed individuals to provide the required 
services.   
 
Zeta Schools NYC may also utilize specialist consultants and training programs, as 
needed, for guidance, professional development, and ongoing support in working with 
students who present with unique academic, social-emotional, and/or behavioral needs.  
 
If special education professionals at the proposed schools determine that a child’s IEP 
may no longer be appropriate to meet the child’s needs and may not maximize the 
child’s ability to receive a free and appropriate public education in the least restrictive 
environment, they may recommend that the CSE conduct a re-evaluation of the IEP. 
 
As described in Response 15(b) - Student Demand, Community Support, Recruitment, 
and Retention, Zeta Schools NYC encourages students with disabilities to submit 
applications and will recruit students through a variety of methods, including, but not 
limited to: 
 

● Mailings to all residents of the school districts of location, 

● Flyers and advertisements posted in local newspapers, apartment 
complexes, public housing complexes, supermarkets, preschools, 
community centers, and community-based organizations that serve 
community families, and/or 

● Information sessions conducted throughout the neighborhood. 
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The recruitment efforts described above will target all families in CSDs 6 and 12, 
including families of children with disabilities to ensure that they are aware of the 
proposed schools and can easily and quickly apply.  The recruitment materials will make 
clear that the proposed schools welcome and serve children of all abilities, including 
children with special needs.  These recruitment strategies combined with the school's 
admissions policy and strong special education program will help ensure that each 
school has a comparable enrollment of students with disabilities relative to other schools 
located in the same district. 
 
Zeta Schools NYC anticipates highly successful results for students with disabilities by 
implementing the above-described programming and services.  A 2012 white paper from 
Stand for Children Leadership Center entitled “Educating Students with Disabilities: 
History, Trends, and Best Practices” describes recommended best practices and policies 
for special education from the “deep toolbox” of the United States’ Department of 
Education-sponsored research studies and non-profit resources.5  The paper includes 
the following recommended practices and policies that the proposed schools will utilize: 
early childhood intervention services and high-quality instruction for students in pre-K6; a 
robust RtI framework that includes school-wide assessment, continuous progress 
monitoring, high-quality instruction, use of research-based interventions in tiers of 
gradual intensity, professional development that ensures consistent and high-quality 
provision of interventions, and continuous communication among staff about student 
progress; universal design for learning (including using multiple means of presentation, 
multiple options for engagement, and multiple means for action and expression); 
inclusion of students with disabilities in assessments and accountability systems; 
preparation for general education teachers teaching students with disabilities; and 
ensuring students with disabilities have access to appropriate technology to support their 
academic progress.7  By incorporating these best practices, Zeta schools aim to 
accelerate the achievement of students with disabilities and close the special education 
achievement gap across all subjects. 
 
As referenced in Response 7(a),the schools will evaluate the efficacy of their efforts to 
support their most struggling students every assessment cycle through constant 
monitoring of student progress and growth.  Data gathered by the Student Achievement 
Coordinator or Student Achievement Manager will inform the Academic Director and 
other members of school leadership of the quality and effectiveness of the RtI process 
and interventions used, as well as the academic and social-emotional success of 
students with disabilities by reviewing performance and growth of these subgroups alone 
and as compared to general education peers. The measure of success of this program 

                                                 
5
  Rhim, Lauren Morando. Educating Students with Disabilities: History, Trends, and Best 

Practices. Stand for Children Leadership Center, 2012, available at 
http://standleadershipcenter.org/sites/standleadershipcenter.org/files/media/WWSF-SPED.pdf 
(last accessed June 27, 2017). 
6
  The proposed schools will incorporate early childhood intervention and high-quality 

instruction in the future if they are approved to provide pre-K services. 
7  Rhim (2012). 
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will be based on whether at-risk and struggling students are on track to meeting Zeta’s 
grade-level standards. 
 
As a part of this process to assess the efficacy of its RtI and special education supports, 
Zeta Schools NYC will use the assessments outlined in Response 5 to evaluate how its 
special education students are performing as a subgroup relative to their general 
education peers, and also consider the rate at which students are being referred for 
special education evaluations, as well as the rate its special education students are 
graduating from special education status into the general education mainstream.  This 
data, including rate information, will be reviewed by Student Achievement Coordinators 
and/or Student Achievement Managers with Academic Directors and other members of 
school leadership at the conclusion of each formal assessment cycle. 
 

(c) English Language Learners 
 
Educating English Language Learners is an ongoing challenge for schools across New 
York City, as marked by a recent “sharp drop” in graduation rates for students who 
remain classified as ELLs.8  Further, with 2015-2016 NYSESLAT proficiency rates 
ranging between only 4-15% across all grades, there is clearly significant room for 
improvement in the education of ELL students.9  The proposed schools are committed to 
serving ELLs and supporting them to quickly attain English proficiency using a 
comprehensive immersion ELL program that follows evidence-based practices. 
 
The proposed schools will use the State Education Department’s process for identifying 
students who are English Language Learners as follows: 
 

▪ Home Language Questionnaires will be used to screen all new enrollees for 
potential limited English proficiency. 

▪ If the home language is other than English or the student’s native language is 
other than English, appropriate school staff will conduct an informal interview in 
the student’s native language if necessary and whenever possible, and in 
English. 

▪ If the student speaks a language other than English and the student speaks little 
or no English, the school will administer the New York State Identification Test for 
English Language Learners (“NYSITELL”).  A score below the designated cut 
score for the child shall determine eligibility for services.  The NYSITELL shall be 
administered only once to each incoming student. 

 
In addition, Zeta Charter Schools NYC’s teachers will be responsible for observing each 
student throughout the year with an eye toward detecting limited English proficiency.   
ELL strategies will be additionally incorporated into the RtI process.  Each school will 

                                                 
8  Taylor, Kate. “Graduation Rate in New York State Hits a New High: 79.4%.” New York 

Times, 10 Feb. 2017, p. A16. Web. 27 June 2017. 
9  2015-16 NYSESLAT results available at 

https://data.nysed.gov/ell.php?year=2016&state=yes (last visited June 28, 2017). 
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have a designated individual responsible for coordinating special education and student 
achievement (the Student Achievement Coordinator or Student Achievement Manager) 
who will manage the identification of possible ELLs and work with the Academic Director 
to ensure the provision of appropriate intervention supports. The Student Achievement 
Coordinator or Student Achievement Manager will also protect against the over-
identification of ELLs as students with disabilities by refraining from referring ELLs to the 
CSE unless there is reason to believe that a given ELL has a disability, and does not just 
demonstrate limited English proficiency.  These individuals will receive training on how 
and when ELLs should be referred for special education services to ensure against 
inappropriate referrals. 
 
The proposed schools’ ELL program will follow an English language immersion model to 
enable ELLs to achieve proficiency in the English language as quickly as possible.  The 
ELL program will incorporate high-quality instruction, differentiation tailored to individual 
student needs, comprehensive teacher training and support, and meaningful, culturally 
sensitive partnerships with families.  All instruction will be in English.  However, the level 
of English used, both written and oral, will have appropriate scaffolds for each ELL 
student to ensure that all ELL students have meaningful access to the curriculum.  The 
proposed schools will differentiate instruction in order to accommodate students at all 
levels and to help each student meet the school’s high academic standards.  
Differentiated instruction will be provided in the forms of both individualized and small-
group instruction with teachers who have received training in ELL strategies.   
   
The curriculum and school design of the proposed schools have been developed to 
support students of varying abilities, including ELL students.  For example, THINK 
Literacy interactive read aloud with whole class conversation supports oral language 
development, vocabulary, and speaking skills—a curriculum inherently differentiated so 
as to be able to target and meet the needs of ELL students.  Small-group guided reading 
(grouped by reading level) will also serve as an important literacy component to help 
ELL students achieve English proficiency.  Further, Zeta Schools’ utilization of UDL 
principles will also support the needs of ELLs, as UDL allows for instructional flexibility 
and seeks to allow more meaningful engagement to meet the needs of a wide variety of 
learners, including ELLs.  If an ELL student fails to show appropriate progress, more 
intensive interventions and supports may be introduced in accordance with the RtI 
model, including but not limited to small-group instruction, pull-out instruction, and/or 
one-to-one support, with the goal of ensuring that the needs of each ELL student is met. 
 
Zeta Schools NYC will provide all necessary staff and specialized curricular materials to 
support ELL students to achieve the school’s ambitious student performance goals.  
Curricular materials and facilities for the implementation of the instructional program for 
ELL students shall not be inferior to those materials and facilities available to English 
proficient students and will be of at least equal quality and quantity as available to the 
general population.    
 
The proposed schools will ensure collaboration between general education teachers and 
any staff providing ELL supports or instruction through staff meetings, professional 
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development, the RtI process, and informal discussion.  Teachers of ELLs will minimally 
be required to hold the same qualifications as general education teachers, and will also 
be required to attend all trainings on instruction of ELLs.  Teachers with experience and 
positive results from having previously instructed ELLs will be sought to fill instructional 
roles in the ELL program.  
 
Relevant professional development will include trainings in literacy and math, specifically 
on methods of instruction that support the identification of possible ELLs and strategies 
to support them within the curriculum in order to effectively meet the unique needs of 
ELL students.  Such activities will focus on the language, instructional methodologies 
including ESL (“English as a Second Language”) methods for teaching different subject 
areas, and support services appropriate for learners of a second language.  As 
described in Response 08(c), teachers providing ELL instruction will be knowledgeable 
of the difference between Basic Interpersonal Communication Skills (“BICS”) and 
Cognitive Academic Language Proficiency (“CALP”), as described by Cummins.10  
Training will deepen teachers’ understanding of the difference in these capabilities, and 
will include how to implement appropriate supports to close skill gaps, such as the use of 
face-to-face conversations, language scaffolding, interactive discourse, vocabulary 
acquisition through peer collaboration, and at-home audiobooks. 
 
Further, the proposed schools will highly value parental partnerships and the positive 
impact such partnerships can have on student achievement.  The schools will 
accordingly conduct outreach to ELL families to ensure their participation and 
involvement in their students’ education, including introducing home-based learning 
strategies that may be employed to enable students to further progress toward achieving 
English proficiency. 
 
Communication for this purpose will be provided to ELL families in their home language 
and may include printed materials, electronic communication, and/or the use of 
translation services to facilitate phone or in-person dialogue.  Additional information on 
materials to be made available for parents who do not communicate in English is 
provided below.  
 
In 2013, Claude Goldenberg of Stanford University conducted a review of research on 
improving instruction in “high-level academic content” for ELLs in light of the then-new 
Common Core State Standards.11  Though he generally concluded that additional 
research was necessary, he described three main principles of effective instruction for 
this population:  that what generally is effective to support all student needs is also 
effective for ELLs, that ELLs benefit from additional instructional support, and that some 
incorporation of home language as a supplement to English instruction can promote 

                                                 
10

 Cummins, Jim. Bilingualism and Special Education: Issues in Assessment and Pedagogy. 

Clevedon: Multilingual Matters, 1984. Print. 
11

  Goldenberg, Claude. “Unlocking the Research on English Learners.” American Educator, 

Summer 2013: 4-11, available at http://files.eric.ed.gov/fulltext/EJ1014021.pdf (last visited June 
28, 2017).  
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academic development.12  Generally effective practices refers to high-quality instruction, 
and includes such practices as providing clear goals and objectives, introducing material 
that is appropriately challenging, using well designed instructional routines, encouraging 
active student engagement and participation, frequently assessing student progress and 
re-teaching as needed, and establishing solid classroom routines and behavior norms, 
among other strong teaching methods.  Additional instructional supports includes 
provision of individualized instruction that builds on student experiences, provision of 
background information about the learning content, and use of graphic organizers, 
among other recommended supports.  Goldenberg also provided that there are some 
effective ways of using home language to support a program of “all-English 
instruction.”13  Finally, Goldenberg recommended establishing school settings that allow 
for intensive, productive professional development and collaboration amongst teachers.  
Zeta Schools NYC’s ELL program will include the above-described highly effective 
practices of instruction.  All ELLs will receive additional individualized instructional 
supports as needed, and teachers will work with students’ families to advise them on 
appropriate strategies that they may use to support their students’ progress at home, 
which may incorporate use of ELLs’ home language. 
 
Researchers from Johns Hopkins University and University of North Carolina-Chapel Hill 
also conducted a comprehensive review of previous studies to determine which 
strategies and practices produced the best outcomes for ELL students.14  They found 
that the following components of an education program support academic success for 
ELLs:  constant review of data to establish a comprehensive knowledge of student 
performance; the development of plans to address poor student performance that are 
monitored over time; intensive and recurring professional development for teachers and 
administrators; strong standards of school and classroom behavior management; strong 
school leaders that hold all staff accountable for student progress; emphasis on 
vocabulary instruction; providing cooperative learning opportunities; providing one-to-
one tutoring for struggling students, and the partnering with parents and families to 
develop positive relationships between ELL families and the schools.  The ELL program 
in place at the proposed schools will contain all of these components, and accordingly 
exhibits the potential to accelerate the achievement of ELL students. 
  
ELL students’ proficiency in the English language will be measured at least annually to 
determine whether continued special services are warranted.  The school will evaluate 
each student’s performance in academic content areas to measure the student’s 
progress in core subjects.  The school will also use the NYSESLAT to assess ELL 
students.  The scores on the NYSESLAT indicate the proficiency level (beginning, 
intermediate, advanced, or proficient) the student has achieved each year and whether 

                                                 
12  Ibid. 
13

  Ibid. 
14  Calderon, Margarita, Robert Slavin, and Marta Sanchez, “Effective Instruction for English 

Learners.” Immigrant Children, Vol. 21 No. 1: 103-127, available at 
http://futureofchildren.org/futureofchildren/publications/docs/21 01 05.pdf (last visited July 5, 
2017).  
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the student’s level of English is high enough to graduate from the ELL program. 
 
Any student identified and receiving education services as an ELL student who 
subsequently tests high enough to exit the program will be deemed to be no longer in 
need of ELL services.  No student will be exited from the ELL program unless he/she 
can read, write, and comprehend English well enough to participate meaningfully in the 
school’s programs. 
 
In order to ensure that the ELL program is successful (students are making progress in 
the acquisition of the English language and are making progress academically), Zeta 
Schools NYC will annually evaluate the program.  To determine if any programmatic 
modifications are necessary, the Student Achievement Coordinator or Student 
Achievement Manager, in conjunction with the Academic Director, will evaluate the 
progress of their ELL students on standardized assessments and non-standardized 
assessments against that of non-ELL students.  The schools will, as appropriate and 
possible, also track students longitudinally throughout their enrollment in the schools to 
determine if there is a significant variation in the academic achievement of students who 
were once classified as ELL and non-ELL students as measured by standardized 
assessments and non-standardized assessments.  The schools will track how many 
students are declassified as ELL and the number of instructional years it takes for this 
declassification to occur.  The schools will continue to use F&P, NYSESLAT and other 
benchmark assessments outlined in Response 5(b), Assessment System, to track and 
gauge ELL student growth and to evaluate the efficacy of the ELL program.  Based on 
an evaluation of the foregoing, Zeta Schools NYC will make adjustments to the ELL 
program to ensure constant improvement and that its ELL students are educated at the 
highest levels. 
 
The proposed schools must and will comply with all applicable laws including Title VI of 
the federal Civil Rights Act of 1964, the Equal Educational Opportunities Act of 1974, the 
“Every Student Succeeds Act,” and federal case law. 
 
The proposed schools will further ensure that ELL students will not be excluded from 
curricular and extracurricular activities based on an inability to speak and understand the 
language of instruction.  If an ELL struggles to participate in such activities, Zeta schools 
will provide support with comprehension to enable that student to meaningfully 
participate, including but not limited to translated materials and/or communication, or 
provision of such services in a small group for more individualized assistance.  Further, 
ELL students will not be referred to the CSE or assigned to special education because of 
their lack of English proficiency.   
 
Parental outreach and recruitment activities will also be conducted in multiple languages 
so as to effectively reach all members of the school's community.  Zeta Schools NYC will 
additionally provide parents whose English proficiency is limited with information in their 
native language.  Certain information, such as complaint forms, application materials, 
and releases will be made available electronically and/or in print in multiple languages.  
Updates on students’ academic performance, including student assessment and grade 
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information, and other relevant materials will also be communicated to parents in their 
native language using appropriately trained staff and/or translation services. 
 

(d) Gifted and Advanced Students 

At Zeta Charter Schools NYC, the core curriculum is designed to address the needs of 
all students, including academically advanced students.  The proposed schools’ program 
for academically advanced students is designed to accelerate the achievement of gifted 
and advanced students.  The schools will hold regular data-driven meetings, aligned with 
the assessment cycles, in which faculty and leaders meet to analyze school-wide, grade, 
class, and individual student data, and then create targeted intervention groups 
designed to most effectively address student needs.  As part of this planning, the school 
staff will identify advanced students based on formal and informal testing, and their 
needs will be met through targeted groups at their level, including leveled guided reading 
groups, math, and writing practice groups. 
  
Following the first round of formal academic assessments and throughout the year, 
students will receive small-group instruction, grouping students by reading ability level.  
Grouping students by reading ability level enables them to receive more individualized 
and targeted instruction by their teachers and to be challenged, through cooperative 
learning and common goals, by their peers who are learning the same skills.  
Regrouping will occur in accordance with assessment cycles to ensure students are 
appropriately challenged.  Such regrouping acknowledges student growth and allows 
teachers to tailor instruction to meet specific student needs. 
 
The proposed schools will provide advanced students opportunities to participate in a 
different grade for particular subjects, such as math, reading, or writing, in which they 
are significantly advanced.  Each school will use the Fountas and Pinnell and other 
benchmark assessments to track and gauge advanced student growth and to evaluate 
the efficacy of the advanced student program. 
  
Though all students will be challenged with engaging STEAM Workshop projects, 
advanced students will have the ability to study subject matter more in depth through 
independent long-term projects focused on research and problem solving. For example, 
a student interested in geography may “go deep” by researching a country’s history, 
culture, language, political system, and topography in order to uncover its issues, needs, 
and possible solutions.  With so many regional and national opportunities for sharing 
ideas more broadly, students will be encouraged to publish their ideas and/or present 
their work in forums outside of school. 
  
In addition to independent long-term projects, Zeta Charter Schools NYC will leverage 
online programs to expand opportunities for academically gifted students.  This will allow 
gifted students to work at their own pace to take advanced courses in subjects such as 
math, science, writing, critical reading, languages, and computer science. 
 
Additionally, Zeta Charter Schools NYC will establish innovation laboratories that provide 
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the environment and resources for students to invent and explore.  These laboratories 
will enable advanced and gifted students to utilize higher-order skills to tackle real-world 
problems in creative ways, to invent solutions to challenges they identify, and to explore 
their interests without limits so as to remove the ceiling of what is possible for them and 
what they may invent and accomplish. 
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8. Instructional Leadership 

 

(a) Instructional Leadership Roles 

 

Each Zeta school will have an Academic Director, responsible for all instructional matters, 

including but not limited to excellent student outcomes, teacher training, curriculum 

development and implementation, academic data, and testing. The Academic Directors will 

collaborate to ensure instructional excellence across schools, and with guidance from the MDs, 

are empowered to make important instructional decisions for the schools, including, but not 

limited to, hiring and firing instructional staff and selecting curricular and professional 

development materials. The Academic Directors are ultimately held accountable for student 

achievement and teacher effectiveness. Their team is comprised of all teachers, an Associate 

Academic Director (starting Year 3), a Student Achievement Coordinator and Manager (the 

latter starting in Year 3), and a School Counselor. 

 

Starting in the third year of operation, each school will also have an Associate Academic 

Director.  This individual will support the Academic Director and serve as an academic leader 

and coach for teaching staff.  This individual will be responsible for excellent student outcomes, 

with a particular focus on teacher coaching, curricula, academic data analysis, testing, and 

managing the tutoring program for students academically behind their peers, as well as the 

accelerated learning program for advanced students, in addition to any other duties deemed 

appropriate by the Academic Director. 

 

The Student Achievement Coordinators/Managers at each school play an important role in 

identifying students who require more academic support, such as students with special needs, 

English Language Learners, and advanced students. As members of the Instructional team, 

their role is to manage the RtI process to ensure students are receiving the supports they need. 

In addition, Student Achievement Coordinators handle all logistics associated with coordinating 

those services, as well as maintain the systems for tracking student achievement. 

 

School Counselors, like the Student Achievement Coordinators, are instrumental in identifying 

students who need more support, and provide the support they need. School Counselors also 

work with teachers to ensure the necessary in-class supports are implemented well so that all 

students can be successful. In addition, School Counselors work with students and their families 

to ensure that the connections between home and school are strong, and that families are 

providing the support that students need to be successful.  

 

Ultimately, Student Achievement Coordinators and School Counselors are held accountable for 

the identification of at-risk students and implementation of appropriate services so that they can 

be successful. All students will be monitored on an ongoing basis by tracking their academic 

data as well as their social-emotional data. 
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In the third year of operation, a Dean of School Culture will be added to each school, and the 

Deans will be part of the Leadership team at each school. They are responsible for maintaining 

an extraordinary and positive school culture amongst staff, students, and families.  Deans will 

reinforce the school’s culture and core values; monitor students’ behavior inside and outside of 

the classroom; support and train faculty in behavior management; manage the school’s 

discipline program; manage parent interactions; ensure family involvement in student learning 

and school activities. 

 

Competencies of all members of the Zeta leadership team will align with Zeta’s mission to build 

high-performing, replicable public charter schools that mine the potential of children and their 

educators to raise thriving communities of lifelong learners and productive world citizens. The 

basis on which Zeta’s leadership team will be identified, selected, and evaluated include the 

following: 

 

● Lead Learning:  

○ Live the Zeta mission and articulate and implement a vision based on Zeta’s 

mission 

○ Model what excellence looks and sounds like 
○ Use data to drive learning and development 
○ Prioritize, make strategic decisions, and plan to effectively solve problems 
○ Share successes and cultivate Zeta-wide leadership 

○ Reflect on and own areas of growth  
 

● Manage Others: 
○ Know team members and what they need to build capacity 
○ Leverage team strengths and create development plans for growth areas 
○ Anticipate and address performance issues quickly 
○ Communicate effectively with transparency and candor 
○ Use sound judgment to make personnel decisions 
○ Know when to inspire, when to coach, and when to manage 

 
● Implement Structures and Systems: 

○ Communicate and follow safety and crisis management protocols 

○ Follow a continuous cycle of improvement (set goals, check progress, give 

feedback, follow up, and support) 

○ Manage time effectively 

○ Monitor systems for school culture, academics, operations, and professional 

development 

 

The process for identifying instructional leaders will be through the regular evaluation of 

teachers to evaluate who can rise to instructional leadership positions—who possess the above 

competencies and the qualifications listed in Response 11(b).  We will also seek external 

candidates through the process described in Response 11(c) 

 

Instructional leaders will monitor the effectiveness of the academic program and at-risk 

students’ academic performance through regular formal and informal student assessments, 
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observation of and real-time feedback to teachers, and annual reviews of student performance, 

curricula, and staff performance.  The ultimate measure of the effectiveness of the academic 

program will be student outcomes. 

 

Please see Response 11(b) for more details regarding qualifications and responsibilities of 

Instructional Leadership.  Please see Response 5(a), (b), and (f) and Response 7(a)-(c) for 

more information regarding how instructional leaders will monitor the effectiveness of the 

academic program and at-risk students’ academic performance. 

 

(b)  On-going Teacher Supervision and Support 

 

The most effective lever to exceptional instruction is faculty development. Our approach to 

development is informed by experience designing and implementing professional development 

and instructional management at dozens of schools over the last decade, including Success 

Academy, Foundation Academies (Trenton), Mott Haven Academy, and 20 Chicago Catholic 

schools, as well as through visits to and conversations with leaders from schools with strong 

academics and school culture, including Success Academy, Uncommon Schools, KIPP, Ethical 

Culture Fieldston School, Aspire, and Rocketship. 

 

The proposed schools will encourage real-time, frequent coaching and support. The Academic 

Directors and Associate Academic Directors will supervise their staff on a daily basis through 

regular classroom observations and real-time feedback, team meetings, and one-to-one 

meetings. A member of the instructional leadership team described above will observe teachers 

and provide real-time instructional feedback at least several times per month. To ensure that 

students with special needs and English Language Learners receive highly effective 

interventions, the Academic Director and Associate Academic Director will take particular care 

to regularly observe instruction of these students and give teachers frequent feedback. In 

addition to observations and weekly professional development afternoons, leaders will support 

the teachers in weekly meetings and through frequent email communications, as well as 

through an open-door policy. All teachers are encouraged to talk to, email, and/or call their 

supervisors with questions and concerns at any time.  

 

(c)  Professional Development 

 

In order to achieve great outcomes for students, Zeta believes that adults must be obsessed 

with their own continuous improvement. Professional development will be a part of the 

professional responsibility of all Zeta team members, as professional development hones skills, 

provides content area knowledge, and improves pedagogical techniques so that the school 

team is prepared to mine the potential of every student and deliver excellent academic 

outcomes. 

 

We believe that excellence starts with the adults: leaders first and foremost, next teachers, and 

finally students. The adults have the responsibility and the authority to achieve excellence. It is 
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this belief in the power of adults that will drive our continual, quality professional development 

for all members of the school team. Moreover, to ensure that students meet the school’s high 

expectations, Zeta will make improvements to teaching, coaching, and leading in real time.  

 

Zeta teachers will accordingly receive over 375 hours of professional development each year, 

consisting of approximately 23 full days of professional development, approximately 38 

weekday 3-hour afternoon sessions, weekly planning and data meetings to study together, and 

consistent real-time coaching throughout the year. The school instructional leaders provide this 

professional development, drawing from many proven methods, structures, and programs that 

are aligned with the way in which Zeta evaluates teachers and leaders. This includes both 

formal presentations and informal observations and feedback sessions; the continuous cycle of 

observation, feedback, implementation, and reflection ensures that all instructional team 

members have the tools they need to actualize rigorous, engaging, achievement-driven 

classrooms. 

 

Professional development will include significant and continuous training on differentiated 

instruction, which, as described in Response 07- Specific Populations, plays a vital role in the 

instruction given to English Language learners (“ELL”) and students with special needs. The 

proposed schools will place great emphasis on differentiated instruction in order to 

accommodate students at all levels and to help each student meet the school’s rigorous 

academic standards. Teachers will receive professional development training in literacy and 

math that supports the identification of possible learning needs and strategies to support 

students with additional or special needs within the curriculum.  

 

Throughout the year, teachers are provided with materials and professional development to 

effectively meet the unique needs of ELL and special needs students. As a result of this training 

in differentiated instruction, including how such instruction applies to ELL and special needs 

students, students may receive both individualized and small-group instruction with teachers 

who have had training in ELL strategies and know the difference between Basic Interpersonal 

Communication Skills (BICS) and Cognitive Academic Language Proficiency (CALP). This 

framework of bilingual education comes from the early work of Cummins (1984), in which he 

demonstrated his ideas about the two principal continua of second language development in a 

simple matrix. Understanding this theory and implementing supports, such as the use of face-to-

face conversations, language scaffolding, interactive discourse, vocabulary acquisition through 

peer collaboration, and at-home audio books, will be crucial in developing teachers who can 

support the needs of all ELL learners.  

 

Professional development will be grounded in creating educational environments conducive to 

academic success, reflecting the belief that all students can learn at high levels and that 

educators are responsible for seeing to it that they do.  To the extent that at-risk, ELL, or special 

needs populations are not appropriately progressing based on regular-cycle assessment data, 

the Academic Director will in real time study what structural fixes must be made and implement 

any necessary changes and additional teacher training to fill in any training gaps. 

 




